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Standards , Benchmarks and Competencies 
The Intermediate Stage 

Introduction 

The ELT General Supervision recognizes the mission of English language 
instruction as providing the skills in reading, writing, speaking, and listening that make 
learning and performance in all other content areas possible. Standards, as determined 
by ELT supervision , " integrate the vital content, processes, and skills that students 
will need to master the English language in order to succeed in school, higher education 
and at work". 
 In any educational system, language is considered the basis for thinking, 
communicating, and learning .Learners need language skills in order to comprehend 
ideas and information, to interact socially, to inquire into areas of interest and study, 
and to express themselves clearly and demonstrate their learning .Learning to 
communicate with clarity and precision, orally, in writing, and through a variety of 
media, will help learners to thrive in the world beyond school .Teaching English in 
Kuwait aims at providing learners with a communication tool which will help them 
integrate in the modern world. To achieve all this, ELT supervision board has decided 
to build up and design its curriculum according to Standard Based Curriculum basics. 
 
1-Standards 

Statements regarding an expected level of requirements and conditions against which 
quality is assessed or that must be attained by higher education institutions and their 
programmes in order for them to be accredited or certified. 
    E.g.: Listening Standards: They are achieved throughout the three stages of education "  
             Primary, Intermediate and Secondary" and not in a certain stage or grade . Part of it 
is achieved in the primary stage. 
          1. "Learners develop applying skills and strategies for listening to information in a  
             variety of situations communicated from a variety of sources and speakers for  
             specific purposes." 

1.1" Learners will listen attentively to gain, comprehend, interpret and communicate  
                 information. " 
 
• Speaking Standards 
          "Learners speak clearly, confidently, fluently and accurately on a variety of   topics, in    
           a variety of situations for different audiences and purposes." 
 
• Reading Standards 
          "Learners read with fluency and accuracy a range of texts, fiction and non-fiction,  
          applying various reading skills and strategies when reading for information,  
          comprehension, interpretation, analysis and evaluation." 
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• Writing Standards 
          "Learners communicate in clear and appropriate written English for a variety of 
purposes and  audiences, producing various written forms and genres" 
The Criteria for Standards 
 From the outset, the following set of criteria guided the writing of the goals, standards 
and benchmarks:  
• The standards and benchmarks must be clear and meaningful to students, parents, 
educators, business representatives and the community at large.  
• The standards and benchmarks should include an appropriate combination of 
knowledge and skills, not just facts alone or skills alone.  
• The standards and benchmarks should build upon and go beyond the basics within 
each of the academic disciplines.  
• The standards and benchmarks should be specific enough to convey what students 
should learn, but broad enough to allow for a variety of approaches to teaching, 
curriculum, course design and assessment.  
• The standards and benchmarks should be specific enough to be used in assessing 
progress and improving students’ learning.  
 
2-Benchmarks : A standard, a reference point, or a criterion against which the  
quality of something can be measured, judged, and evaluated, and against which 
outcomes of a specified activity can be measured.                  
     The term, benchmark, means a measure of best practice performance. They specify 
what students are expected to know  and be able to do at  the end of each of the 
benchmark grade levels  – we mean, grades ( 5, 9, and 12 ) These benchmark standards 
specify the skills and content students must  master along the way in order to reach the 
content  standards by the time they graduate.  
 
NOTE       : The benchmarks of teaching English in Kuwait are based on the philosophy of  
                    teaching English and, thus, are derived from the General Goals of ELT in the  
                  country.  

The basic skills essential to successful reading and writing are emphasized particularly 
at the fourth grade benchmark level because students who do not master these skills before 
the fourth grade are unlikely to attain higher level skills. While developmental differences 
may result in some variance among young children, a failure to achieve these skills by the 
end of fourth grade is an occurrence of serious educational concern. Attention is given to the 
importance of reading a variety of different texts, understanding what has been read, and 
applying that information to tasks. The importance of literate writing is emphasized because 
students must master language conventions including sentence structure, spelling, 
punctuation, capitalization and usage skills. 
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Sample from Grade 6 benchmarks: 
  Listening  
• listen attentively to gain , comprehend , interpret  and communicate  information  
• listen and respond to instructions to finish   a variety of tasks.  
• apply skills and strategies of the process of listening to build up comprehension of 
listened -to texts.  
  Speaking  
• speak clearly, confidently, fluently and accurately on a variety of topics in a variety of 
situations  for different audiences and purposes. 
• use different voice level , phrasing and intonation  when speaking in a variety of 
situations.  
• use vocabulary , structures and grammar of spoken standard English and be able to use 
them fluently and accurately . 
    Reading 
• read a range of fiction and non-fiction texts  with  fluency  and accuracy , applying 
various  reading skills and strategies when reading for information , comprehension , 
interpretation ,  analysis and evaluation.  
• use phonological and phonemic  awareness to read with fluency and accuracy.  
• show ability to understand how  grammatical features of the English language affect 
meaning.  
   Writing  
• communicate in clear and appropriate written English for a variety of purposes and 
audiences, producing various written forms and genres.  
• use a variety of spelling strategies in order to spell words individually and in context.    
• complete writing tasks to demonstrate understanding and correct use of various 
language structures, punctuation and word usage.  
 
1. Competencies versus Learning Objectives 
 
         Learning objectives describe what the learner should be able to achieve at the end of a  
         learning period. Learning objectives should be specific, measurable statements and  
         written in behavioral terms. In short, objectives say what we want the learners to know  
         and competencies say how we can be certain they know it.   
        competencies say how we can be certain they know  it. They are specific and  
         measurable patterns of behaviors and knowledge that generates or predicts a high  
         performance level in a given position or context of responsibilities. They account  
        for the identification and application of ideas and solutions in order to solve problems   
        with maximum efficiency and minimum use of resources. 
Here are some examples of competencies and learning objectives relating to the 
competency: 
E.g : Competency : " Can develop pupil's confidence and ability to listen to spoken  
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                                   English. 
        L.Objectives : ( Listening ) 
• Can identify the topic of what is being listened to.  
• Can use prior knowledge of the subject to help understanding.  
E.g : Competency : " Can develop fluency and accuracy within specified functional  
                                 areas and with acceptable standards of pronunciation. 
        L.Objectives : ( Speaking) 
• Use expressions of greetings. 
The terms "skills" and "competencies" are often used interchangeably, but they are not 
necessarily synonymous. Competencies may refer to sets of skills, but "competency" is 
more of an umbrella term that also includes behaviors and knowledge, whereas skills are 
specific learned activities that may be part of a broader context. By looking at several 
examples of both competencies and skills, the difference may become clearer. 

 
Samples from Grade 8 Competencies: 
Listening 
• Can listen and form judgments. 
• Can listen and deduce meaning of unfamiliar words from context.  
• Can listen and understand explicitly stated information.  
Sub Competencies :  
• Can identify the purpose of a conversation.  
• Can identify the outcome of the conversation. 
• Can listen and follow directions.  
Speaking 
• Can use English to increase understanding, friendship and co-operation with other 
people who are not Arabs. 
• Can develop knowledge and use of pronunciation, intonation, and stress patterns of 
English. 
• Can take part in dialogues, discussions and role plays confidently.     
Sub Competencies :  
• Can make comparisons about different people, habits, countries or situations orally. 
• Can recognise the rhythm, stress and intonation patterns of English.  
• Can compare and contrast.  
Reading 
• Can recognize the purpose of different types of texts (informational, personal, 
narrative,…..etc). 
• Can read a variety of text types for specific information.  
• Can read and understand relations within a sentence.  
Sub Competencies : 
• Can recognize word order.  
• Can recall a story in own words.  
• Can read and follow instructions, examples of warning for example directions, notices, 
rules, applications, posters, signs, menus, and tickets. 
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Writing 
• Can be aware of different demands of written English, (contrasted with spoken 
language). 
• Can organize information logically and clearly with a specific type of reader in mind.  
• Can select appropriate vocabulary to convey attitude and implied meaning.  
Sub Competencies : 
• Can write simple descriptions, narrations, process or instructions.  
• Can take part in surveys, interviews, getting specific information and writing short 
reports on it. 
• Can understand a sequence of narration.  
 
WRITING INSTRUCTIONAL OBJECTIVES 
How do I write an instructional objective? 

Well written objectives have four parts. They call these parts the ABCD's of 
instructional objectives. The A stands for Audience, the B represents Behavior, the C stands 
for Condition and the D for Degree of Accuracy. Each instructional objective is written in 
sentence format and should contain the A, B, C and D. Let's take a closer look at each of 
these. 

The audience is the group of learners that the objective is written for. This is usually 
written "the learner" or "the student" however it could be written as specific as "Third grade 
students". I suggest that "less is more". Make it simple so that the objective does not get too 
wordy. 

The behavior is the verb that describes what the learner (audience) will be able to do 
after the instruction or by the end of a period of time. 
This is the heart of the objective and MUST be measurable AND observable. In addition, 
these verbs MUST be specific. Verbs such as know, understand, comprehend, appreciate are 
difficult to measure and are therefore not good choices for objectives. 
 

Conditions are the circumstances under which the objective must be completed. What 
will the instructor allow the student to use in order to complete the instruction. What 
equipment or tools can the student have access to such as a calculator, map, the book, class 
notes, etc. Obviously it would be much more difficult to make calculations without a 
calculator than with one. 
 
WRITING INSTRUCTIONAL OBJECTIVES 
The following "GENERAL" rules should prove useful in writing instructional 
objectives 
1. Be Concise: at the most, objectives should be one or two sentences in length.  
2. Be Singular: An objective should focus on one and only one aspect of behavior.  
3. Describe Expected behaviors: An objective should indicate the desired end product, not  
   merely a direction of change or a teacher activity.  
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4. Be Realistic: An objective should focus on observable behavior, not on teacher illusions 
or indefinable traits.  
5. Use Definite Terms (VERBS!!!): Terms such as "write, define, list and compare" have 
definite meanings, whereas terms such as "know, understand, and apply" have a multitude of 
meanings. 
 
All objectives should be SMART i.e. Specific, Measurable, Achievable, Realistic, and 
Timed. 
• Specific - Be precise about what you are going to achieve. 
• Measurable - Quantify your objectives. 
• Achievable - Are you attempting too much? 
• Realistic - Do you have the resources to make the objective happen (men, money, 
machines, materials, minutes)? 
• Timed - State when you will achieve the objective (within a month. by Feb., 2018?) 
 
How to create a good instructional objectives ? 
Application 
First : Create a stem : 
          Stem example : 
• At the end of the lesson, the students should be able to… 
• After completing the lesson, the students will be able to… 
• After this unit, the students will have … 
• By completing the activities, the students will …   
 
Second : After you create the stem add an action verb; 
                Use , identify , compare , provide , list , retell 
Third : Once you have a stem and a verb determine the actual product, process, or  
            outcome: 

(A)                         (B)                              (C)                   (D) 
 
           At the end of this lesson,  learners will be able to re-tell the story in their own words  
fluently  
To define your lesson's objectives, consider the following questions: 
1. Does the objective define a learning outcome? 
2. Will it help YOU to decide whether the pupils have learned anything at the end of the 
lesson? 
3. Is it something that you will be able to see, hear or read? 
4. What will students accomplish during this lesson?  
5. To what specific level (i.e. 75% accuracy) will the students perform a given task in 
order for the lesson to be considered satisfactorily accomplished?  
6. . What will students accomplish during this lesson?  
Additional Information on Creating Learning Objectives 
This list can serve as a valuable tool to use when creating learning objectives, assessments 
and even competencies. 
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 Cognitive 
Domain Levels Verbs Used for Objectives 

Lowest 
level 
 
 

Knowledge define, memorize, repeat, record, list, recall, name, relate, 
collect, label, specify, cite, enumerate, tell, recount 

Comprehension restate, summarize, discuss, describe, recognize, explain, 
express, identify, locate, report, retell, review, translate 

Application 
exhibit, solve, interview, simulate, apply, employ, use, 
demonstrate, dramatize, practice, illustrate, operate, calculate, 
show, experiment 

 

 Cognitive 
Domain Levels Verbs Used for Objectives 

Higher 
levels 
 
 

Analysis 

interpret, classify, analyze, arrange, differentiate, group, 
compare, organize, contrast, examine, scrutinize, survey, 
categorize, dissect, probe, inventory, investigate, question, 
discover, text, inquire, distinguish, detect, diagram, inspect 

Synthesis 

compose, setup, plan, prepare, propose, imagine, produce, 
hypothesize, invent, incorporate, develop, generalize, design, 
originate, formulate, predict, arrange, contrive, assemble, 
concoct, construct, systematize, create 

Evaluation 
judge, assess, decide, measure, appraise, estimate, evaluate, 
infer, rate, deduce, compare, score, value, predict, revise, 
choose, conclude, recommend, select, determine, criticize 

References: 
• ELT General Supervision Document  
• Michigan State of Board Education 
• A Glossary of Basic Terms and Definitions compiled by 
          Lazăr VLĂSCEANU, Laura GRÜNBERG, and Dan PÂRLEA Bucharest 
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Standards , Benchmarks and Competencies 
The Secondary Stage 

Introduction 
The ELT General Supervision recognizes the mission of English language instruction 

as providing the skills in reading, writing, speaking, and listening that make learning and 
performance in all other content areas possible. Standards, as determined by ELT supervision 
, " integrate the vital content, processes, and skills that students will need to master the 
English language in order to succeed in school, higher education and at work". 
 In any educational system, language is considered the basis for thinking, 
communicating, and learning .Learners need language skills in order to comprehend ideas 
and information, to interact socially, to inquire into areas of interest and study, and to 
express themselves clearly and demonstrate their learning .Learning to communicate with 
clarity and precision, orally, in writing, and through a variety of media, will help learners to 
thrive in the world beyond school .Teaching English in Kuwait aims at providing learners 
with a communication tool which will help them integrate in the modern world. To achieve 
all this, ELT supervision board has decided to build up and design its curriculum according 
to Standard Based Curriculum basics. 
1-Standards 

Statements regarding an expected level of requirements and conditions against 

which quality is assessed or that must be attained by higher education institutions and 

their programmes in order for them to be accredited or certified. 

    E.g.: Listening Standards:  
They are achieved throughout the three stages of education "  

             Primary, Intermediate and Secondary" and not in a certain stage or grade . Part of it  
           is achieved in the primary stage. 
          1. "Learners develop applying skills and strategies for listening to information in a  
             variety of situations communicated from a variety of sources and speakers for  
             specific purposes." 

1.1" Learners will listen attentively to gain, comprehend, interpret and communicate  
                 information. " 
 
• Speaking Standards 
          "Learners speak clearly, confidently, fluently and accurately on a variety of   
            topics, in a variety of situations for different audiences and purposes." 
• Reading Standards 
          "Learners read with fluency and accuracy a range of texts, fiction and non-fiction,  
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          applying various reading skills and strategies when reading for information, 
comprehension, interpretation, analysis and evaluation." 
• Writing Standards 
          "Learners communicate in clear and appropriate written English for a variety of 
purposes and  audiences, producing various written forms and genres" 
The Criteria for Standards 
 From the outset, the following set of criteria guided the writing of the goals, 
standards and  benchmarks:  
 
• The standards and benchmarks must be clear and meaningful to students, parents, 

educators, business representatives and the community at large.  

• The standards and benchmarks should include an appropriate combination of 

knowledge and skills, not just facts alone or skills alone.  

• The standards and benchmarks should build upon and go beyond the basics within 

each of the academic disciplines.  

• The standards and benchmarks should be specific enough to convey what students 

should learn, but broad enough to allow for a variety of approaches to teaching, curriculum, 

course design and assessment.  

• The standards and benchmarks should be specific enough to be used in assessing 

progress and improving students’ learning.  

2-Benchmarks : A standard, a reference point, or a criterion against which the quality  
                  of something can be measured, judged, and evaluated, and against which  
outcomes of a specified activity can be measured.                  
The term, benchmark, means a measure of best practice performance.  
They specify what students are expected to know  and be able to do at  the end of each of the 
benchmark grade levels  – we mean, grades ( 5, 9, and 12 ) These benchmark standards 
specify the skills and content students must  master along the way in order to reach the 
content  standards by the time they graduate.  
 
NOTE       : The benchmarks of teaching English in Kuwait are based on the philosophy of  
                      teaching English and, thus, are derived from the General Goals of ELT in the  
                      country.  

The basic skills essential to successful reading and writing are emphasized particularly 
at the fourth grade benchmark level because students who do not master these skills before 
the fourth  
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grade are unlikely to attain higher level skills. While developmental differences may result in 

some variance among young children, a failure to achieve these skills by the end of fourth 

grade is an occurrence of serious educational concern. Attention is given to the importance 

of reading a variety of different texts, understanding what has been read, and applying that 

information to tasks. The importance of literate writing is emphasized because students must 

master language conventions including sentence structure, spelling, punctuation, 

capitalization and usage skills. 

Samples from Grade 10 benchmarks: 
e.g. :Listening Skills 
• listen attentively to gain, comprehend, interpret and communicate information. 
• listen  and respond to instructions to finish a wide variety of tasks. 
• apply skills and strategies of the process of listening to build up comprehension of  
          listened-to texts. 
 
 Speaking Skills 
• speak clearly, confidently, fluently and accurately on a wide variety of topics, in a 
variety of  topics , in a variety of situations using the appropriate register for different 
audiences and purposes. 
• use different voice levels, phrasing and intonation when speaking in a variety of 
situations. 
• use the vocabulary, structures and grammar of standard spoken English and be able 
to use them fluently and accurately and with increasing assurance. 
     Reading Skills 
• read a range of fiction and non-fiction texts including a wide variety of text types, such 
as newspaper articles, e-mails, letters, stories and dialogues, with fluency and accuracy , 
applying a broad array of reading skills and strategies when reading for information , 
comprehension, interpretation, analysis and evaluation. 
• use phonological and phonemic awareness to read with fluency and accuracy.    
 
     Writing Skills 
• communicate in clear and appropriate written English for a wide variety of purposes 
and audiences, and in the appropriate register, producing various written forms and genres. 
• use a variety of spelling strategies in order to spell words individually and in context. 
• complete  writing tasks to demonstrate understanding and correct use of various 
language structures, punctuation and word usage. 
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2. Competencies versus Learning Objectives 
         Learning objectives describe what the learner should be able to achieve at the end of a  
         learning period. Learning objectives should be specific, measurable statements and 
written in behavioral terms. In short, objectives say what we want the learners to know and 
competencies say how we can be certain they know it.   
        competencies say how we can be certain they know  it. They are specific and 
measurable patterns of behaviors and knowledge that generates or predicts a high 
performance level  in a given position or context of responsibilities. They account for the 
identification and application of ideas and solutions in order to solve problems  with 
maximum efficiency and minimum use of resources. 
        The terms "skills" and "competencies" are often used interchangeably, but they are 

not  necessarily synonymous. Competencies may refer to sets of skills, but "competency" is 

more of an umbrella term that also includes behaviors and knowledge, whereas skills are 

specific learned activities that may be part of a broader context. By looking at several 

examples of both competencies and skills, the difference may become clearer. 

 
Here are some examples of competencies and sub-competencies of grade Ten: 
E.g : Competencies :  
 Listening  
• Understand most questions, statements, and conversation on familiar topics at normal 
speed. 
• Comprehend straightforward factual information about common everyday or job 
related topics. 
Sub-competencies: 
• Correctly follow multiple step oral directions. 
• Follow a conventional conversational model. 
• Listen for specific information. 
 Speaking 
Competencies: 
• Express himself / herself with relative ease on familiar topics effectively without help. 
• Participate effectively, sometimes with pauses in social and academic conversations 
by asking / answering questions and soliciting information. 
• Use tone of voice and gestures to enhance meaning in conversation. 
 
Sub-competencies: 
• Exchange information on different topics. 
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• Talk about hobbies. 
• Debate on an issue. 
 Reading Competencies: 
• Read straightforward texts on subjects on subjects related to his / her field and 
interest with satisfactory level of comprehension. 
• Read texts and draw inferences. 
• Use various reading strategies to make predictions and achieve comprehension. 
 
Sub-competencies: 
• Read for purpose. 
• Read signs from around the world. 
• Read and answer a questionnaire. 
 
 Writing Competencies: 
• Write in a variety of forms i.e. narratives, content area reports, letters and 

autobiography. 

• Use a variety of print for social communication i.e. notes, invitations, letters, e-mails 

and diary entries. 

Sub-competencies: 

• Write invitations, postcards and personal notes 

• Use e-mail appropriately for social communications 

• Write a report based on a discussion 

 
WRITING INSTRUCTIONAL OBJECTIVES 
How do I write an instructional objective? 
Well written objectives have four parts. They call these parts the ABCD's of instructional 
objectives. The A stands for Audience, the B represents Behavior, the C stands for 
Condition and the D for Degree of Accuracy. Each instructional objective is written in 
sentence format and should contain the A, B, C and D. Let's take a closer look at each of 
these. 
The audience is the group of learners that the objective is written for. This is usually written 
"the learner" or "the student" however it could be written as specific as "Third grade 
students". I suggest that "less is more". Make it simple so that the objective does not get too 
wordy. 
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The behavior is the verb that describes what the learner (audience) will be able to do after 
the instruction or by the end of a period of time. 
This is the heart of the objective and MUST be measurable AND observable. In addition, 
these verbs MUST be specific. Verbs such as know, understand, comprehend, appreciate are 
difficult to measure and are therefore not good choices for objectives. 
Conditions are the circumstances under which the objective must be completed. What will 
the instructor allow the student to use in order to complete the instruction. What equipment 
or tools can the student have access to such as a calculator, map, the book, class notes, etc. 
Obviously it would be much more difficult to make calculations without a calculator than 
with one. 
 
WRITING INSTRUCTIONAL OBJECTIVES 
The following "GENERAL" rules should prove useful in writing instructional 
objectives 
1. Be Concise: at the most, objectives should be one or two sentences in length.  
2. Be Singular: An objective should focus on one and only one aspect of behavior.  
3. Describe Expected behaviors: An objective should indicate the desired end product, not  
   merely a direction of change or a teacher activity.  
3. Be Realistic: An objective should focus on observable behavior, not on teacher 
illusions or indefinable traits.  
 
4. Use Definite Terms (VERBS!!!): Terms such as "write, define, list and compare" 
have definite meanings, whereas terms such as "know, understand, and apply" have a 
multitude of meanings. 
All objectives should be SMART i.e. Specific, Measurable, Achievable, Realistic, and 
Timed. 
• Specific - Be precise about what you are going to achieve. 
• Measurable - Quantify your objectives. 
• Achievable - Are you attempting too much? 
• Realistic - Do you have the resources to make the objective happen (men, money, 
machines, materials, minutes)? 
• Timed - State when you will achieve the objective (within a month? By February 
2018?) 
How to create a good instructional objectives ? 
Application 
First : Create a stem : 
          Stem example : 
• At the end of the lesson, the students should be able to… 
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• After completing the lesson, the students will be able to… 
• After this unit, the students will have … 
• By completing the activities, the students will …   
Second : After you create the stem add an action verb; 
                Use , identify , compare , provide , list , retell 
Third : Once you have a stem and a verb determine the actual product, process, or  
            outcome: 

(A)                         (B)                              (C)                   (D) 
 
           At the end of this lesson,  learners will be able to re-tell the story in their own words  
fluently  
To define your lesson's objectives, consider the following questions: 
7. Does the objective define a learning outcome? 
8. Will it help YOU to decide whether the pupils have learned anything at the end of the 
lesson? 
9. Is it something that you will be able to see, hear or read? 
10. What will students accomplish during this lesson?  
11. To what specific level (i.e. 75% accuracy) will the students perform a given task in 
order for the lesson to be considered satisfactorily accomplished?  
12. . What will students accomplish during this lesson?  
 
Additional Information on Creating Learning Objectives 
This list can serve as a valuable tool to use when creating learning objectives, assessments 
and even competencies. 

 Cognitive 
Domain Levels 

Verbs Used for Objectives 

Lowest 
level 
 
 

Knowledge 
define, memorize, repeat, record, list, recall, name, relate, 
collect, label, specify, cite, enumerate, tell, recount 

Comprehension 
restate, summarize, discuss, describe, recognize, explain, 
express, identify, locate, report, retell, review, translate 

Application 
exhibit, solve, interview, simulate, apply, employ, use, 
demonstrate, dramatize, practice, illustrate, operate, calculate, 
show, experiment 

Higher 
levels 
 

Analysis 
interpret, classify, analyze, arrange, differentiate, group, 
compare, organize, contrast, examine, scrutinize, survey, 
categorize, dissect, probe, inventory, investigate, question, 
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 discover, text, inquire, distinguish, detect, diagram, inspect 

Synthesis 

compose, setup, plan, prepare, propose, imagine, produce, 
hypothesize, invent, incorporate, develop, generalize, design, 
originate, formulate, predict, arrange, contrive, assemble, 
concoct, construct, systematize, create 

Evaluation 
judge, assess, decide, measure, appraise, estimate, evaluate, 
infer, rate, deduce, compare, score, value, predict, revise, 
choose, conclude, recommend, select, determine, criticize 

References: 
• ELT General Supervision Document  
• Michigan State of Board Education 
• A Glossary of Basic Terms and Definitions compiled by 
          Lazăr VLĂSCEANU, Laura GRÜNBERG, and Dan PÂRLEA Bucharest 
•   http://www.kurwongbss.qld.edu.au/thinking/Bloom/blooms.htm 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.kurwongbss.qld.edu.au/thinking/Bloom/blooms.htm
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Communicative Language Teaching 

   The communicative approach emphasizes the learner’s ability to use the language 
appropriately in specific situations. It tries to make the learner communicatively competent. 
Principles 
• Language is used to express one’s needs. 
• Relaxing atmosphere. 
• Group work is encouraged. 
• Teachers assist learners to motivate them. 
• Integration of skills. 
• Errors are considered inevitable in the process of learning.  
 
Characteristics  
1.Communication 
The  Communicative  Approach  provides  opportunities  to communicate  in authentic 
situation 
How to achieve Communication ?  
• The class should be pupil centered. 
• Involving  pupils  in  different  tasks  and  activities  through  group  work,  pair work, 
and role play 
• Setting up situations similar to real life. 
.noitazilaudividnI2 
• Involving pupils in varied class activities to express their reactions/responses to 
stresses the individual need 
 3.Socialization 
• Practising  and  learning language  in  social  contexts which is achieved through pair / 
group work. 
4.Enjoyment 
• Teaching should be enjoyable and attractive through recreational activities like songs , 
games and stories ,creating  a  relaxing  atmosphere  which  is  necessary  for language 
teaching and learning. 
Types of the Communicative Approach 
1. The Traditional approach: 
• Makes use of pure communicative methods through communicative situations only.  
 
2. The strong approach: 
• Implements  minor structural methods together with the communicative approachز 
  
3. The weak version: 
• Uses a combination of Communicative Language Teaching method together with the 
traditional structural approach.  
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Classroom activities 
• Pre-communicative activities aim to help pupils learn the language forms, without 
actually requiring them to perform communicative acts. They focus on accuracy. 
• Communicative activities aim at the communication of meaning. They focus on 
fluency. They pass from strictly guided tasks through semi-guided to free-communication 
tasks.  
• 1. Functional Communication Activities: the main purpose of the activity is that 
learners should use the language they know in order to get meaning across as effectively as 
possible. In the process of performing certain tasks pupils will:  
• share information, e.g. pair/group tasks: following directions; picture identification; 
discovering differences; discovering missing information; arranging pieces of information in 
sequences, communicating patterns and pictures, reconstructing story sequences, etc.  
• use information, e.g. group tasks: pooling information, solving problems.  
• 2. Social Interaction Activities: the main purpose of this activity is to give the 
learners an opportunity to use the language in an appropriate social contex, to create variety 
of social situations and relationships, e.g. pair/group tasks: conversations, simulations and 
role-playing. 
• Learner Role  
• Pupils interact both with each other and the teacher. 
• Teacher Role 
• Teachers in communicative classrooms will find themselves talking less and listening 
more becoming active facilitators of their students' learning. The teacher sets up the exercise, 
but because the students' performance is the goal, the teacher must step back and observe, 
sometimes acting as referee or monitor. A classroom during a communicative activity is far 
from quiet, however. The students do most of the speaking, and frequently the scene of a 
classroom during a communicative exercise is active, with students leaving their seats to 
complete a task. Because of the increased responsibility to participate, students may find 
they gain confidence in using the target language in general. Students are more responsible 
managers of their own learning . 
• The teacher is a facilitator of the communicative process in the classroom. S/he is 
needs analyst, counselor and group manager. So: 
• Plan your lessons according to your pupils' needs.  
• Advise and guide pupils in the communication process.  
• Organize the classroom as a setting for communication and communicative activities. 
• The Role of Instructional Materials  
• 1. Text-based materials  
• A typical lesson consists of a theme (e.g. relaying information), a task analysis, for 
thematic development (e.g. understanding the message, asking questions to obtain 
clarification, asking for more information, taking notes, ordering and presenting 
information), a practice situation description (e.g. "A caller asks to see your manager. He 
does not have an appointment. Gather the necessary information from him and relay the 
message to you manager."), a stimulus presentation (in the preceding case, the beginning of 
an office conversation scripted and on tape), comprehension questions (e.g. "Why is the 
caller in the office?), and paraphrase exercises. 
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• 2. Task-based materials 
• A variety of games, role plays, simulations, and task-based communication activities 
have been prepared to support Communicative Language Teaching classes. These typically 
are in the form of one-of-a-kind items: exercise handbooks, cue cards, pair-communication 
practice materials, there are typically two sets of material for a pair of students, each set 
containing different kind of information. Sometimes the information is complementary, and 
partners must fit their respective parts of the "jigsaw" into a composite whole. Other assume 
different role relationships for the partners (e.g. an interviewer and an interviewer). Still 
others provide drills and practice materials interactional formats. 
• 3. Authentic Materials 
• These might include language-based 'from-life' materials such as signs, magazines, 
advertisements, and newspapers, or graphic and visual sources around which communicative 
activities can be built, such as maps, pictures, symbols, graphs, and charts. Different kinds of 
objects can be used to support communicative exercises, such as a plastic model to assemble 
from directions. 
• Communicative Activities 
• Communicative purpose 
• Communicative desire 
• Form (content) rather than form  ( structures ) 
• Variety of language 
• No teacher intervention 
• No materials control 
Tips for communicative activities 
• Guessing games 
• Situational practice 
• Self-directed dialogues 
• A mixer (find someone who …) 
• Puzzles 
• Crosswords 
 
 
Communicative activities features 
*Information Gap:  
• An information gap exists when one learner in an exchange knows something that the 
other doesn't. If we both know today is "Tuesday" and I ask you, "What is today?" our 
exchange isn't really communicative. 
*Choice 
•   In communication, the speaker has a choice of what to say and how to say it. If the 
exercise is tightly controlled so that students can only say something in one way , the speaker 
has no choice and the exchange, therefore , is not communicative. 
*Authentic material: 
• It is desirable to give students an opportunity to develop strategies for understanding 
language as it is actually used by native speakers. 
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The major distinctive features of Communicative Approach as contrasted to the Audio 
Lingual Method are the following: 
1. Meaning is more important than the structure and form. 
2. Dialogues if used around communicative functions, are not to be memorized. 
3. Language item should be contextualized. They should not be taught in isolation as in 
Audio Lingual Method. 
4. Language learning does not imply learning structures, sounds and words but learning to 
communicate. 
5. Effective communication is sought and emphasized instead of mastery and over learning. 
6. Drilling is not central but peripheral (secondary or minor importance). 
7. Pronunciation needs not be native live but comprehensive. 
8. Grammatical explanation is not avoided; any device, which the learners have, is accepted 
varying according to their age and interest. 
9. Attempt to communicate needs not to make only after a long process of rigid drills but 
from the very beginning. 
10. Judicious use of native language is accepted when feasible. 
11. Translation may be used when student can take benefits. 
12. Reading and writing need not weigh for one’s mastery over speech. They may start from 
the very first day. 
13. The target linguistic system will be learnt not through the teaching of the pattern of the 
system but through the process of learning to communicate. 
14. Instead of linguistic competence, communicative competence is the desired goal. 
15. Linguistic variation is accepted as a central condition in method and materials. 
16. The sequence of units is determined not by the principle of linguistic complexity but by 
the consideration of content, function, and meaning, which maintain interest. 
17. The teacher helps the learners in any way that motivate them to work with the language 
(regardless of any conflict theory). 
18. Language is not a habit; it is created by the individual through trial and error. 
19. The primary goal is not accuracy in terms of formal correctness, but fluency and 
acceptable language; accuracy is judged not in the abstract but in context. 
20. Students should not be subjected to making use of language through machines or 
controlled materials. They should rather be encouraged to interact with people through pair 
or group work in real life. 
21. The teacher should not specify what language students are to use. Indeed he cannot know 
or anticipate exactly what language the student will use. 
22. Intrinsic motivation will spring not from interest in the structure of the language but in 
what is being communicated in language. 
Communicative Competence: Canale and Swain 
• The four areas of communicative competence as identified by Canale and Swain are 
as follows:  
• Linguistic competence:  
• Knowing how to use the grammar, syntax, and vocabulary of a language. Linguistic 
competence asks: What words do I use? How do I put them into phrases and sentences?  
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• Sociolinguistic competence : 
• Knowing how to use and respond to language appropriately, given the setting, the 
topic, and the relationships among the people communicating. Sociolinguistic competence 
asks: Which words and phrases fit this setting and this topic? How can I express a specific 
attitude (courtesy, authority, friendliness, respect) when I need to? How do I know what 
attitude another person is expressing?  
• Discourse competence:  
• Knowing how to interpret the larger context and how to construct longer stretches of 
language so that the parts make up a coherent whole. Discourse competence asks: How are 
words, phrases and sentences put together to create conversations, speeches, email messages, 
newspaper articles?  
• Strategic competence: 
•  Knowing how to recognize and repair communication breakdowns, how to work 
around gaps in one’s knowledge of the language, and how to learn more about the language 
and in the context. Strategic competence asks: How do I know when I’ve misunderstood or 
when someone has misunderstood me? What do I say then? How can I express my ideas if I 
don’t know the name of something or the right verb form to use?  
 
AN INTEGRATED APPROACH 
To ensure that students use English both fluently accurately, the textbooks programme has 
been designed according to an IA using a combination of traditional, structural and 
communicative approaches. Many integrated approaches have been discussed in various 
texts and articles. Their purpose is to preserve the accuracy of the analytical methods of a 
traditional approach while still making use of authentic communicative activities for the 
students. 
It is important to understand that the main thrust of an IA is still communicative, which 
means that it is of prime importance to provide students with authentic opportunities for 
communication and continuous practice in order to gain fluency. Traditional structural 
methods are integrated primarily in the communication already taking place in the 
classroom: for correction, analysis or in response to students' questions. Fluency is 
important, but learners tend to exploit the linguistic forms they have already mastered along 
with new and more complicated structures. That's why on IP is necessary. 
There are two main ways of integrating accuracy and fluency work. One involves 'PPP' -
present, practice, produce. This is basically a structural approach that incorporates a final ' 
free production' stage where learners have the chance to use the structure they have been 
practicing in a communicative activity, where they are primarily focused on meaning. The 
second involves the use of communicative activities only, within which there is no attempt to 
present and practice specific grammatical structures. In this approach, the teacher encourages 
students to use grammar accurately by providing feedback as they produce certain structures. 
The method adopted in our textbooks utilizes both of these integrated approaches because it 
employs both of them as methods. At this level, the traditional structural approach is of 
limited value and should be reserved for the use of simple models and repetition. Meaning 
should be emphasized more than the various forms that the students are required to learn. 
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Remember, however, that it is important for students to hear the language in its correct form 
and to be able to imitate the models accurately. They should always be given praise and 
encouragement to help them to do this.  
What do the course books Integrate? 
• a. School subjects 
• b. Language skills 
• c. Form and meaning:    
accuracy vs. fluency  
Integration of School Subjects 
• Geography 
• Maths 
• Science 
• Religion   
• Law  
• Economics 
• Social Studies 
  
Skills Integration 
• The four main components are the primary skills of listening, speaking reading, and 
writing. Each of these skills embraces related sub-skills such as spelling( in the case of 
writing)and pronunciation(in the case of speaking).When all these skills are integrated ,they 
support and interact with each other and optimum learning can be achieved. Developing 
learners' listening, reading and writing processes is the key.  
• The course books use both content-based and task-based instruction. Students practice 
integrated skills as the y learn other subjects-such as social skills and other curriculum 
subjects. The students are also asked to complete tasks using English. The tasks can be 
completed in pair or group work to optimize learners' collaboration and interaction. 
• Skills integration allows supportive growth in all the main skills and the subsidiary 
skills (knowledge of vocabulary, spelling, pronunciation, syntax, meaning and usage). 
Integrating Form & Meaning 
• Find the relative clauses in these sentences and underline them.   ( F )  
•   a-John Baird ,who was a Scottish engineer, invented the television. 
•   b-His early achievements , which demonstrated working television broadcasts, 
earned him a prominent place in the invention of television  
 What is the difference in meaning between these sentences?               ( M )  
•   a-My brother, who is a TV cameraman, lives in Kuwait City. 
•   b-My brother ,who lives in Al-Wafra is a teacher. 
•  Complete the story using who, where, whose or which.            ( F & M )  
 
REFERENCES: 
Target English: Introduction, Teacher' Guide. 
Over To You: Introduction , Teacher's Guide 
Communicative Competence: , Aridem Vintoni, 2009 
Designing Tasks for the Communicative Classroom by David Nunan CUP 1989. 

http://academicresources.wordpress.com/author/aridemvintoni/
http://www.amazon.co.uk/exec/obidos/ASIN/0521379156/thehistorofbr-21
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Characteristics of Learners in the Intermediate Stage 
(10-14 years of age) 

 
           This stage is a transitory one between childhood and adolescence. A boy or a girl 
usually is usually sensitive and self-conscious. He or she often has daydreams and is 
sometimes absent minded. A pupil in this stage tends to isolate himself from others and to 
indulge in imaginative thinking. Intellectually a pupil’s abilities, skills and special interests 
begin to develop. This fact emphasizes the importance of close observation of a pupil’s 
distinguished abilities, inclinations and tastes. This stage is called “The Observation Stage 
“Knowing the characteristics of learners is essential   The learner brings many characteristics 
to the learning environment. These experiences and characteristics influence the capacity of 
the learner to acquire skills.  
 
The characteristics of the Intermediate stage  learners : 
• Students are usually sensitive and self-conscious. 
• They have daydreams and are sometimes absent minded. Students  in this stage tend to 
isolate themselves from others and to indulge in imaginative thinking. 
• Their abilities, skills and special interests begin to develop. 
• They tend to isolate themselves from others and indulge in imaginative thinking. 
• They pay a special attention to guidance and supervising at school. 
• They establish their skills through practice. 
  The following  acronym will remind anyone with the characteristics of the learner: PE  
CHAP  
 
 
 
 
 
Characteristics of learners in the Secondary Stage : 
 
            This stage of education is complementary to the previous two stages (the primary and 
the intermediate stages) . An adolescent’s personality gradually reaches maturity. Among the 
most important factors affecting this transformation are home, school and social treatment. 
He experiences some emotional and temperamental changes. He is usually moody because of 
his unstable emotions frequently swinging from a state of mind to another . These changes 
are usually the result of his thoughts, fancies, and personal problems. In this stage a 
teenager’s behavior and social characteristics take their shape. He craves for independence 
and freedom. He tends to depend on himself and stick stubbornly to his personal views and 
opinions. 
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Characteristics of learners in the Secondary Stage : 
 
1 .The adolescent personality gradually reaches maturity. They should be treated as grown 
up. Their abilities should be carefully observed and directed. 
2. Teenagers discern comprehensive physical and intellectual growth. 
3. Their talents, intelligence and mental abilities reach their peak. 
4. They are more interested in reading and research to upgrade their academic achievements. 
5. They are eager to listen to the radio and watch TV to get more information and acquire 
more experience. 
6. They tend to spend more time thinking, imagining, meditating and indulging themselves 
in daydreams. 
7 .They are moody and emotionally unstable. 
8. They are restless and confused. 
9. They crave for independence and freedom. Teachers should respect their desires and 
entrust them to do things by themselves. 
10. They tend to depend on themselves. 
11. They are stubborn argumentative and obstinate. Teachers  should listen to them and value 
their thoughts , also a chance to argue and express their views should be given.   
12. They revolt against traditions and dispute rigid customs and rules. 
13.  Some of the are absent-minded. There should be eye contact, addressing pupils by 
names, setting up a positive learning atmosphere, collective learning, group and pair work … 
14. They tend to group against adults. 
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Do’s and Don’ts for teachers :  
Do’s Don’ts 
• Be enthusiastic and energetic • Don’t be too formal 
• Be responsive and respectful • Don’t be a know it all 
• Practice what you preach • Don’t be unprepared 
• Dress appropriately • Do not talk down to learners 
• Watch your body language • Do not use profanity 
• Be prepared and flexible • Don’t be distracting 
• Be sensitive • Don’t lose control 
• Allow learners to lead • Don’t avoid eye contact 
• Be accessible and approachable • Don’t be afraid to say you do not know 
• Acknowledge learners • Don’t avoide sense of humor 
• Use your sense of humor  

 
Learning Styles. 
              The ways in which an individual characteristically acquires, retains, and retrieves 
information are collectively termed the individual’s learning style. Learners learn in many 
ways—by seeing and hearing; reflecting and acting; reasoning logically and intuitively; 
memorizing and visualizing. Teaching methods also vary. Some instructors lecture, others 
demonstrate or discuss; some focus on rules and others on examples; some emphasize 
memory and others understanding. How much a given student learns in a class is governed in 
part by that student’s native ability and prior preparation but also by the compatibility of his 
or her characteristic approach to learning and the instructor’s characteristic approach to 
teaching. 
What is meant by learning styles? 
       Learning styles are simply different approaches or ways of learning. Once you figure out 
the way you learn, you will know what strategies to use to fit your learning.        
      Learning style refers to the ways you prefer to approach new information. Each of us 
learns and processes information in our own special style, although we share some learning 
patterns, preferences, and approaches. Knowing your pupils own style also can help you to 
realize that other people may approach the same situation in a different way from your own.    
 
Types of Learning Styles: 
• Visual: Visual Learners learn through seeing….. 
• Auditory: Auditory Learners learn through listening and talking things through……. 
• Tactile/Kinaesthetic: Tactile/Kinaesthetic Learners learn through moving, doing and      
                                  touching…….. 
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Visual Learners: 
 
           These learners need to see the teacher's body language and facial expression to fully 
understand the content of a lesson. They tend to prefer sitting at the front of the classroom to 
avoid visual obstructions (e.g. people's heads). They may think in pictures and learn 
best from visual displays including: diagrams, illustrated text books, overhead 
transparencies, videos, flipcharts and hand-outs.  During a lecture or classroom discussion, 
visual learners often prefer to take detailed notes to absorb the information 
 
Auditory Learners: 
 
         They learn best through verbal lectures, discussions, talking things through and 
listening to what others have to say. Auditory learners interpret the underlying meanings of 
speech through listening to tone of voice, pitch, speed and other nuances. Written 
information may have little meaning until it is heard. These learners often benefit from 
reading text aloud and using a tape recorder.  
 
Tactile/Kinaesthetic Learners: 
           Tactile/Kinaesthetic persons learn best through a hands-on approach, actively 
exploring the physical world around them. They may find it hard to sit still for long periods 
and may become distracted by their need for activity and exploration.  
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Types of Learning Styles 

Style 
Category  

Type of Styles  

Input  Style  
  

Visual Learners: Prefer visual input. 
Auditory Learners: Prefer the 
spoken word. 

Kinaesthetic Learners: Prefer to 
learn by doing.  

Cognitive  
Style  

Abstract Learners: 
Able to conceptualize and prefer 
methods such as theories.  

Concrete Learners:  
Use their senses and prefer 
methods such as experiments.  

Progressing 
Style  

Contemplative Learners: 
Listen and observe , then internalize 
the information through 
contemplation.  

Active learners: 
Learn through participation and 
experience.  

Organizatio
nal Style  

Macro learners:  
Need the big picture before the 
pieces.  

Micro Learners: 
Need to learn the pieces to 
understand the big picture.  

 
Here is a list of five questions that can be used to define (in part) a student’s learning 
style: 
 
1. “What type of information does the student preferentially perceive: sensory—sights, 
sounds, physical sensations, or intuitive—memories, ideas, insights? 
 
2. Through which modality is sensory information most effectively perceived: visual— 
pictures, diagrams, graphs, demonstrations, or verbal—sounds, written and spoken words 
and formulas? 
 
3. With which organization of information is the student most comfortable: inductive—facts 
and observations are given, underlying principles are inferred, or deductive—principles 
are given, consequences and applications are deduced? 
 
4. How does the student prefer to process information: actively—through engagement in 
physical activity or discussion, or reflectively—through introspection? 
 
5. How does the student progress toward understanding: sequentially—in a logical 
progression of small incremental steps, or globally—in large jumps, holistically? 
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Tips for teachers in teaching different learning styles: 
 
 If your learning style is visual, draw pictures in the margins, look at the graphics, and 
read the text that explains the graphics. Envision the topic or play a movie in your thoughts 
of how you’ll act out the subject matter. 
 
 If your learning style is auditory, listen to the words you read. Try to develop an 
internal conversation between you and the text. Don’t be embarrassed to read aloud or talk 
through the information. 
 
 If your learning style is tactile/kinaesthetic, use a pencil or highlighter pen to mark 
passages that are meaningful to you. Take notes, transferring the information you learn to the 
margins of the book, into your journal, or onto a computer. Doodle whatever comes to mind 
as you read. Hold the book in your hands instead of placing it on a table. Walk around as you 
read. Feel the words and ideas. Get busy—both mentally and physically. 
 
Summary: 
It’s critical to determine the unique characteristics of your learners and the learning 
environment. Consider: 
 General characteristics 
 Personal / Social Characteristics 
 Academic information 
 Specific entry characteristics 
 Learning styles 
 
 
 
 
References: 
lnewlevine@aol.com 
http://www.atl.ualberta.ca/articles/idesign/learnchar.cfm  
http://www.tecweb.org/styles/stylesframe.html  
http://www.agelesslearner.com/joinus.html. 
http://www.marciaconner.com/lear 
 
 
 
 
 
 
 

mailto:lnewlevine@aol.com
http://www.atl.ualberta.ca/articles/idesign/learnchar.cfm
http://www.tecweb.org/styles/stylesframe.html
http://www.marciaconner.com/lear
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Classroom Management 
Questionnaire  
• Answer these 13 questions and learn more about your classroom 
management profile . Follow the keywords down the table  
 Questions A B C D E 

1 
If a student is disruptive during class, I assign him / her to do extra 
work .  

     

2 I don't want to impose any rules on my students.       

3 The classroom must be quiet in order for students to learn.       

4 
I am concerned about both what my students learn and how they 
learn.  

     

5 
If a student turns in a late homework assignment, it is not my 
problem.  

     

6 
I don't want to reprimand a pupil because it might hurt his/her 
feelings.  

     

7 Class preparation isn't worth the effort.       

8 I always try to explain the reasons behind my rules and decisions.       

9 I will not accept excuses from a student who is tardy.       

10 
The emotional well-being of my students is more important than 
classroom control.  

     

11 I always consider my hypo / hyper active and apathetic students      

12 
I am totally aware of the most common misbehaviors in my 
classroom  

     

13 If a student requests a time break  , I always respect his/her request.       

 
**   A= Strongly Disagree        B = Disagree        C = Neutral         D = Agree      E = 
Strongly Agree 
. . . So . . It’s different for EVERYONE!! 
---------------  WHY? 
 
 

 T. Teaching Styles / S. Learning styles  
 Personality/Attitudes 
 Students  population / Background / Abilities  
 Not all management strategies are effective for every teacher / student  
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Definitions:  
      Teaching is the art of transferring information in a manner that inspires the students to 
seek more.  Classroom management can be defined as the procedures used to ensure the best 
possible environment for the transfer of information to take place.  
 It’s effective discipline 
 It’s motivating your pupils 
 It’s providing a safe, comfortable learning environment 
 It’s building your students’ self esteem 
 
Students participation 
Student’s participation in creating the best learning environment will create a class that 
manages lessons and time well. As students become more capable and able to take on 
responsibility, they will want to voice their opinion on aspects of school life.  
 
The teacher as role model 
It is important to teach your students that how we act and interact with others is our own 
responsibility. As teachers, we maintain a positive classroom climate. All of our students 
must be taught how to interact with others and, of course, we must model respect for them 
with an impartial and caring attitude. No amount of teaching can overshadow our own 
actions and behaviour.  
 
Why is Classroom Management Important? 
The needs  
 Ordered, yet relaxed and comfortable atmosphere.  
 Varieties of suitable subject material and necessary equipment.  
 Flexibility in structure and routine.  
 Preparation or planning time.  
 Students attention and participation.  
The favourites  
 Respectful behaviours of students toward authority figures and peers.  
 Enthusiasm for learning.  
 Positive attitudes.  
 Parental support and involvement  
The dislikes:  
 Disruptive and /or rude behaviours.  
 Misuse and destruction of materials or equipment.  
 Late and /or missed assignments.  
 Plagiarism or cheating.  
 Apathy.  
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Principles for successful classroom management 
• Deal with disruptive behaviours but also manage to minimize off-task, non-disruptive 
behaviours 
• Teach students to manage their own behaviour 
• Students learn to be on-task and engaged in the learning activities you have planned 
for them /It is more natural to be off-task than on 
 
• Plan your lessons with classroom management in mind. 
          Many teachers - especially the new-stage recruit teachers, build lesson plans to the 
state standards. But they must also keep pupils in mind. To improve classroom management 
for elementary teachers answer the following questions when lesson planning. 
 

 When your lesson planning think of your students in groups. 
 How will your advanced students respond to this presentation? 
 How long will it take them to finish? 
 What will they do when they finish the task ? 
 What will your struggling students do during your presentation? 
 Is it over their head? 
 Will they need additional help? 
 Who will you get to help them?  

 
** Don't plan on having the advanced students help. Many of your students are intimidated 
when their peers teach them. This sometimes causes misbehavior, which is their way of 
saving face. They don't want to embarrass themselves by admitting they don't know how to 
do something. 
• Set up boundaries and follow through.  
At the beginning of each year every teacher posts a list of classroom rules and procedures. 
However,  Students  may not understand why they view rules this way but they do. They will 
not follow your rules until you have enforced them. Make sure that on the first day of school 
you review the rules for everything you and your students do. Here's a list of classroom 
management for intermediate and secondary teachers tips for your first day. 
  Classroom Rules 
  How to interact and share opinion  
 Asking a question & answering  
 Lining up & seating  
 Walking in the hallway & breaks  
 Sitting in the Language Lab. / library  / pair & group work  
 Returning to class 
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 Completing assignments or heading a paper 
 Packing up 
 Listening activities or  to intercom/announcements  
 
• Show a passion for being there 
          You MUST, show you students that you are interested in teaching them! Teach pride , 
explain that you are proud of your class and that they should have pride for being a part of 
the class  
*** General Tips   
1. Focus attention on entire class 
2. Learn student names as quickly as possible 
3. Don’t talk over student chatter 
4. Silence can be effective 
5. Use and vary your softer voice so students really have to listen to what you’re saying 
6. Direct your instruction so that pupils know what is going to happen 
7. Monitor groups of students to check progress 
8. Move around the room so students have to pay attention more readily 
9. Give students non-verbal cues 
10. Engage in low profile intervention of disruptions 
11. Make sure classroom is comfortable and safe 
12. Over plan your lessons to ensure you fill the period with learning activities 
13. Come to class prepared 
14. Show confidence in your teaching 
15. Arrange you class in a very comfortable and safe way  
16. Stand up when you are directing activities  
17. Use eye-contact in  fair and sensitive directions   
18. Learn the correct hand movements and signals  
19. Keep your language to a minimum when your pupils are doing a certain task .  
20. Don’t commentate  
21. Learn the art of criticism  
22. Silence and noise are needed in the class  
23. Focus on the pupils communication and interaction  
24. Involve your pupils in all you decisions  
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Classroom Management Strategies 
Just click on a behavior issue below. 
 Annoying classroom distractions 
 Antagonism with authority 
 Argumentative student 
 Behaviour problems 
 Boastful, attention-seeking student 
 Calling out in class  
 Class clown 
 

     

 Demanding students 
 Failure to ask for help 
 Hyperactivity – shift in attention 
 Hyperactivity and distractibility 
 Lack of motivation – response 1 
 Lack of motivation – response 2 
 Lack of respect 
 Negative response to requests and rules 

 
1. ANNOYING CLASSROOM DISTRACTIONS 
How can a teacher prevent irritating classroom behaviors? 
 
1. The students and teacher should first discuss and then write a "group" contract adopting 
acceptable classroom rules and procedures by the end of the first week of school. 
2. Periodically review the rules and procedures of the classroom until the students can 
successfully adhere to them. 
3. Use simple verbal reprimands when the misbehaviour occurs. Make sure that they are to 
the point, moderate in tone, and private (e.g., "Stop talking and work on your task, please").  
4. Give praise to the entire class as frequently as possible  
5. Use facial expressions to convey to the student that the misbehaviour was not totally 
overlooked. Circulate around the room frequently, to avert potential behaviour problems. 
 
 
2. ANTAGONISM WITH AUTHORITY 
What can be done to help students improve their interaction with authority figures? 
 
1. Provide opportunities for students to change their hostile and aggressive energy into 
socially acceptable channels . 
2. Give students reading and/or writing assignments that deal with antagonistic behaviours, 
and ask them to comment  
3. Praise the students whenever they are cooperating with other adults  
4. Talk to the student in private to ascertain the reason for his/her misbehaviour. 
5. Encourage students to strive for greater self-control in as many situations as possible. 
6. Contact parents and/or administrators when there is no other way of resolving the conflict 
situation. 
 

http://www.teachervision.fen.com/classroom-management/behavioral-problems/26200.html#3
http://www.teachervision.fen.com/classroom-management/behavioral-problems/26200.html#4
http://www.teachervision.fen.com/classroom-management/behavioral-problems/26200.html#9
http://www.teachervision.fen.com/classroom-management/behavioral-problems/26200.html#10
http://www.teachervision.fen.com/classroom-management/behavioral-problems/26200.html#12
http://www.teachervision.fen.com/classroom-management/behavioral-problems/26200.html#13
http://www.teachervision.fen.com/classroom-management/behavioral-problems/26200.html#14
http://www.teachervision.fen.com/classroom-management/behavioral-problems/26200.html#15
http://www.teachervision.fen.com/classroom-management/behavioral-problems/26200.html#16
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3. ARGUMENTATIVE STUDENT 
How can the teacher deal with a student who becomes argumentative upon confrontation? 
 
1. Do not confront the student in a group situation. 
2. Do not use an accusatory tone upon approaching the student. 
3. Evaluate the situation that led to the confrontation. 
4. Do not back the student into a corner. Leave room for options. 
5. Do not make threats that cannot be carried out. 
6. Allow your emotions to cool before approaching the student. 
7. Maintain the appearance of control at all times. Use a clear, firm voice. 
8. Give the students an opportunity to speak his/her piece. 
 
4. BOASTFUL, ATTENTION-SEEKING STUDENT 
What can be done for a student who is constantly disrupting the class in order to gain the 
teacher's attention?  
 
1. Give the student a position of responsibility in the classroom and encourage him/her to set 
a good example for others (e.g., passing out papers). 
 
2. Post a chart in the front of the room delineating the rules to be followed when responding. 
For example: 
    1. Raise your hand if you wish to talk. 
    2. Wait to be called on. Listen while others talk. 
3. Assign the student a special project of interest and let him/her present the report to the 
class. 
4. Ignore the student's annoying comments, but give praise when the student describes 
his/her real achievements. 
5. Assign the student to a small group in which he/she must participate primarily as a 
follower. 
6. Provide recognition and positive attention whenever possible. 
7. Model appropriate behaviour every day for the student, so that he/she can see what is 
expected of him/her (e.g., role-playing by teacher and/or peers). 
8. Arrange parent conferences to discuss any factors that may be contributing to the student's 
problem in school  
 
5. CALLING OUT IN CLASS  
What do you do with a student who calls out answers or comments during class? 
1. Discuss your expectations with the class. Make up rules and consequences at the very 
beginning of the school year. 
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2. Keep a frequency record in your grade book of the calling out, and increase the severity of 
the consequence in direct proportion to the frequency of the "calling out." 
3. Praise the student who does not call out, but waits to be called on. 
4. Ignore the calling out. Do not acknowledge having heard it. 
5. Use a strict behaviour-modification program to lessen and ultimately extinguish this 
behaviour. 
 
6. CLASS CLOWN 
How can you deal effectively with a "class clown"? 
 
1. Let the student know in private how you feel about his/her unacceptable behaviour, and 
explain what is expected of him/her. Try to form a trusting relationship with this student. 
Listen to his/her feelings and expectations. Try to channel his/her talent for humour into 
something more productive, such as creating a class play or dramatic skit. 
2. Explain to the student that the solution to his/her problem is his/her responsibility as well 
as yours. However, if the "class clown" behaviour continues and it affects the level of 
learning for the rest of the class, then the responsibility for the solution will lie with him/her 
and the administration. 
3. Try to find the curriculum areas in which the student is interested. Give him/her some 
independent work in these areas and observe any change in behaviour. 
4. Let the student gain the attention of the class in such a way that it has a positive effect on 
the class. The student could conduct mini-lessons, lead study groups, assist students, or make 
other contributions that will benefit the entire class. 
 
7. DEMANDING STUDENTS 
How do you cope with a child who demands your constant attention? 
 
1. Give this student a special job to show that you care about and have confidence in 
him/her. 
2. Make this student the captain or leader whenever possible. 
3. Play games that nourish self-confidence.  
4. Use personal evaluation sheets. These can be as simple or as complex as you desire.  
5. Provide a wide variety of classroom experiences. Familiarity breeds self-confidence! 
6. Implement a buddy system for this student. 
7. Frequently assign this child simple, easy tasks that allow for success. 
9. Provide self-correcting tasks so that the student may see his/her own errors firsthand. 
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8. LACK OF MOTIVATION  
What do you do with students who lack motivation, have a very negative attitude toward 
school, and come to class unprepared? 
 
1. Do everything possible to make sure the physical needs of the student have been met. Has 
he/she eaten breakfast? Had enough rest? Can he/she see the board clearly, hear clearly, etc.? 
2. Make your classroom interesting and stimulating to the students. Make your lessons 
inviting and challenging, so students are interested in finding out what comes next! 
3. Show your students that you take an interest in them. Show that you like them and that 
they belong in your classroom. 
4. Make your lesson an experience that will allow the student to gain self-esteem because 
he/she is successful. 
5. Make goals that are challenging, but attainable. 
6. Take advantage of the student's interests and formulate some lessons around them. 
7. Send home weekly reports to parents. Encourage parents to reward their children for high 
motivation. 
8. Use incentives in the classroom to reinforce motivation toward accomplishment (e.g., 
prizes, stars, or other rewards for completing assignments on time).  
9. Get to know each child as an individual, to gain insight into his/her strengths and interests. 
10. Hold monthly conferences with students to discuss their work habits, motivation, 
behaviour, etc. 
 
9. LACK OF RESPECT 
What do you do with students who show a lack of respect for adults, peers, their belongings, 
and the property of others? 
 
1. The teacher should practice the 3 R's: Respect, Responsibility, and Reciprocity. 
2. Role-play situations where there is lack of respect. For example: Someone fails a test and 
others make fun of that person. Follow with group analysis and discussion of the situation 
and alternative actions. 
3. Clearly state the reasons for respecting other people's property. Publicly acknowledge 
those who demonstrate respect for others' property, so their peers can model their behaviour. 
4. Show videos dealing with respect and then discuss them. See Guidance Associates 
materials. Obtain materials from your county audio library. 
5. Don't make unrealistic requests, dictate rules without explanations, or give an ultimatum 
that presents students with a boundary they might be tempted to cross because they feel it is 
unreasonable. 
6. Listen to each student. Never assume that you know what the student is going to say to 
explain his/her actions. 
7. Show that even though, as the teacher, you are in charge of the class, you respect the 
student and expect respect in return. 
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8. Never make idle, sarcastic threats (e.g., "How many times have I told you to sit down? I 
am going to have to take away your recess time for the semester unless you behave.") 
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ACHIEVEMENT TESTS & SCORE ANALYSIS 
INTRODUCTION 
Achievement tests are exams that are designed to determine the degree of knowledge and 
proficiency exhibited by an individual in a specific area or set of areas. An achievement test 
is sometimes administered as part of the acceptance process into an educational program or 
to qualify an individual for employment or a promotion with a current employer. In other 
applications, the achievement test serves as a tool to measure current knowledge levels for 
the purpose of placing students in an educational environment where they have the chance to 
advance at a pace that is suitable for their abilities. 
PURPOSE OF ACHIEVEMENT TESTS  
Achievement tests are universally used in the classroom mainly for the following purposes :  
1.  To measure whether students possess the pre-requisite skills needed to succeed in any 
unit or whether the students have achieved the objective of the planned instruction.  
2.  To monitor students' learning and to provide ongoing feedback to both students and 
teachers during the teaching-learning process.  
3.   To identify the students' learning difficulties - whether persistent or recurring.  
4.  To assign grades.  
 

http://www.theteachersguide.com/ClassManagement.htm
http://www.4faculty.org/includes/108r2.jsp
http://www.pacificnet.net/~mandel/ClassroomManagement.html
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CONSTRUCTION OF ACHIEVEMENT TESTS  
Instructional Objectives  
The  first  and  the  most  important  step  in  planning  a  test is to  identify  the  instructional 
objectives. Each subject has a different set of instructional objectives.  In the subjects of 
Science, Social Sciences, and Mathematics the major objectives are categorized as 
knowledge, understanding, application and skill, while in languages the major objectives are 
categorized as knowledge, comprehension and expression. Knowledge objective is 
considered to be the lowest  level  of  learning  whereas  understanding,  application of  
knowledge in  sciences or behavioural sciences are considered higher levels of learning.  
Design  
The second step in planning a test is to make the "Design". The Design specifies weightings 
to different (a) instructional objectives, (b) types (or forms) of questions, (c) units and sub-
units of  the  course content, (d) levels of  difficulty. It also indicates as to whether there are 
any Options in the question paper, and if so, what their nature is. The assign, in fact, is 
termed as an instrument which reflects major policy decisions of the examining agency, 
whether it is a Board or an individual. A sample format for presenting design of a test is 
given on the next page.  
Blueprint  
The third step is to prepare the "Blueprint". The policy decisions, as reflected in the design of 
the question paper, are translated into action during the Blueprint. It is at this stage that the 
paper setter decides as to how many questions are to be set for different objectives. Further 
He/she decides under which unit/topic a particular question is to be set. Furthermore, he/she 
picks up various forms of questions. Thereafter, the paper setter decides how all the 
questions are distributed over different objectives and content areas so as to obtain the 
weightings decided in the de s ign.   The  three  dimensions  o f  the  blueprint  consist  o f  
content  areas  in horizontal rows  and objectives and forms o f  questions in vertical 
columns. Once e  the blueprint i s  prepared, the paper setter can write/select  the items and 
prepare the question paper.  
Writing of Questions  
The next step after the finalization of the blueprint is writing appropriate questions in 
accordance with the broad parameters set out in the blueprint. One should take one small 
block of the blueprint at a time and write out the required questions. Thus, for each block of 
blueprint which is filled in, questions have got to be written one by one. Once it is done, we 
have all the questions meeting the necessary requirements laid down in the blueprint. While 
selecting each small block for writing a question, you can proceed in several ways.  
a)  either  writing all questions (one  by  one)  belonging  to  one  objective  at  a  time  i.e. 
knowledge or understanding or application followed by other objectives, or  
b)  By taking up questions according-to their form or type i.e. Essay Type followed by  Short  
Answer and Very Short Answer Type or in any other order, or  



40 

 

c)  By writing questions for one unit of the syllabus or portion to be covered by the test at a 
time. Each approach has its advantages and disadvantages, too. Irrespective of the method 
followed, the questions then have to be arranged in a logical sequence.  
Marking Scheme The fifth step is to prepare the "Marking Scheme". The marking scheme 
helps prevent inconsistency in judgment.  In the marking scheme, possible responses to items 
in the test are structured. The various value points for are graded and the marks allowed to 
each value point indicated. The marking scheme ensures objectivity in judgment and 
eliminates differences in score which may be due to opinion of the evaluator. The marking 
scheme, of course, includes the scoring key, which is prepared in respect of objective type 
questions. Let us discuss this in detail. Apart from the quality of the question paper, 
reliability of assessment, to a great extent, Acknowledgement depends on the degree of 
consistency of scores assigned to the students by different examiners or by the same 
examiner on two different occasions. Thus, variation can occur because of any one of two 
different reasons:  
i)  Due to inconsistency of the same examiner when he/she examines different answer scripts 
adopting different standards.  
ii)  Due to different examiners using different standards of judgment If an answer script is 
awarded the same grade or marks on repeated exposure to the same examiner, the examiner 
is said to be consistent in awarding the marks. As such, the, assessment done by him/her 
could be said to be more reliable and consistent than the other examiner in whose case 
variation in award of marks is higher.  
The factor contributing to variations in the standards of assessment, both at the intra-and the 
inter-examiner levels, can be controlled by supplying a detailed scheme of marking along 
with the expected answers so that every examiner may interpret the questions in the same 
way and attain the same standard of marking without being too lenient or strict or varying in 
his/her assessment. Subjectivity is thus minimized and it is believed to give a more reliable 
picture of the students' performance.  
Highlights of a good marking scheme  
I)  it is a three column statement showing serial number of the questions, their expected 
outline answers and the marks allotted to each value point under them.  
2)  In respect of long answer or essay type questions, the expected outline answers should:  
i)  Be complete and cover all possible or major areas as demanded by the questions  
ii)  Clearly indicate each expected point or the parts under the outlined major areas  
iii)  Provide direction as to whether all points will count towards a complete or correct 
answer or a set of points will be adequate enough for full credit (All this should be clearly 
reflected), and  
iv) Indicate marks for each expected point. Marks so distributed over expected points or their 
sets should be equal to the total marks assigned for a question.  
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3)  In  respect  of  short  answer  questions a  complete answer  may  be  provided  with  its 
break-ups where ever necessary along with the break-up o;  marks.  
4)  Out of the total marks assigned for a question, each point explained may be assigned 
marks according to their significance in the answer.  
5)   In some situations, apart from the content, other qualities of answer may also matter 
significantly, particularly in long answer or essay type questions. These could be logical 
approach, coherence, lucidity of expression, the style of presentation etc. Some marks may 
also be set apart for such overall quality of answer which cannot be usually covered in 
enumeration of the content points.  
6)  The scheme  of  marking  needs  to  be  comprehensive  enough not  to  leave  any  point 
unexpected and thus should provide clear guidelines in respect of  the break-up of  marks 
over different points or parts of the answer.  
7) If a question entails some other points beyond one's expectation, a provision may also be 
made to take them into account and suitably reward them.  
TYPES OF QUESTIONS  
There are mainly three kinds of questions - essay, short answer and objective type.  
Short Answer Questions  
Short answer questions generally require exact answers and, although taking many forms, 
they share the following distinctive factors.  
i)  They usually take less than five minutes to read and answer, many take less than a minute.  
ii)  They include some guidance on the extent of the answer required e.g. the size of answer, 
space or specific instruction such as "In not more than 20 words ..."  
iii)  The answer is supplied by the pupil, not pre-selected as in objective questions.  
They can be grouped into two broad categories:  
a)  Extended answer  
b)  Insert and completion  
 
Extended Answer Type  
The  extended  answer  version  includes  questions  which  require  pupils  to  write  a  brief 
description, draw a map, make a list, perform a calculation, translate a sentence, write down 
a definition or formula and so on. They are probably the commonest form of questions used 
in schools and are frequently used by examining Boards.  
Examples  
1.  Give the  titles of  two  novels  of  Pram  Chan  and for each  the  dames of  three  of  the 
principle characters.  
a) Title  
2.  Describe briefly two factors which contributed to the outbreak of the First World War Do 
not write more than thirty words about each factor.  
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3.  Name the two types of chemical compound which combine to form salts, and then name 
one inorganic and one organic salt.  
4.  Make diagrams to show the structure of  
i)  an atom  
ii)  a human cell  
iii)  Methyl alcohol  
5.  Write two separate sentences, one containing the word 'eminent' and the other containing  
'Imminent'.  
6.  Construct  
a)  An equilateral triangle with the sides measuring 4 a nd  b)  A square with 5 cm side.  
c)  Find out the difference between the areas of the triangle and the square you have 
constructed.  
Completion Type  
The commonest form of completion questions is one where the pupil is required to add one 
or two words to complete an incomplete statement correctly. Where the missing words are in 
the body of the statement to be completed it is usually called an insert type. A completion 
type  is  where  the words  are  required  at the end  of  the  statement. The use of insert  or 
completion questions is not, however, limited to written statements and can be used to 
prepare extremely good  questions  based  on  incomplete  maps,  drawings, diagrams,  
formulae, calculations, and the like.  
Simple Recall  
The most common used objective type question by teachers as part of their day-to-day 
teaching is simple recall. The teacher asks a short question, expecting a quick one-word 
answer or a simple statement completed. Let us have a look at some examples.  
a)  Direct question - After which battle was the Mogul empire established in India?  
b)  Incomplete statement - A writer called Jane wrote  ............  
Multiple Choice  
A multiple choice-item consists of three pans - a   stem, a key and a number of distracters. 
The key and distracters together are often referred to a$ options. The stem can be either a 
direct question or an incomplete statement; the key is the correct answer and the disasters are 
plausible but incorrect answers. Some examples of multiple choice-items are shown below, 
with the first one labelled to identify the component? 
Examples  
a)  Direct Question  
S - What is the essential characteristic of an objective item?  
Distracter a it is written to test a specified learning outcome.  
b no subjective judgment is required in its marking.  
distracter c  it is based on a verifiable fact, problem or principle.  
distracter d  its subject matter and wording are unambiguous.  
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b)  Incomplete Statement  
i)  Objective Questions are so called because:  
A)  They are written to test specified learning outcomes.  
B)  No subjective judgment is required to mark them.  
C)  They are based on verifiable facts or principles.  
D)  Their content is chosen objectively.  
iii)  I ....... my home work before he arrived.  
*  have done  
*  am doing  
*  have been doing  
*  had done  
c)  Incomplete Options  
 (The incomplete options can often be used when giving the options in full would make the  
answer too obvious or for testing vocabulary where the recognition element may make the 
item invalid.)  
True-False  
As its name implies, the basic true-false item requires the pupil to select either 'true' or 'false' 
as the answer. It is usually written in the form of a statement which the pupil must decide as 
being either ' true '   or 'false'  or alternatively choose between other work  pairs relating to 
the statement such  as greater than-less than, plus-minus, often-rarely,  same different, 
'faster- slower' and so on. It is the possibilities offered by these other pairs which make the 
true/false form a particularly useful one.  
Examples  
State whether the following statements are true or false:  
1)  The Industrial Revolution first began in Asia  
2)  213 is a rational number. 
3)  H2 S 0 4  is the formula of an acid. 
4)  Volume is indirectly proportionate to Temperature. 
Within the category of true-false can be included another variety of alternative answer items.  
This provides three or more possible answers not differing in kind as in multiple-choice but 
simply occupying different position along a  true/false,  positive/negative  scale.  Common 
examples of such answer are - always false, sometimes false, always true; greater than, equal 
to, less than.  There are many possible developments of this theme.  One is to couple the 
category of answer with a reason or supporting statement thereby bringing in some aspect of 
understanding. A possible answer structure for such an item which could make use of a 
variety of materials is :  
A (True) - The statement is supported by reference to evidence.  
B  (?) - There is no evidence one way or the other to support or refute the statement.  
C (False) -The statement is not supported by reference to the evidence.  
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Often more than three scaled answer of this type can be useful but to go beyond five scaled 
answer places too much of a burden upon the pupil's memory in relation to the working of 
the answer categories.  
Matching Block  
The matching block format consists of two lists and the pupil is required to correlate 
correctly one or more entries from one list with one or more entries from the other so that 
correct matching by elimination is not possible.  
Advantages and Disadvantages of Objective Tests  
One problem immediately presents itself with any form of choice response,   guessing, 
instructions not to guess are impossible to enforce and it is equally impossible for an 
evaluator to tell whether answers have or have not been guessed. This is particularly use of 
True/False tests where:  a candidate has a 50150 chance of making a correct guess. However, 
there are several positive-advantages in using objective tests. Probably the most obvious 
advantage is the speed at which they can be marked. Marking doesn't need any special skill 
and so can be done by anyone, including pupils who have just taken the test. Moreover, as 
questions are short and easily answered, knowledge of a large syllabus content can be 
sampled. By using such tests to sample content knowledge, there is  time available to use  
other assessment techniques to test skills. Objective tests also give an opportunity to pupils 
who are poor writers to demonstrate their knowledge without subjective elements creeping 
in.  
However, objective tests are not appropriate for all occasions. Whereas they are excellent for 
sampling knowledge, it is much more difficult to construct them  to test  higher order skills. 
They can never test written expression, or ability to argue in one's own words. If well 
written, however, they can test higher order skills. The overuse of objective tests at the 
expense of other forms  of  assessment may  result  in  an  assessment  which  can  be biased 
and  invalid. But probably the main disadvantage of objective tests is the difficulty in writing 
good ones. Just as well-written tests are highly valid, so badly written objective tests are 
highly invalid.  
ADMINISTRATION OF AN ACHIEVEMENT TEST  
Having prepared a good test, you should plan to administer it in such a way that, each of 
your students will do his/her best. Motivating students is very important, and this is an area 
in which each teacher will have His/her own special technique. If you can get your students 
to see this test as an interesting and challenging task, which will benefit them, they will 
surely do well. Let them understand the advantages of the class test make them understand 
that such tests help them to get a feedback on their weaknesses and misunderstandings, 
which can be corrected before they face external examinations. Experience has shown that 
students who are given frequent class tests and are subjected to continuous assessment do 
better in external examinations. Some of the values of designing a good test and preparing 
students well for the test may be lost if you do not plan in advance for its administration. 
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Detailed planning is necessary as any confusion in the administration of a test is found to 
disturb the examinee and lower the validity of the results. Some tips to be kept in mind while 
planning for the administration of a test are given below:  
a)  Time Schedule  
Be sure you plan your time schedule carefully, ensuring teacher and pupil readiness. Much 
preparation may be done a day before. It will be wise to schedule enough time. If there is a 
deadline for finishing and leaving the room (e.g., the end of a class period), especially sure to 
plan for adequate time at the end for the things which must be done. Even with a small class 
these take five to ten minutes, and with a large group they may take at least fifteen minutes. 
A hasty wind-up may result in non-fulfilment of the objectives of the test, or other 
distracters.  
b)  The Room   
IL is important for any examination to provide a quite, comfortable atmosphere, in which the 
students are encouraged to do their best. As much as possible, try to test in  a quiet place 
with a minimum of distracting noises. Avoid rooms near cafeterias, important hallways, 
playing fields or other noisy places. Objective examinations generally require more intense 
concentration than essay type exams. The latter demand an excess of physical endurance 
(trying to write fast enough to keep up with one's thoughts). Objective tests require constant, 
careful and critical thinking and reasoning, with a minimum of physical work.  
Remember that the students will be writing on a single - thickness answer sheet, not a thick 
answer book. Be sure the writing surfaces are at least 30 x 38 cm. and as smooth as possible. 
If there are cracks or scratches a student's pencil may push through the answer sheet, spoiling 
it and making it hard to mark. Also be sure the room is clear of any charts, posters, etc. that 
might help some candidates.  
It is wise to make up a check-list, ahead of time, of what you will have to take with you to 
the examination hall. Be sure to include chalk to write necessary notices on the black board.  
If there is no black board make up placards or poster ahead of time. Also invest in a dozen or 
so soft pencils, preferably with erasers. This is in case some students (a) bring hard pencils, 
(which make the answer sheet much harder to score), or (b) break a pencil and don't have a 
spare pencil. For exact timing of the test (much more important for objective tests) it is better 
to have two watches or clocks, in case one stops. For anything more than an informal, half-
period quiz, you will probably need the help of one or more invigilators. Choose persons 
who are willing to give their full attention to the task. Neither you nor your invigilators 
should talk, react, correct papers or do any other work during the examination time.  They 
should observe closely, circulating constantly, checking that the students are answering in 
the right place, using soft pencils, not copying etc. However, they should not hover too long 
over any student, as this makes the examinee nervous. 
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SCORING AND RECORDING OF TEST RESULTS  
Despite the objectivity of scoring short answer tests, certain procedures are indispensable if 
scoring is to be done with maximum accuracy and efficiency. The necessity for extreme care 
in scoring has been indicated by several studies showing that scoring errors occur with 
appalling frequency.  "It can be due to failure to understand scoring directions, with resultant 
scores which are consistently too low or too high.  "Variable" errors can be due to 
carelessness in marking, adding, computing, or transcribing scores. These errors warrant (1) 
the careful training and instruction of scorers and (2) the rescoring of at least a sample of any 
group of test booklets or answer sheets.  
Order of Scoring  
With essay tests it may be desirable to have one pr son score all answers to the first question, 
then to the second, and so on.  If, for objective tests  separate answer sheets are provided, the 
scorer hay score a given page in all booklets first, then the next page, and so on, rather than 
scoring all of one booklet before going on Lo  the next. If so many booklets must be scored 
that several scorers are needed, each person may focus on a given page or group of pages of 
the booklet but should score only one page in all booklets at a time.  
Rescoring  
With  a  large  number  of  booklets  to  be  scored  and  sufficient help  available, it is always 
worthwhile to res-core them so as to eliminate errors that otherwise are almost inevitable in a 
clerical task like this. If complete rescoring is not feasible every fifth or tenth booklet should 
be re-scored to get an idea of the frequency a id magnitude of scoring errors. Rescoring a 
sample sometimes uncovers such an inaccuracy as to make it desirable to re-score the 
remainder.  
Keeping Records  
As soon as possible after the tests have been administered, the answer sheet should be 
checked and scored, and the scores should be recorded on the permanent records of the 
school. Each teacher should be given copies of the score reports for the pupils in his/her 
classes.  Usually schools have some type of permanent record for each pupil which provides 
space for recording standardized test results.  
The form in which test results are recorded is often meaningless to anyone except the 
persons recording them.  Sometimes permanent records for a pupil contain such information 
as the following: IQ  104  Mathematics  97 Reading  68  Science  93 What  do these scores 
mean  ? What test of intelligence was used? What was its standard deviation? Are the 
Reading, Mathematics and Science scores the raw scores, percentile marks, or some other 
type of standard or derived score?  Unless the cumulative record contains complete 
information about the test and the type of score, the effort involved in carrying on a testing 
program, scoring the tests, and reporting the scores is practically wasted. If the records are to 
have value, the following must be indicated: test title, form of the test, date when the test was 
given, the raw score or standard score, and percentile rank under properly identified captions. 
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When percentile ranks are reported, the group on which the norms were based should be 
identified - for example, national, state, district, local, or other group and the nature of the 
group should be specified.  
 
NORMS AND INTERPRETATION OF TEST SCORES  
Norms are based on frequency distributions and in general, half of any group of pupils falls 
below its average and half above it. A norm is not the "ideal performance" of a group of 
pupils; it is only the typical performance of typical students at a given time. Hence educators 
should avoid the fallacy of insisting on bringing everyone up to the norm. School practices 
resulting from attempts to get all pupils to be like the "average" have held back many 
superior solutions and created emotional problems among the less able  
GRADES  
What is grading? In the system of grading, students arc classified into a few ability groups or 
categories according to their  level  of  achievement in  an examination. The  achievement is 
defined in  the form  of  numerical  of  letter grades, each of  which denotes a certain level of 
performance, generally not in  absolute terms but in relation to the performance of the whole 
group, As stated above, grading is essentially meant for categorizing students into a few 
ability groups on the  basis of their performance in the examination. There are two 
approaches to formation of groups that define the grades (a) on the basis of absolute marks 
and (b) on the basis of relative marks or rank order of marks. Let us see what these mean and 
also consider their merits and demerits.  
Absolute Grading  
This approach involves direct conversion of marks into grades. Whatever be the distribution 
of marks in a subject, the marks between two fixed points on 0-100 scale would correspond 
to  a given grade. An example of this is the categorizing of students into 5 groups - 
Distinction, 1st. 2nd, 3td Division and fail categories on the basis of marks as follows :  
75 or above  :  Distinction  
60 - 74  :  Is1 Division  
45 - 59  :  2nd Division  
33 -44  :  3rd Division  
Below 33  :  Fail  
Comparative Grading  
This involves conversion of marks into grades on the basis of rank order or percentiles. In 
this case the distribution of marks is taken into consideration while determining the range of 
marks corresponding to different grades. For example, the top 5% students may be given 
grade A; the next 10% grade B and so on. Here the actual cut-off score for grade A in one 
subject may be quite different from that of another subject. In this case the grade that a 
student gets depends on his/her' relative performance, that is, on what his/her marks are in 
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relation to the marks of others. This type of grading actually corresponds 10 norm-referenced 
testing.  
 
Advantages  
In general when we talk of grading it is only the type of grading based on relative marks that 
we have in mind. These grades arc expressed in the form of letters A, B, C etc. The 
following are the main advantages of such grading:  
i )   With  the  same uniform  pattern  being adopted for all  subjects, grading would provide  
better comparability of the results of different years in the same subject.  
ii )   Grading  is  essentially based  on  rank  ordering of  students. Studies have shown  that 
agreement among examiners on  ranks to be awarded to examinees is much more in this than 
on absolute marks. Hence grades based on rank order in general, are more reliable.  
Writing of Question Items,  
Marking Scheme and Question Analysis.  
Unit-End Exercise  
1.   Prepare an achievement test in your subject taking up any lesson. Follow all the steps as 
given in the unit, starting with instructional objectives and ending with question-wise 
analysis.  
POINTS FOR DISCUSSION  
1.   Are objectives tests superficial and hollow?  
2.  How will you use objective type tests for testing higher level instructional objectives?  
ANSWERS TO CHECK YOUR PROGRESS  
  The steps involved in constructing an achievement test are:  
a )   Identifying instructional objectives  
b)  Designing the test  
c)  Preparing the Blueprint Learner's Evaluation  
d)  Write appropriate questions in accordance with the Blueprint  
e)  Prepare the marking scheme  
f)  Analyze each question on various parameters stated in the Blueprint (Question-wise  
Analysis)  
 The purpose of the marking scheme is to :  
a)  Avoid inconsistency in judgment  
b) Ensure objectivity in assessment  
c)  Eliminate differences in score  
d)  Make results more reliable  
e)  Reduce variations in marks - both intra-examiner as well as inter-examiner  
2.  Objective type tests are better than others because :  
a)  They can be marked easily and very fast  
b)  Marking doesn't need any special skill  
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c)!  Marking can be done by anyone  
d)  The whole syllabus can be covered, at least sampled  
e)  Well written objective tests can be highly valid and reliable for testing knowledge and 
recall of content  
f)  Marking doesn't vary and so is objective and free from bias  
Objective type tests are not preferred because,:  
a)  It is difficult to write good objective items  
b)  Guess work can be resorted to while answering them  
c) Badly written objective tests are highly invalid and unreliable  
d)  They can't test higher order skills, at least it is very difficult to construct objective tests 
for higher order skills  
e)  They are not appropriate for all occasions  
f)  They can never test written expression or ability to think or argue in one's own words.  
3.  While scoring a test, remember:  
a)  The order of scoring - one question, if essay type, in all the answer books at a time or one 
page if objective should be done.  
b) It is worthwhile to re-check and rescore to avoid mistakes, or at least a sample should be 
re-checked.  
The important factors in interpreting the scores of a test mark :  
a)  Differences in cultural background  
b)  Variations in the kind of experiences pupils have  
c)  Differences in language background  
d)  Richness of home resources  
e)  Intensely of the desire for an education,  
f)  Varying emphasis on different aspects of the school curriculum.  
4.  The two kinds of grading are:  
a) Absolute  
b)  Relative or Comparative  
Comparative grading should be preferred because:  
a)  It is based on rank ordering or percentiles  
b)  It provides better comparability of scores irrespective of whether a subject is scoring or 
non-scoring  
e)  The gaps between subjects (Scoring or Non-Scoring) an done away with since grading is 
based on rank or percentiles and not on absolute marks  
d)  They provide a more meaningful profile of the achievement of a student or a group  
 
Evaluation is the first step in getting students the help he needs to learn and progress in 
school. The evaluation tells you and the teachers what a child needs to learn and how he may 



50 

 

learn. This information is then used to build an Individualized Education Program that can 
help each individual make use of his potentials. 
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The last few years have witnessed rapid changes in the field of education. More care is given 

to it to ensure a better learning environment. One of these changes includes Electronic 

Learning, but before we go into detail we need to understand what the meaning of e-learning 

is. 

Wikipedia defines E-Learning as: E-learning comprises all forms of electronically supported 

learning and teaching. E-learning is essentially the computer and network-enabled transfer of 

skills and knowledge.  

E-learning applications and processes include Web-based learning, computer-based learning, 

virtual classroom opportunities and digital collaboration. Content is delivered via the 

Internet, intranet/extranet, audio or video tape, satellite TV, and CD-ROM. It can be self-

paced or instructor-led and includes media in the form of text, image, animation, streaming 

video and audio. 

Some of us have already ventured into e-learning as they have already recognized the 

importance of technology in the enhancement of teaching and learning. The benefits are 

countless. Since most schools have well-equipped classes with modern technological tools 

and devices, many teachers have been enthused into taking the risk and crossing the line into 

a more sophisticated world of teaching.  

Electronic Learning 
 

http://en.wikipedia.org/wiki/Learning
http://en.wikipedia.org/wiki/Teaching
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It is a known fact that our students are no longer book bound. They are surrounded with tools 

and gadgets that sparkle attracting not only their attention but also their undivided interest 

and educationalists have noticed the importance of these devices and how essential they will 

become in the field of education once they are implemented correctly. 

Change is scary. Change is inevitable.  Whether you are one of those teachers who will go 

along with the wave or stand in the face of it, change will take place and unless you accept it, 

the wave will topple you up.  

One might argue against it saying that technology is unreliable, expensive, complicated ….. 

etc, but the fact remains that with the explosion of information, the use of technology has 

become a must. 

Learning with the Internet 

           The Internet is a complex repository containing a huge maze of information from a 

variety of sources. It has become a prominent source of information for many people 

worldwide. The Internet wave has also hit the educational landscape in many big ways. The 

use of technologies such as the Internet as a teaching tool in schools is not the issue now 

since it is widely used. Rather, the issue is how to effectively employ such technologies and 

harness fully the new opportunities created by them to promote positive student learning 

experiences.  

          Schools need to consider how technology-based instructional programs are mounted to 

ensure that students use the Internet efficaciously as a learning tool for various authentic 

learning activities such as conducting research on a given topic or finding relevant 

information for an assignment. Bruce and Levin (1997) posit that the Internet can be viewed 

as providing the following three basic types of tools in the educational domain: 

         · Tools for inquiry 

         · Tools for communication 

         · Tools for construction 

          In providing tools for inquiry, the Internet facilitates finding sources of information 

appropriate to a task, working to understand the information resources and how they relate to 

the task, and if possible applying this understanding in a productive way. The Internet 

enhances students' knowledge acquisition by facilitating students' access to resources from 
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the outside world including experts in the field, as well as interacting directly with them. 

Thus exposure to real life contexts of the external world trains the students to face the 

uncertainties of the ever-changing outside world.  

          In providing tools for communication, the Internet is a remarkable tool for rapid 

communication. Such communication can be both synchronous and asynchronous and takes 

on many forms such as e-mail, mailing lists, newsgroups, chat and videoconferencing. Such 

interaction involves communication with students and professionals in distant places, 

cultures and traditions as well as facilitating teachers to be in touch with other teachers.  

          In providing tools for construction, the Internet promotes learning by scaffolding 

varieties of authentic learning activities for students. Through these activities the Internet 

also supports the development of students' higher-order thinking skills. 

For example students are able to demonstrate their conceptual understanding by constructing 

products such as web pages. In these activities learners regulate their individual learning 

progress according to their own experiences and expertise. Learners can access a wealth of 

resources at their own pace and have meaningful interactions with the content information. 

For instructional activities, the Internet also has the added advantage of  being adaptable for 

both individual and cooperative learning.  

        Though offering a myriad of pedagogical benefits, there are also a number of caveats 

that educators need to bear in mind in their attempts to employ the Internet as a teaching aid. 

Being aware of possible pitfalls in conducting Internet based lessons, teachers would then be 

able to invest in proper planning to ensure that the learning experience for their students is a 

meaningful and stimulating one. Students often go straight to the Web without waiting for 

guidance from a teacher or librarian. This results in students having a difficult time 

navigating the Web and locating appropriate information relevant to the tasks in their 

homework. Students may also not differentiate between authentic web sites and sites that 

contain biased and inaccurate information but masquerade as being reliable. Schools are thus 

faced with the challenge of teaching the students not just the power of having a wealth of 

information at one's fingertips in the Internet but also proper evaluation skills.  

       Besides being cognizant of the strengths and shortcomings of conducting Internet-based 

lessons for students, teachers need to consider practical constraints that might otherwise 
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hinder the desired implementation of these lessons. Time is one barrier to the extensive use 

of the Internet as students may be unable to spend a specific block of time on the Internet due 

to limitations in availability of computers with Internet access in schools.  

       In the knowledge based economies of today, it is critical to be able to search for and 

retrieve information from the Web. Locating appropriate information on the Internet requires 

a variety of skills such as the ability to use Internet tools (e.g. search engines), having 

knowledge of search techniques (e.g. browsing through an information tree) and ability to 

execute the search (Carroll, 1999).  

       Effective use of the Internet to glean relevant information requires the ability to apply 

Boolean logic rules (e.g., and, or), an understanding of how information is organized, critical 

thinking skills that allow the searcher to make informed choices, and a working knowledge  

of  Internet notations. One needs to have abilities such as searching for information, scanning 

and skimming information, and strategies such as planning, monitoring and evaluating in 

executing the search. 

       In conclusion, the Internet has been beneficial in the educational domain as a repository 

of  large amounts of rich information. However schools, educational policy makers, and 

instructional/curriculum designers who intend to employ the Internet as a learning tool in 

their instructional programs must bear in mind and highlight to students the fact that just not 

any piece of information found on the net can be accepted as being authentic.  

     Thus it is imperative that students be taught a wide range of internet literacy skills from 

verifying the veracity of content hosted by the Internet to seeking for information by using 

various search strategies and techniques. This will help to ensure that the true potential of the 

Internet as a learning aid is properly tapped to inject greater vigor into teaching practices in 

schools. 

 

Categories of eLearning 

         One of the biggest challenges in discussing e learning arises from different 

understandings of the field. Most often, we attach our experiences and career to our 

conversations, presenting an image of e learning that reflects what we have encountered. For 

an instructional designer, e learning often means courses or learning materials directed at 



54 

 

meeting an objective within the larger scope of program development. A corporate trainer 

may view e learning as a combination of courses and knowledge management. No one 

perspective is symbolic of the whole industry. 

       A danger exists in discussing various segments of e learning: paying too much attention 

to distinctions across categories. The real focus and unifying theme is (or at least should be) 

learning – whether it is in a classroom, online, blended, or embedded. Each category 

presented here is most effective when properly matched with the appropriate learning 

environment and desired outcome. 

None of the categories listed function in isolation. Lines blur between categories, and a 

successful e learning implementation will incorporate many different ones.  

 

The categories of e learning: 

1. Courses 

2. Informal learning 

3. Blended learning 

4. Communities 

5. Knowledge management 

6. Networked learning 

7. Work-based learning (EPSS) 

Beyond the categories of e learning, it is important to note a few additional factors that 

impact the field: 

Ubiquitous computing 

Tools and Delivery for e learning 
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This mind map details the interrelation of categories: 

Courses 

        Most discussion of e learning centres on courses. Organizations typically take existing 

educational materials, add various media, sequence the material and consider it “transferred” 

to the online environment. The popularity of learning management systems (LMS) like Web 

CT and Blackboard, (and the perception that they are needed as a starting point) testify to the 

prominence of courses as a view of e learning. 

Some designers are beginning to employ simulations, storytelling, and the unique traits of 

online media in an effort to transform the material for representation in a digital 

environment. The predominance of “courses as e learning” view stems from their similarities 

to the classroom environment. Both learners and instructors are able to relate to the general 

structure and flow on a course. 
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Informal Learning 

     Informal learning is perhaps the most dynamic and versatile aspect of learning. 

Unfortunately, it is also the least recognized. Informal learning is a by-product of 

“information foraging” – “the human behaviour when searching for information was similar 

to that of the hunter-gatherers and animals in search for food”( Dürsteler, undated). Our need 

for information (and how we intend to use it) drives our search. Search engines (like Google) 

coupled with information storage tools (like Furl) and personal knowledge management tools 

like wikis and blogs present a powerful toolset in the knowledge workers portfolio. Jay Cross 

(2003): states that:  

“At work we learn more in the break room than in the classroom. We discover how to do our 

jobs through informal learning -- observing others, asking the person in the next cubicle, 

calling the help desk, trial-and-error, and simply working with people in the know. Formal 

learning - classes and workshops and online events - is the source of only 10% to 20% of 

what we learn at work.” 

Blended Learning 

      Blended learning provides the best opportunities for learning transition from classroom 

to e learning. Blended learning involves classroom (or face-to-face) and online learning. This 

method is very effective for adding efficiency to classroom instruction and permitting 

increased discussion or information review outside of classrooms. 

For example, a new product release may be communicated to sales staff through a three-hour 

workshop, followed by online resources and discussions for continued learning (without 

significantly impacting the work activities of the sales force). The rallying cry of educational 

techno-prophets of the late 90’s (“soon we won’t need instructors, we’ll learn everything 

online on our own time”) has given way to the reality that learning is a social process, 

requiring instructor direction and facilitation. Blended learning utilizes the best of 

classrooms with the best of online learning. 

Communities 

      Learning is social (Driscoll, 2000, p.239). Most problems within our business 

environments today are complex and dynamic. Yesterday’s solutions don’t always work 

today. Problem solving requires different perspectives to create an accurate understanding of 
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potential solutions and environment of implementation. Online communities allow people to 

stay current in their field through dialogue with other members of the same organization, or 

the larger global field. Communities strongly contribute to the flow of tacit knowledge. 

Knowledge Management 

      Knowledge management (KM) is the significant challenge for businesses in a knowledge 

economy. KM involves the process of identifying, indexing, and making available (in 

various formats) knowledge generated within the daily activities of an organization. Some 

companies have found value in managing content, mining emails, and creating communities 

of practice. Tafe Frontiers presents eight categories of knowledge management: learning and 

development, information management, client feedback, knowledge capture, knowledge 

generation, virtual teams, communities of practice, and content management systems 

(http://www.tafefrontiers.com.au/i_r/progress.html). The duplication of KM and e learning 

concepts highlights the strong connections (and blurring) between these fields. 

Learning Networks 

      Communities typically form around a particular goal, concept or theme. A learning 

network is the loose, personal coupling of communities, resources, and people. It is the 

cornerstone of personal knowledge management. Vaill (1996) states that: “The permanent 

white water in today’s systems is creating a situation in which institutional learning patterns 

are simply inadequate to the challenge. Subject matter is changing too rapidly” (p. 41). The 

utilization of personal learning networks allows knowledge workers to remain current in 

their field. 

Work-based Learning 

    Electronic Performance Support Systems (EPSS) and work-flow learning attempt to inject 

learning content into the actual point of need. As an alternative to courses, this style of 

content presentation requires heavy emphasis on context, and the employee control in 

initiating the learning needed. This style of learning can be seen in many computer 

applications (context-sensitive help). For organizations, work-based learning requires a 

significant investment in resource creation and usability planning (in what situation will a 

learner want to know this? How should it be presented? What will they search for so they 

can find it?). Work-based learning is generally and enterprise-wide initiative. 

http://www.pcd-innovations.com/
http://www.workflowlearning.com/
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Impacting Factors 

    Three aspects of e learning are important to note briefly, as they can influence all of the 

various categories (and are quickly developing into agents shaping the future direction of  

e learning). 

Ubiquitous 

Ubiquitous learning refers to “everywhere learning” (the internet or learning content follows 

people around). Core “knowledge pots” (work-related content, personal knowledge, internet) 

hold content and information. Various devices plug in and retrieve the information in the 

appropriate format (PDA, cell phone, laptop, or any other appliance). Ubiquitous learning 

fulfills e learning’s promise of “anytime, anywhere, and any context”. 

Delivery and Tools 

Tools for delivering e learning fit into various categories, significantly influenced by the 

development of communication technologies on the internet as a whole. A few examples of 

tools: 

 Learning Management Systems (LMS) 

 Learning Content Management System (LCMS) 

 Collaborative tools (Collab, Groove) 

 Identity management and digital rights – still an emerging field, but as the success of 

Microsoft’s Passport reveals, end-users of communication tools require control over their 

identity. Digital rights tools (for ensuring learning content can be “legally” used) will also 

continue to grow in popularity). 

 

 Repositories – MERLOT is an example of a centralized learning content repositories, 

but many decentralized repositories follow the success of content sharing programs like 

KaZaA.  

 Voice over IP (VoIP) tools like Skype (http://www.skype.org) will substantially alter 

the communication landscape. Simple, effective social tools are critical for larger scale 

adoption of learning that represents the manner in which people work. 

 Other social tools: wikis, blogs, instant messaging are being rapidly adopted due to 

ease of use. 
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Delivery type falls into two broad categories: 

 Synchronous delivery (real-time)- streaming, conferencing, and archived presentations 

 Asynchronous delivery (delayed time) through the use of LMS’, collaborative spaces, 

and discussion boards 

          These various learning categories do not need to function in isolation. A complex 

learning implementation will certainly incorporate different facets of e learning. During 

course design, learning resources can be tagged and made available for later use in work-

based learning. The knowledge management system can be integrated with (and update) 

courses. Communities themselves can also provide a feedback loop to courses, work-based 

learning, and the knowledge management system. Ultimately, the value in categorizing the 

 e learning market is in detailing the entire market and attempting to incorporate as many 

aspects as are practical into a corporate or educational implementation. 

Some useful areas for further reading. 

1. The pedagogical dimension of E-learning refers to teaching and learning. This 

dimension addresses issues concerning content analysis, audience analysis, goal analysis, 

media analysis, design approach, organization and methods and strategies of e-learning 

environments.  

2. The technological dimension of the E-Learning Framework examines issues of 

technology infrastructure in e-learning environments. This includes infrastructure planning, 

hardware and software.  

3. The interface design refers to the overall look and feel of e-learning programs. 

Interface design dimension encompasses page and site design, content design, navigation, 

and usability testing.  

4. The evaluation for e-learning includes both assessment of learners and evaluation of 

the instruction and learning environment.  

5. The management of e-learning refers to the maintenance of learning environment and 

distribution of information.  

6. The resource support dimension of the E-Learning Framework examines the online 

support and resources required to foster meaningful learning environments.  

http://bookstoread.com/wbt/fmktable1.htm
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7. The ethical considerations of e-learning relate to social and political influence, 

cultural diversity, bias, geographical diversity, learner diversity, information accessibility, 

etiquette, and the legal issues.  

8. The institutional dimension is concerned with issues of administrative affairs, 

academic affairs and student services related to e-learning. 

 
Resources: 
 http://adelbeshr.maktoobblog.com/ 
 http://en.wikipedia.org/wiki/E-learning 
 
 

Teaching Reading Comprehension 
 
Reading is an activity with a purpose. A person may read in order to gain information 

or verify existing knowledge, or in order to critique a writer's ideas or writing style. A person 
may also read for enjoyment. The purpose(s) for reading guide the reader's selection of texts. 
The purpose for reading also determines the appropriate approach to reading comprehension.  

 
Reading research shows that good readers  
• Read extensively  
• Integrate information in the text with existing knowledge  
• Have a flexible reading style, depending on what they are reading  
• Are motivated  
• Rely on different skills interacting: perceptual processing, phonemic processing, recall  
Read for a purpose; reading serves a function 
 
The importance of teaching reading : 
Any reading component of an English language course may include a set of learning goals:  

 The ability to read a wide range of texts in English.  
 Building a knowledge of language which will facilitate reading ability  
 Building schematic knowledge.  
 The ability to adapt the reading style according to reading purpose (i.e. skimming, 

scanning)  
 Developing an awareness of the structure of written texts in English  
 Taking a critical stance to the contents of the texts . 

 
Students should be exposed  to different types of texts that represent the following modes of 
reading :Expressive ,expository ,functional and persuasive. 
 
 

http://adelbeshr.maktoobblog.com/
http://en.wikipedia.org/wiki/E-learning
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Here are four different types of reading  : 
1-Skimming  : understand the "gist" or main idea . 
2-Scanning : find a particular piece of information  
3-Extensive reading : for pleasure and general understanding . 
4-Intensive reading :accurate reading for detailed information. 
  
Reading Models: 
1-A bottom-up reading model 
A bottom-up reading model emphasizes a single-direction, part-to-whole processing of a 
text.  
 
Features: 
The reader needs to : 
• identify letter features  
• link these features to recognize letters  
• combine letters to recognize spelling patterns  
• link spelling patterns to recognize words, and  
• then proceed to sentence, paragraph and text-level processing.  
 
2- A top-down reading model. 
Top-down reading models suggest that processing of a text begins in the mind of the readers 
with meaning-driven processes, or an assumption about the meaning of a text. 
Features: 
• Readers can comprehend a selection even though they do not recognize each word. 
• Readers should use meaning and grammatical cues to identify unrecognized words. 
• Reading for meaning is the primary objective of reading rather than mastery of letters, 
letter/sound relationships, and words 
• Reading requires the use of meaning activities rather than the mastery of a series of 
word-recognition skills. 
• The primary focus of instruction should be the reading of sentences, paragraphs , and 
whole selections. 
• The most important aspect about reading is the amount and kind of information gained 
through reading. 
 
3-An interactive reading model. 
An interactive reading model is a reading model that recognizes the interaction of bottom-up 
and top-down processes simultaneously throughout the reading process. 
 
The reading process: 
Incorporation of reading instruction into the content classroom is not as daunting as one 
might believe. Any reading assignment can be broken down into three comprehension-
building steps.  

http://www.sil.org/lingualinks/literacy/referencematerials/glossaryofliteracyterms/WhatIsAReadingModel.htm
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1-Step One: Before Reading : 
This step activates a knowledge base upon which students can build and establish a purpose 
for reading. It  provides a scaffold for new concepts and vocabulary, promotes engagement 
and provides a means for prediction. 
 
Before reading, effective readers: 
• Set clear goals for reading.  
• Actively pursue meaning and activate prior knowledge.  
• Preview the text.  
• Make predictions.  
• Generate questions to be answered 
2-Step Two: During Reading : 
This step allows students to measure comprehension, clarify, visualize, and build 
connections. It allows students to integrate the knowledge and information they bring to the 
text with ‘new’ information in the text.  
 
During reading, effective readers:  
• Pay close attention to text structure.  
• Read texts selectively based on purpose(s) for reading.  
• Construct and revise meaning.  
• Determine whether the text and information are meeting goals.  
• Integrate prior knowledge with information and ideas from text(s).  
• Think about and question the text’s and author’s information and ideas.  
• Monitor and revise understanding of the text.  
• Determine the meaning of unfamiliar words and concepts using a variety of strategies.  
• Reconcile inconsistencies or gaps in information and ideas as necessary. 
 
3-Step Three: After Reading (Post reading): 
This step expands prior knowledge, builds connections, and deepens understanding. It allows 
students to articulate and process their understanding of what they have read and to think 
critically about the validity of the text. 
 
After reading, effective readers:  
• Evaluate text quality and value.  
• Respond to text mainly through questioning, additional reading, or discussion.  
• Reflect upon texts during reading, during pauses in reading, and after reading.  
• Consider comprehension and learning to be satisfying and productive experiences. 
Bloom's Taxonomy 
Reading activities and questions should also take into account the six-level hierarchy of 
skills that Bloom suggests in his taxonomy. The first level is knowledge, which includes 
recall or recognition of information. The next level is comprehension, where the reader 
might explain, describe, or rephrase a text. The next four levels focus on the following: 
 application, where the reader applies the information learned in the text; 
 analysis, where the reader would make inferences or derive generalizations; 
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 synthesis, where the reader combines several ideas; and 
 evaluation, where the reader judges the value or importance of a text. 
 
These levels provide a simple yet helpful guide to the types of questions that the teacher 
might ask before and after reading. 
 
Listening Comprehension. 
The Importance of Listening 
 Listening is the most common communicative activity in daily life. Listening is also 
important for obtaining comprehensible input that is necessary for language development. It 
is important for the teacher to provide numerous opportunities for students to practice 
listening skills and to become actively engaged in the listening process.  
 
Listening activities may be presented in three steps or phases:  
 
1-The pre-listening phase helps students to understand the context for the activity and helps 
them to anticipate the information to be presented. By leading a discussion around the field 
of experience, the teacher motivates their interest in the topic, defines the purpose for the 
listening activity and helps the students to make possible predictions. 
 
There are several strategies that students and their teachers can use to prepare for a 
listening experience. They can:  
 
 Activate Existing Knowledge: Students should be encouraged to ask the question: 
What do I already know about this topic? From this teachers and students can determine 
what information they need in order to get the most from the message. Students can 
brainstorm, discuss, read, view films or photos, and write and share journal entries.  
 
 Build Prior Knowledge: Teachers can provide the appropriate background 
information including information about the speaker, topic of the presentation, purpose of 
the presentation, and the concepts and vocabulary that are likely to be embedded in the 
presentation. 
  
 Establish Purpose: Teachers should encourage students to ask: "Why am I listening?" 
"What is my purpose?" Students should be encouraged to articulate their purpose , students 
should also be encouraged to jot down questions during listening.  
 
2-During the listening phase, the students listen to the text at least twice. The first 
experience with the exercise allows the students to verify the accuracy of the predictions 
made in the pre-listening phase. The second and subsequent times help students to derive the 
information they need in order to complete the listening task. 
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Teachers can use some strategies to help pupils focus on the task : 

• Give questions in advance and remind listeners to listen for possible answers.  
• Provide a rough outline, map, chart, or graph for students to complete as they listen. 
• Have students jot down "new-to-me" items (simple lists of facts or insights that the 
listener has not heard before).  
• Use a formal note taking system . 
 
3-The post-listening phase  shows the students how important it is to understand the context 
of the text before listening. It also helps them to examine and evaluate the strategies they 
used to comprehend and to discuss how these strategies can serve them in other situations.  
 
Students need to act upon what they have heard to clarify meaning and extend their thinking. 
Well-planned post- listening activities are just as important as those before and during. 
 
 Here are some examples : 
• Students can summarize a speaker's presentation orally, in writing, or as an outline. In 
addition to the traditional outline format, students could use time lines, flow charts, ladders, 
circles, diagrams, webs, or maps.  
• Students can review their notes and add information that they did not have an 
opportunity to record during the speech.  
• Students can analyse  and evaluate critically what they have heard. 

•  Students can be given opportunities to  build on and develop concepts acquired during 
listening. These may include writing (e.g., response journal, learning log, or composition), 
reading (e.g., further research on a topic or a contradictory viewpoint), art or drama (e.g., 
designing a cover jacket after a book talk or developing a mock trial concerning the topic 
through drama in role). 
An additional strategy for teaching listening is called TQLR. It consists of the following 

steps:  

T : Tune in (The listener must tune in to the speaker and the subject, mentally calling up 
everything known about the subject and shutting out all distractions.)  
 
Q :Question (The listener should mentally formulate questions. What will this speaker say 
about this topic? What is the speaker's background? I wonder if the speaker will talk 
about...?)  
 
L : Listen (The listener should organize the information as it is received, anticipating what 
the speaker will say next and reacting mentally to everything heard.)  
R : Review: The listener should go over what has been said, summarize, and evaluate 
constantly. Main ideas should be separated from subordinate ones.)   
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Summarizing. 

Teaching summarizing is no small undertaking. It's one of the hardest strategies for students 
to grasp, and one of the hardest strategies for you to teach. You have to repeatedly model it 
and give your students ample time and opportunities to practice it. But it is such a valuable 
strategy and competency. Can you imagine your students succeeding in school without being 
able to break down content into manageable small succinct pieces? We ask students to 
summarize all the time, but we're terrible about teaching them good ways to do this! 
What Is Summarizing? 
Summarizing is how we take larger selections of text and reduce them to their bare 
essentials: the gist, the key ideas, the main points that are worth noting and remembering. 
Webster's calls a summary the "general idea in brief form"; it's the distillation, condensation, 
or reduction of a larger work into its primary notions.  
What Are We Doing When We Summarize? 
We strip away the extra verbiage and extraneous examples. We focus on the heart of the 
matter. We try to find the key words and phrases that, when uttered later, still manage to 
capture the gist of what we've read. We are trying to capture the main ideas and the crucial 
details necessary for supporting them. 
How Can I Teach My Students to Summarize? 
After students have used selective underlining on a selection, have them turn the sheet over 
or close the handout packet and attempt to create a summary paragraph of what they can 
remember of the key ideas in the piece. They should only look back at their underlining 
when they reach a point of being stumped. They can go back and forth between writing the 
summary and checking their underlining several times until they have captured the important 
ideas in the article in the single paragraph.  
• Have students write successively shorter summaries, constantly refining and reducing 
their written piece until only the most essential and relevant information remains. They can 
start off with half a page; then try to get it down to two paragraphs; then one paragraph; then 
two or three sentences; and ultimately a single sentence.  
• Teach students to go with the newspaper mantra: have them use the key words or 
phrases to identify only Who, What, When, Where, Why, and How.  
• Take articles from the newspaper, and cut off their headlines. Have students practice 
writing headlines for (or matching the severed headlines to) the "headless" stories.  
 
• Sum It Up:  You have students imagine they are placing a classified ad or sending a 
telegram, where every word used costs them money.. You can adjust the amount they have to 
spend, and therefore the length of the summary, according to the text they are summarizing.  
Note taking. 
Note taking is a related strategy that teachers use to support student learning. Without 
explicit instruction in note taking, however, many students simply write down words or 
phrases word for word, without analysis . Successful note-takers summarize to arrive at a 
nugget of meaning, which they are much more likely to retain. Students also benefit from 
using their notes as a document of their learning. Teachers can prompt students to review and 
refine their notes, particularly when it is time to prepare for an exam, write a research paper, 
or other summative assessment of learning. 

http://www.readingquest.org/strat/underline.html
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1-Model good note taking. Model for your students how to take effective notes. Give them 
an outline of information you are going to cover in class, and have them use that as the 
starting point for their own notes. Show them that notes are living documents that change 
and evolve as the note-taker gains new understanding. 
2-Personalize. Encourage students to personalize their notes, using sketches, diagrams, color 
codes, idea webs, or other approaches that make sense to them. What matters most is that 
students make notes that are meaningful and useful to them.  
3-Use notes as study aids. Have students compare and discuss their notes in small groups as 
a method for review and test preparation. 
 
 

Teaching Aids  

Introduction 

Using educational teaching aids can boost student success in the classroom. These aids 
reinforce what a teacher says and ensures the main points are understood. Educational 
teaching aids signal students to the important information and allow them to experience 
something that is abstract in real life. They engage students' other senses in the learning 
process and allow for different learning styles.                                                                  
 Teaching aids are useful for all grade levels. 
Implementing teaching aids is a useful way to help engage students in the lesson material 
and can help reinforce ideas. When the classroom is teacher-centered, learning is reduced 
and comprehension deceases. By taking a student-centered approach, teaching is tailored for 
the students. A student-centered approach will often use teaching aids and/or implement 
learning centers. Teaching aids are a useful way to help reinforce a lesson once it has been 
introduced. 
                                         Special Students 
 When you teach in a classroom, you deal with different types of learners. Dealing with all 
the different learners can sometimes create a disjuncture in lesson comprehension. Teaching 
aids can be useful when dealing with multiple intelligences and helping to meet your 
students' multiple learning styles.                                                                                                                            
 Multiple Intelligences 
Howard Gardner "is best known in educational circles for his theory on multiple 
intelligences." Gardner has identified eight distinct intelligences: naturalist, interpersonal, 
intrapersonal, bodily-kinaesthetic, spatial, musical, mathematical-logical and verbal-
linguistic. This means that some learners learn best within one of these domains. Learning is 
capable within each domain; however, one domain dominates. Knowing what kind of 
intelligences your students have can tell you what kind of aids to implement that will 
increase learning. 
 Various Aids 
There is a variety of teaching aids to choose from. When deciding what to choose, think 
about whom you are targeting. Are you focusing on students that need help concentrating? A 
hands-on approach to a lesson might be useful in that situation. Are you targeting someone 

http://www.ehow.com/about_6584111_influence-teaching-aids-teacher_s-teaching.html
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who needs more independent practice? Learning centres can then be helpful because it 
allows for more personal individualized instruction. 
 The Teacher 
As a teacher, your number one goal is to maximize learning and to use time efficiently. This 
may mean that you take a different approach to teaching. This is how teaching aids are 
beneficial. Keep the learning relevant to your students' lives. If the material is not relevant, 
students are less likely to care for it. But by remaining enthusiastic and implementing 
different methods in your teaching approach, it makes for a more engaging classroom.                                                                                                    
 What is a Teaching Aid? 
A teaching aid is anything that can be used to help reinforce new information or skills. It is 
helpful to consider the age of your students and the subject you are teaching. You must also 
consider your specific students. Do they need more active involvement? Do they prefer more 
serious teaching aids? Do they struggle with your subject? Create teaching aids that build on 
your students' knowledge and inspire them to learn more. 
Why do teachers use teaching aids? 
• Teachers use aids consciously because they know that they have positive effect on 
learning outcomes, they claim that learning aids improve methodology.  
• Whenever teachers use some of the learning aids while teaching, their students get 
more stimulated because the learning aids help them (students) to become more attentive. 
• With aids, students participate better in class activities.  
• Learners understand better when teachers use aids to teach. 
• Teachers also improvise for the teaching aids when needed. 
• Teachers claim that they use teaching aids to explain the various concepts that require 
explanation.                                                                                                                
What is the importance of teaching aids?  
• Support  lesson  
• Assist learning 
• Explain concepts and illustrate meanings 
• Facilitate teachers’ work by promoting conversation in groups 
• Save time and effort 
• Make use of five senses 
• Arouse interests in foreign languages. 
Characteristics of teaching aids:                                                                           

* Suitable for the teaching objectives.   
• Correlate with text material and class work 
• Simplify the learning process.  
• Be of appropriate size and attractive. 
• Provide language experience to improve communicative competence 
• Motivate pupils to practise language individually, in pairs or groups 
• Clear and easy to use, available in classroom or school.  
Examples of learning / teaching aids: 
• whiteboards  
• slides  
• flip charts  
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• Smart board 
• diagrams  
• PowerPoint  
• pictures /flash cards / graphic organizers. 
• video cassettes/DVDs  
• overhead transparencies  
• audio aids 
• The teacher-laptops. Data show. 
Effective Teaching Tools for the Classroom 
Teachers commonly use aids in the classroom to supplement their instruction. The 
effectiveness of these teaching tools depends on certain qualities that enable students to 
benefit from them.                                                                                                               
Accessibility 
The most important factor of any educational tool's effectiveness is its accessibility to 
students. Educational aids must be made available to all students within a classroom. 
Visibility 
For educational tools to be effective, they must be clearly visible. Boards provide convenient 
visual platforms from which to observe and copy information. Dry-erase boards use markers, 
which can easily be wiped away. Electronic boards, or "whiteboards," can link directly to a 
teacher's computer to display information that can be altered directly or remotely. 
Practicality 
Educational tools are most effective when they introduce students to knowledge and skills 
that prepare them for the real world. Desktop and laptop computers are useful for this 
purpose, as they can be used to access educational and creative material while familiarizing 
students with technology. 
Skilled Use 
A large degree of any educational tool's effectiveness lies in the ability of the person using it. 
Both students and teachers must be familiar with a tool's operation and intended purpose 
before it can be used effectively. For example, an art teacher who wishes to use a slide 
projector should be aware that such devices require periodic maintenance and are ideally 
placed some distance from the screen. 
 
Universal Benefit 
Educational tools are effective when they are generally useful. Syllabi, for example, keep 
classes focused on a curriculum through organized structure. 
Interactivity 
Educational tools become effective when they encourage participation from learners. The 
greater the degree of interactivity, the greater the benefit is to the student. For example, guest 
lecturers often engage students directly with question-and-answer sessions. Such sessions 
serve to educate students while sparking their interest in the subject. 
Teaching Aids Ideas 
Successful teachers find creative ways to design learning environments that involve and 
inspire students. Prepare your classroom in advance with resources to enhance students 
learning. 

http://www.ehow.com/computers/
http://www.ehow.com/computers/
http://www.ehow.com/arts/
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1. Student-Centered Activities 
In a student-centred classroom, students actively participate in learning the material as it is 
presented, as opposed to sitting quietly and taking notes. Hands-on learning will help 
students build a better understanding of the lesson. A history and English lesson could be 
combined by having students divide into groups, write their own skits about a history lesson 
and then perform what they've written and learned. 
2. Encourage Creative Thinking 
Post daily questions to foster creative thinking. Designate one place on the board for a 
regular question which can be changed to correspond with topics, lesson plans and current 
events. 
3. Integrated Activities 
o Games can be educational and motivational 
o Play a designated game regularly with your students. Pick a game that is fun but 
also has specific learning value and make it part of the daily or weekly curriculum, according 
to Robert Morgan of Creative Teaching. A simple game like Apples to Apples can be quick, 
fun and educational. 
4. Show and Tell 
o Many lessons have a few minutes left over at the end and this is a great 
opportunity to do something different. Keep on hand objects as teaching aids to educate as 
well as inspire conversation. Some teacher show-and-tell items could include old-fashioned 
toys, historical items, or a "mystery" object that students have to guess its purpose or 
function. 
5. Discover 
o Keep a box filled with simple objects, such as bubbles, basic toys like blocks, 
even a hula hoop and call it a Discovery Lab. This is a great resource for allowing students to 
participate in learning specific ideas or concepts. 
Remember  
o Use an overhead projector and transparencies to display important information 
and key points for the students. When you use transparencies, avoid crowding words. Use 
bullets or numbered points within lists. Display information and statistics within graphs or 
charts instead of tables. Display power points, slide shows, pictures and images on the 
projector. Use these tools to show visual details for the information you want to impart. 
Choose a readable font in a size large enough for the entire class to read. 
o Distribute graphic organizers so students can follow a lecture while organizing 
the information into an accessible study guide. Graphic organizers provide students with 
valuable review sheets or study tools, and they reinforce the lesson. 
o Create foldable. These tools reinforce learning because the students can see the 
same information many times. First, students must research the information to create their 
foldable. They then use these tools to complete assigned classroom activities. Finally, they 
can use the foldable as review sheets or study guides for a test. 
o Take advantage of manipulative. Research has shown that students learn by 
doing. Engage students in hands-on activities using manipulative. For example, use root 
word matching games to teach. Employ matching cards with equivalent fractions or count 
straws to teach aspects of math. Mark places on the world map with colour-coded pins or 

http://www.ehow.com/hobbies-games/
http://www.ehow.com/hobbies-games/
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stickers that identify democracies, autocracies and other forms of government in social 
studies. For science, ask the students to conduct experiments. Have them bring in everyday 
examples of simple machines and start a discussion of the food groups on their lunch tray. 
Reading Comprehension 
o Teaching assists in greater reading comprehension. 
As students are reading less and less on their own, teachers are finding reading 
comprehension skills very low among today's students. Teaching aids are helping teachers to 
close the gap and hone the reading comprehension skills of their students. Using magazine 
and newspaper articles, prints ads and even comic books are viable teaching aids that assist 
in helping students comprehend text. 
Reinforcing a Skill or Concept 
o Teaching aids prove to be a formidable supplement for teachers when the 
reinforcement of a skill or concept is necessary. Not only do they allow students more time 
to practice, but they also present the information in a way which offers students a different 
way to engage with the material. Of course, this is important in order to reach the various 
learning types in the class. 
Differentiating Instruction 
o As previously mentioned, it is important for teachers to reach all learners in a 
classroom. Therefore, the use of teaching aids facilitates this objective by assisting teachers 
in differentiating instruction. Using aids such as graphs, charts, flashcards, videos, and Smart 
Boards provides learners with visual stimulation and the opportunity to access the content 
from a different vantage point. This gives each learner the opportunity to interact with the 
content in a way which allows them to comprehend more easily. 
 
Relieving Boredom 
o Kids are engaged with teaching aids. 
Teaching aids help to make the learning environment interesting and engaging. As we move 
toward a more digital society, kids are being exposed to technology and digital devices at a 
younger age. Video games and iPods are now exciting to students, so when they come to 
school they have little patience for lecture style teaching. Students are seeking constant 
excitement and simply have no tolerance for boredom. Teaching aids are improving the 
quality of education in today's schools while also providing students with the sense of 
excitement they desire. 
The Importance of Graphic Aids 
o Graphic aids are essential in today's classroom. 
The use of graphic aids in the classroom has become an important teaching strategy in 
education. As educators learn more about how to reach all types of learners, the use of 
graphic aids assists in differentiating instruction, giving students greater access to content, 
and helping students to achieve greater comprehension of new information. There are a 
multitude of graphic aids which can be used in today's classroom that motivate students to 
learn. 

http://www.ehow.com/culture-and-society/
http://www.ehow.com/hobbies-games/
http://www.ehow.com/education/
http://www.ehow.com/education/
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Facilitates Greater Comprehension 
o After introducing a new concept or skill, graphic aids can be used to facilitate 
greater comprehension of the material. When students work together on graphic aids, there's 
a scaffolding of information and an exchange of ideas. This experience, along with the use of 
the graphic aids, helps students master material, increasing their confidence in their ability. 
Engages All Learners 
o Graphic aids are a great tool to use to engage all students in the learning 
process. Today's students need constant stimulation so lecturing is not an effective teaching 
strategy by itself. The use of graphic aids allows teachers to vary the delivery of lessons and 
keep students interested in learning. 
Types of Graphic Aids 
o There is a plethora of graphic aids that are available to teachers for use in the 
classroom. Graphic organizers are among the most popular graphic aid, used. They can be 
teacher created, as well as, found on the internet. Videos are also another great resource and 
can be found in abundance online and in many school libraries. And finally, Smart boards 
have grown in popularity as a graphic aid used in many of today's schools. These high-tech 
graphic aids provide students with the opportunity to interact as a whole class or individually 
with course content. 
 

How to teach Grammar 
 
             Teaching grammar plays a central role in every ESL / EFL teacher's classroom. 
The important question that needs to be answered is: how do I teach grammar? In other 
words, how do I help students learn the grammar they need. This question is deceptively 
easy. At first look, you might think that teaching grammar is just a matter of explaining 
grammar rules to students. However, teaching grammar effectively is a much more 
complicated matter.  
Methods of Teaching Grammar 
         Broadly speaking, in teaching grammar, there are two approaches that can be applied:  
Inductive and Deductive Approaches  
First a quick definition: 
            Inductive is known as a 'bottom up' approach. In other words, students discovering 
grammar rules while working through exercises.  
For example:  
A reading comprehension which includes a number of sentences describing what a person 
has done up to that period in time. 
After doing the reading comprehension, the teacher could begin to ask questions such as: 
How long has he done this or that? Has he ever been to Paris? etc. and then follow with 
When did he go to Paris?  
To help the students inductively understand the difference between the simple past and the 
present perfect, these questions could be followed with which questions spoke about a 
definite time in the past? Which questions asked about the person's general experience? etc.  
This approach attempts to highlight grammatical rules implicitly in which the learners are 
encouraged to conclude the rules given by the teacher. In short, when we use induction, we 

http://www.ehow.com/internet/
http://www.ehow.com/education/
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observe a number of specific instances and from them infer a general principle or concept. 
Learners are trained to be familiar with the rule discovery which could enhance learning 
autonomy and self-reliance. 
          Deductive is known as a 'top down' approach. This approach maintains that a teacher 
teaches grammar by presenting grammatical rules, and then examples of sentences are 
presented. Once learners understand rules, they are told to apply the rules given to various 
examples of sentences. Giving the grammatical rules means no more than directing learners’ 
attention to the problem discussed. To sum up, the deductive approach commences with the 
presentation of a rule taught and then is followed by examples in which the rule is applied.   
For example:  
The present perfect is made up of the auxiliary verb 'have' plus the past participle. It is used 
to express an action which has begun in the past and continues into the present moment... etc 
I personally feel that a teacher needs in the first place to facilitate learning. That is why I 
prefer to provide students with inductive learning exercises. However, there are certainly 
moments when the teacher needs to explain grammar concepts to the class.  
Generally, the following class structure is recommended when teaching grammar skills:  
• Begin with an exercise, game, listening, etc. that introduces the grammar concept.  
• Ask students questions that will help them identify the grammar concept to be 
discussed.  
• Follow with another exercise that more specifically focuses on the grammar concept, 
but takes an inductive approach. This could be a reading exercise with questions and 
responses in the structure that is being taught.  
• Check responses, ask students to explain the grammar concept that has been 
introduced.  
• At this point introduce teaching explanations as a way of clearing up 
misunderstandings.  
• Provide an exercise which focuses on the correct construction of the grammar point. 
This could be an exercise such as a fill the gap, cloze or tense conjugation activity.  
• Ask students to once again explain the concept.  
As you can see, the teacher is facilitating students to do their own learning rather than using 
the 'top down' approach of dictating rules to the class.  
Grammar Practice Activities 
The aim of grammar practice is to get students to learn the structures thoroughly that they 
will be able to produce them correctly on their own. 
Types of Grammar Practice: from Accuracy to Fluency 
Type 1: Awareness 
After the learners have been introduced to the structure, they are given opportunities to 
encounter it within some kind of discourse, and do a task that focuses their attention on its 
form and / or meaning. 
Examples: Learners are given extracts from newspaper articles and asked to underline all the 
examples of the past tense that they can find. 
Type 2: Controlled drills 
Learners produce examples of the structure: these examples are, however, predetermined by 
the teacher or textbook, and have to conform to very clear, closed-ended cues. 
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Example: write or say statements about Ahmed, modelled on the following example: 
Ahmed drinks tea but he doesn't drink coffee. 
a) like: ice cream/cake                                   b) speak : English/Italian 
c) enjoy: playing football/playing chess 
Type 3: Meaningful drills 
Again the responses are very controlled, but learners can make a limited choice. 
       Example: In order to practice forms of the present simple tense: 
Choose someone you know very well, and write down their name. now compose true 
statements about them according to the following model: 
    He / She likes ice cream; or He /She doesn't like ice cream. 
a)enjoy: playing tennis         b) drink fizzy drinks         c) speak: Polish 
Type 4: Guided, meaningful practice 
learners form sentences of their own according to a set pattern, but exactly what vocabulary 
they use is up to them. 
     example: practicing conditional clauses, learners are given the cue if I had a million 
dollars, and suggest, in speech or writing, what they would do. 
Type 5: (Structure-based) free sentence composition 
Learners are provided with a visual or situational cue, and invited to compose their own 
responses; they are directed to use the structure. 
Example: A picture showing a number of people doing different things is shown to the class; 
they describe it using the appropriate tense. 
Type 6: (Structure-based) discourse composition 
Learners hold a discussion or write a passage according to a given task; they are directed to 
use at least some examples of the structure within the discourse. 
   Example: the class is given a dilemma situation ('You have seen a good friend cheating in 
an important test') and asked to recommend a solution. They are directed to include modals 
(might, should, must, can, could, etc.) in their speech/writing. 
 
 
Type 7: free discourse 
As in type 6, but the learners are given no specific direction to use the structure; however, 
the task situation is such that instants of it are likely to appear. 
Example: As in type 6, but without the final direction. 
References: A course in Language Teaching – Penny Ur              The Practice of Teaching 
English - Jeremy Harmer 
 
Teaching Writing 
 There are a number of different approaches to the practice of writing skills in and 
outside the classroom. We need to choose between them, deciding whether we want students 
to focus more on the process of writing than its product, whether we want them to study 
different written genres, whether we want to encourage creative writing – either individually 
or cooperatively – and how the computer can be a useful writing tool. We need to be aware 
of the different roles we can and should assume for writing activities. 
Process and product 
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 İn the teaching of writing we can focus on the product of  that writing or on the 
writing process itself. When concentrating on the product we are only interested in the aim of 
a task and in the end product. Those who advocate a process approach to writing, however, 
pay attention to the various stages that any piece of writing hoes through. By spending time 
with learners on pre-writing phases, editing, redrafting, and finally 'publishing' their work, a 
process approach aims to get to the heart of the various skills that should be employed when 
writing. 
 İn simplest form a process approach asks students to consider the procedure of putting 
a good piece of work. 
 
PROCESS WRITING 
Process writing consists of the following stages: 
1. Brainstorming  
2. Planning  
3. Writing the rough draft  
4. Editing  
5. Proof-reading  
6. The final product  
 
1. Brainstorming stage 
Getting started is the most difficult task in writing. With the help of brain-storming, it 
becomes less painful for the students. In the brainstorming stage, the student starts thinking 
about the topic given. This may be done as a whole-class activity or in groups so that 
students benefit from each other as well. The teacher writes on the board every idea that 
comes from the students, without eliminating any.  
In the brain-storming stage, the ideas can be put in linear order or in mind-maps – it depends 
on the ideas put on the board and the teacher.  
2. Planning stage 
Once the ideas are put randomly on the board, it is now time to eliminate some and organize 
the rest of the ideas as “main support” and “example”; in other words, plan the writing. 
While producing the plan, it is quite normal for the students to add or delete information. 
Actually, they keep adding and deleting till the final product is reached. 
 
 
3. Writing the first draft 
By looking at the plans, the students start writing their essays. They may change the order of 
their main supports, or re-arrange their minor supports. It is myth that people can write a 
perfect essay on their first try. The truth is that there is always a mistake either in the 
organization or in the grammar or the choice/ form of the vocabulary. This leads us to editing 
and proof-reading. 
4. Editing 
It should be pointed out that there is a distinction between editing and proof-reading. Editing 
refers to “what you write”, whereas, proof-reading refers to “how you write”. The 
distinction is very important in process writing since we need to focus on one thing to correct 
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at a time. If we try to provide feedback on both the student’s grammar mistakes and the 
wrong organization of the ideas, the student might get confused and not be able to correct all 
the mistakes. Correcting everything at the same time is also hard for the teacher as the 
grammar mistakes keep interfering while trying to concentrate on the organization mistakes.  
To avoid such confusion, the correction stage can be divided into two; editing and 
proofreading. It is logical to start dealing with the paper’s organization and content (editing) 
since the sentences may change with the help of the feedback.  
As mentioned before, editing deals with “what you write”. While giving feedback on the 
student paper, we look at the content and the organization. A student essay is expected to 
have the following basic features:  
1. Is there a thesis? / Is the thesis clear?  
2. Is the introduction interesting for the reader?  
3. Are the developmental paragraphs relevant to the thesis (unity)?  
4. Are the ideas supported well? Are there enough examples / details?  
5. Are the transitions chosen correctly? Are they in the right place (coherence)?  
6. Does the conclusion have a summary?  
If the essay lacks enough examples to support the thesis, or if there is redundancy, this is the 
time to add or delete. Once the content and the organization of the ideas satisfy the student, 
the student writes a second draft and the paper is ready for proof-reading. 
5. Proof-reading 
Proof-reading deals with “how you write”. While proof-reading, the paper is checked for any 
spelling, punctuation mistakes, lack of parallelism in the structures, flaws in the style 
(formal/informal), and grammar mistakes. To be more precise, the teacher should look for: 
1. any sentence fragments and run-on sentences  
2. references without pronouns  
3. redundancy of ideas  
4. lack of parallelism  
5. spelling mistakes  
6. repetition of the same words  
7. punctuation mistakes  
8. wrong tense choice  
9. misused modifiers  
10. Style inappropriate for the audience 
It is better to leave proof-reading to the last since the text may change many times before the 
writer is content with the piece of writing. 
6. The final product 
It is quite clear that writing the paper once is never enough. Now that the student has 
feedback on the spelling and grammar mistakes, s/he writes the essay again. This means, the 
same essay needs to be written at least three times (first draft, second draft after editing, final 
product after proof-reading) before a final product can be reached. Current technology 
(word-processors) enables us to rewrite the same essay without spending much time. Word-
processors also provide spell and grammar checks – though they do not give hundred percent 
correct feedback. To be on the safe side, one still needs to check it oneself. 
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Ways of giving feedback 
There are three ways of giving feedback to the students:  
1. Teacher editing  
2. peer-editing  
3. Self-editing  
1. Teacher editing: 
For a beginner student who starts writing, it may be difficult to do the self and peer editing; 
the teacher may provide more guidance during editing or s/he may do the editing and proof-
reading with the student to set an example.  
2. Peer-editing:   
Here, the texts are interchanged and the evaluation is done by other students. In the real 
world, it is common for writers to ask friends and colleagues to check texts for spelling, etc. 
In the classroom environment, the students can exchange their papers and comment on each 
others’ papers.  
 
3. Self-editing: 
It is very common for the writer to miss his/her own mistakes. This is why it is 
recommended to sleep on it for a night. After putting the paper aside for some time, 
emptying the mind and dealing with some other work, the writer is able to approach the 
paper with a clear mind. In the classroom environment, we can have the students write their 
essays one day, collect the papers, and have them edit and proof-read them the next day.   
Conclusion: 
Gardner and Johnson (1997) describe the stages of the writing process: 
Writing is a fluid process created by writers as they work. Accomplished writers move back 
and forth between the stages of the process, both consciously and unconsciously. Young 
writers, however, benefit from the structure and security of following the writing process in 
their writing. 
Basically, we would like to see our students acquire the basic skills. Once the students get 
used to the stages of planning, drafting, and evaluating their papers, we will feel content that 
they can mange is carrying out writing tasks. As writing teachers, we need to encourage our 
students to consider their audience and the rhetorical norms of English while developing 
their papers. 
 
 

Teaching Vocabulary 

Suggested procedure for teaching Vocabulary:  
 
1- Say the word (pronounce it) two or three times while you: 
- Show the object, point at a picture or a map. 
- Show a model, draw, give a context and let the students guess, give synonyms or 
antonyms. 
- Give word sets: semantic, functional and morphological sets of the word. 
- Demonstrate ; perform the action, act, mime, explain simply and translate. 
2- Ask students to repeat the word or phrase after you: 
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- Choral repetition - group repetition and individual repetition.  
NOTE:- Students should not repeat everything whose meaning is not clear. Meaningful 
repetition clarifies the relationship between sounds and concepts. Repetition must be firmly 
controlled by the teacher. 
- Students must repeat at a reasonable speed. 
3- Write the word or phrase on the board. 
4- Ask your pupils to read (in chorus, groups, individuals) the words or phrases written on 
the board. 
5- Use it in a good sentence. 
6- Students practise the context through which the new word is presented. 
7- Encourage students to use it orally in similar sentences. Or you might ask questions 
containing the target word to be answered by students. 
8- Check understanding ( Feedback ). 
9- Write some sentences on the board using the new items. 
10- Have learners copy the sentences in their notebooks. 
11- Set exercises using the new words such as: 
- Which word in the lesson means ..............? 
- Filling in spaces. 
NOTE: 
-  Our classes can only manage to learn some of the new words or phrases. Yet the lesson 
might include more words and phrases, but you have to select the ones to be learned. 
- Asking the students to prepare the new words at home before the lesson will be of great 
help. 
 

II- Teaching grammar 
 

Suggested procedure for teaching Structures 
Grammar or structure is at the heart of language, and it is important to be learnt through use. 
No amount of learning vocabulary can make up for the student's ability to use grammar 
correctly. There are various ways of presenting new structure and these are usually 
complementary rather mutually exclusive. 
1- Model sentences: They can be presented on their own , or in combination with other 
things. 
2- Situations. 
3- Dialogues. 
4- Demonstrative + Mime. 
5- Description or narrative. 
6- Grammatical statements. 
7- Diagrams.  
8- Drawing. 
A teacher of English should always bear in mind that he is teaching grammar to Arab 
students who have been learning Arabic grammar for a long time. Therefore, the teacher has 
to indicate similarities and differences between certain grammatical features in English and 
their counterparts in Arabic, focusing on the points which cause difficulties to Arab students, 
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and in the meantime facilitating the learning of the similar features in the two languages, 
with a view to drilling the students or the newly presented grammatical structure. However, 
the student's errors, oral or written, are good indication of the difficult points which need 
further drill and practice. 
 
Grammar is taught in three Stages: 
1- The teacher presents the structure in a way or another. 
2- Students practise the new structure. 
3- Students use it in communication. 
 
Here is a suggested procedure for teaching structures. We hope you will find it useful. 
1. Motivate the new structure; indicate the need for the new item. 
2. Review briefly familiar language items which you think you need in order to present, 
clarify and practise the new item. For example, if you are going to teach adjectives review 
appropriate content words. IF you are going to teach the Simple Present Tense, you may 
wish to review expressions of time. If you are going to teach the Present Perfect, you may 
need to review the verb (to have) and also the Simple Past in order to contrast the two tenses. 
3. Use the structure in a normal utterance. 
4. Make sure the students understand the utterance. 
5. If you give the Arabic equivalent, do it once only as follows: 
- Say the English sentence in a normal voice. 
- Say the Arabic equivalent in a lower voice. 
- Go back to English soon. 
6. Repeat the utterance many times. 
7. Have it repeated in chorus by the entire class several times giving the model before 
each repetition. 
8. If the sentence is long (six or more syllables) or if the sound sequence is unfamiliar, 
you may wish to break the sentence into smaller elements for practice. Break it from the end. 
It is easier to keep the same intonation when you start breaking it from the end. Of course, 
you may vary this occasionally by breaking from the beginning. 
9. Using familiar vocabulary only, give other sentences which illustrate the point you are 
teaching and have students repeat them. For example, If you are teaching the adjective of 
colour after (be) say as you show each item: The pencil is red. The book is red .......... etc. 
10. Ask questions which make your students see that the word (red) is a colour. It 
comes after (is) without change. 
  
Stages of Drill: 
1- Mechanical:  The student doesn't need to know any English to respond. 
2- Meaningful: There is a real right answer the student must think through and understand 
the situation. 
3- Communicative : The student adds information. 
 
The Mechanism of drilling. The steps in presenting a drill are the following: 
1- Model the pattern ( Model). 
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2- Give cue response ( cued response ). 
3- Provide confirmation of pattern. 
4- Repetition. 
 
First - Model of the pattern  
The usual model for the bit of language to be practised is the teacher. Either by writing the 
sentence on the board or simply giving an oral model. The teacher begins the practice. He 
may or may not model every drill item and bit of language. The idea is that the teacher will 
give a clear and original bit of the target language for the student to practise. But it is 
certainly possible for students in the class to give bits of language that are as clear and 
authentic as the teacher can produce. Students too, can be imitators of models for practice. 
Example: Drill practice in the negative. 
Teacher: (Model) We aren't going to the cafeteria.  
 
Second- Give cue response (cued response) 
After the model to be drilled is given, the teacher usually proceeds by giving a cue word to 
which the students respond by saying the full bit of language. 
Teacher :  Model: We aren't going to the cafeteria. 
Teacher :  Cue : to class. 
Students: Response: We aren't going to class. 
Third- Confirmation: 
Continuing the above example of drill, the teacher confirms the student's drill response by 
repeating the correct one.  
Teacher Model: We aren't going to the cafeteria. 
Teacher: Cue ; to class. 
Students: Response: We aren't going to class. 
Teacher: Confirmation: We aren't going to class. 
 
NOTE: Some teachers will reward a correct response by prefacing its repetition with (good) 
- (that's right) or any positive language. Other teachers say nothing but give the response. 
Still other teachers leave the judgement of the correctness of the response to the class. Most 
effective confirmation comes when the teacher moves from choral drill process to working 
with individual students. 
Fourth- Repetition: 
The last step could be a repetition of the teacher's confirming response by the students: 
Teacher: Model: We aren't going to the cafeteria. 
Teacher: Cue : to class. 
Students: Response: We aren't going to class.  
Teacher : Confirmation : We aren't going to class.  
Students: Repetition: We aren't going to class. 
  
This process of model, cued response, confirmation and optionally repetition constitutes a 
drill.  
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III- Teaching language functions 
 
What are language functions? 
Language functions refer to the purposes in which we use language to communicate. We use 
language for a variety of formal and informal purposes, and specific grammatical structures 
and vocabulary are often used with each language function. Some examples of language 
functions include: 
• Compare and contrast  
• Persuasion  
• Asking questions  
• Expressing likes and dislikes  
• Cause and effect  
• Summarizing  
• Sequencing  
• Predicting  
• Agreeing/disagreeing  
• Greeting people/introductions 
When teaching about language functions, it is important that teachers explicitly teach the 
vocabulary and phrases associated with each language function. For example, when teaching 
the language function of compare/contrast teachers may teach the following vocabulary: 
both, similar, also, different, in contrast, similarly, etc. During the lesson planning and 
preparation stage, teachers should brainstorm the vocabulary words associated with the 
language function that will be taught. It is important that as students become familiar with 
the vocabulary associated with each language function that more advanced functional 
vocabulary is introduced to students. An excellent resource for teachers to identify advanced 
vocabulary is thesaurus or a dictionary.  
  
In addition to functional vocabulary, students must also be introduced to grammatical 
structures associated with each language function. For example, when teaching the language 
function of compare/contrast, teachers might teach comparative adjectives (i.e., smaller than, 
more expensive than, etc) or superlative adjectives (i.e., smallest, most expensive).  
English learners must be provided with ample opportunities to practice the vocabulary and 
grammatical structures associated with language functions in both oral and written contexts. 
When preparing for a lesson, teachers must identify how the vocabulary or grammatical 
structure will be explicitly introduced to students, as well as how students will practice in a 
structured way under the guidance of a teacher. Functional vocabulary and grammatical 
structures can be differentiated for students at varying proficiency levels, with students at the 
lower levels of English proficiency practicing easier vocabulary and grammatical structures 
than students at higher levels of English proficiency. 
 
The question posed is: So if the learners know vocabulary, but still cannot communicate their 
interactions appropriately, what can the teacher do to help them in this area? Some expressed 
the following: 
 

http://thesaurus.reference.com/
http://dictionary.reference.com/
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- Explain the cultural frame…. (In the Spanish culture) you really need to be more 
polite and put first the hearer and not you. 
- Invite a native speaker, if you can, to your class… have students interact with that 
person. 
- They need to have role play games with the students where one person pretends to be 
a native speaker and the other one is the language learner.     ( practice) with the forma/ 
informal forms. 
- Show a kind of authentic context. ( watch videos of) authentic interactions between 
native speakers and let the learners see what is happening in their interactions, then practice 
some role plays. 
 
These are all excellent ideas. In addition, we should try to practice language in functions ( to 
accomplish goals), using: 
- Contextualized language. 
- An emphasis on communication needs, goals and desires. 
- " chunks of language," or set ways of saying things( e.g. learner hears " I figured it 
out" and later says " we can figure it out" without analyzing that the verb is in the past tense).  
 

VI-Teaching textbook questions 
  
      Teaching textbook questions ( set book questions ) is an important way for teaching 
language. In teaching set book questions, teachers can integrate almost all language skills. 
They can also promote and enhance students' ability to acquire language, especially when 
applying the new type of set book questions which addresses the higher levels of thinking. 
- The new type of set book questions: 
The new type of set book questions is an advanced form of questions that enables students to 
express themselves freely, think deeply, recall information, analyze and evaluate them before 
using them. Unlike the classical way of set book questions, that sometimes ask students to 
remember certain facts, dates or numbers, the new type of set book questions gives students 
the freedom to think, work out the answers, then write them down. 
      The student, in this type of questions, the student is provided with a reminder to help him 
go back with his memory and recall the whole context in which a certain question was posed, 
specially when he is provided with the number of the module, the unit and the number or the 
title of the lesson. 
- Suggested new types of textbook questions: 
 
( Literature time- HENRY V- William Shakespeare- Episode One ) 
 
One of the strategies that the French resorted to was to bribe certain English courtiers to kill 
the English king and thus avoid the whole war. 
a- What countries were counter parties in that war? 
b- What is your opinion about using bribes even for avoiding a war? 
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- Procedure for teaching textbook questions: 
1.Let your students read the text silently. 
2. Ask oral questions. 
3. Let students ask and answer their own questions about the text and hold discussions. 
4. Monitor the discussions, give aid and gently correct errors. 
5. Choose the most important points in the lesson and design your questions about  
    them. (State these in your written plan ) 
6. Make sure that your questions arouse the critical thinking abilities in your  
    students and always encourage them. 
7. Write the quotation – reminder- that you designed your questions on on the  
    Board, give ss enough time to think and respond. 
8. Listen to ss' answers and correct errors gently. 
9. Accept as many reasonable answers as time allows. 
10. Write model answers on the board and ask ss to write them down in their  
      Note books.  
 
Teaching Reading  
Traditionally, the purpose of learning to read in a language has been to have access to the 
literature written in that language. In language instruction, reading materials have 
traditionally been chosen from literary texts that represent "higher" forms of culture.  
This approach assumes that students learn to read a language by studying its vocabulary, 
grammar, and sentence structure, not by actually reading it. In this approach, lower level 
learners read only sentences and paragraphs generated by textbook writers and instructors. 
The reading of authentic materials is limited to the works of great authors and reserved for 
upper level students who have developed the language skills needed to read them.  
The communicative approach to language teaching has given instructors a different 
understanding of the role of reading in the language classroom and the types of texts that can 
be used in instruction. When the goal of instruction is communicative competence, everyday 
materials such as train schedules, newspaper articles, and travel and tourism Web sites 
become appropriate classroom materials, because reading them is one way communicative 
competence is developed. Instruction in reading and reading practice thus become essential 
parts of language teaching at every level.  
Reading Purpose and Reading Comprehension  
Reading is an activity with a purpose. A person may read in order to gain information or 
verify existing knowledge, or in order to critique a writer's ideas or writing style. A person 
may also read for enjoyment, or to enhance knowledge of the language being read. The 
purpose(s) for reading guide the reader's selection of texts.  
The purpose for reading also determines the appropriate approach to reading comprehension. 
A person who needs to know whether she can afford to eat at a particular restaurant needs to 
comprehend the pricing information provided on the menu, but does not need to recognize 
the name of every appetizer listed. A person reading poetry for enjoyment needs to recognize 
the words the poet uses and the ways they are put together, but does not need to identify 
main idea and supporting details. However, a person using a scientific article to support an 
opinion needs to know the vocabulary that is used, understand the facts and cause-effect 
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sequences that are presented, and recognize ideas that are presented as hypotheses and 
givens.  
Reading research shows that good readers  
• Read extensively  
• Integrate information in the text with existing knowledge  
• Have a flexible reading style, depending on what they are reading  
• Are motivated  
• Rely on different skills interacting: perceptual processing, phonemic processing, recall  
• Read for a purpose; reading serves a function  
 
Reading as a Process  
Reading is an interactive process that goes on between the reader and the text, resulting in 
comprehension. The text presents letters, words, sentences, and paragraphs that encode 
meaning. The reader uses knowledge, skills, and strategies to determine what that meaning 
is.  
 
Reader knowledge, skills, and strategies include  
• Linguistic competence: the ability to recognize the elements of the writing system; 
knowledge of vocabulary; knowledge of how words are structured into sentences  
• Discourse competence: knowledge of discourse markers and how they connect parts of 
the text to one another  
• Sociolinguistic competence: knowledge about different types of texts and their usual 
structure and content  
• Strategic competence: the ability to use top-down strategies, as well as knowledge of 
the language . 
The purpose(s) for reading and the type of text determine the specific knowledge, skills, and 
strategies that readers need to apply to achieve comprehension. Reading comprehension is 
thus much more than decoding. Reading comprehension results when the reader knows 
which skills and strategies are appropriate for the type of text, and understands how to apply 
them to accomplish the reading purpose.  
  
Section Contents 
Goals and Techniques for Teaching Reading 
Strategies for Developing Reading Skills 
Developing Reading Activities 
Using Textbook Reading Activities 
Assessing Reading Proficiency  
Resources  
  
Material for this section was drawn from “Reading in the beginning and intermediate college 
foreign language class” by Heidi Byrnes, in Modules for the professional preparation of 
teaching assistants in foreign languages (Grace Stovall Burkart, ed.; Washington, DC: 
Center for Applied Linguistics, 1998) 
 

http://www.nclrc.org/essentials/reading/goalsread.htm
http://www.nclrc.org/essentials/reading/stratread.htm
http://www.nclrc.org/essentials/reading/developread.htm
http://www.nclrc.org/essentials/reading/textread.htm
http://www.nclrc.org/essentials/reading/assessread.htm
http://www.nclrc.org/essentials/resources.htm#read
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How to teach Translation 
 
Translation as an old method 
 
Translation is a long-standing method in teaching foreign or second languages. Long before 
Grammar-Translation (GT) methods arose in the 19th Century, there had been an emphasis 
on grammar in language teaching using translation techniques which had been developed in 
the 16th Century. During the reign of the GT paradigm, translation was used to understand 
and learn grammatical use of the L2 better by providing meaning (mother tongue 
translation). Rather unnatural L2 sentences, often translated from the learner's first language 
(L1), were used to introduce the grammatical targets. The methodology, with its focus on 
learning grammar rules and vocabulary, and deductive L2 learning, did not provide for 
listening and speaking activities. It also induced a false impression that fixed word to word, 
or phrase to phrase, translation is possible between L1 and L2.  
 
To be successful, the act of translating requires understanding of the original text, and 
linguistic and non-linguistic abilities and skills to recreate the original text meaning in 
another language. Thus, in the current post-communicative, cognitive paradigm, translation 
as a teaching method in the second/foreign language class has the following potential 
strengths:  
 
1. It naturally creates more opportunities for the learners to focus not only on meaning, 
but also on the form of the text;  
2. working back and forth between L1 and L2 can naturally bring not only explicit 
attention to the form and meaning of the text, but also discussion on linguistic and non-
linguistic forms;  
3. the act of translating can provide the learners with holistic challenging projects, 
involving problem-solving, and integrate linguistic, cultural, and pragmatic knowledge 
beyond communicating using language.  
 
Integration stages of translation:  
 
 Introduction: explicit talk and discussion on translation;  
 Translation activities with focus on linguistic (grammatical) structures;  
 Translation activities with focus on non-linguistic (background knowledge) structures;  
 Translation activities with focus on cultural aspects.  
 
How to make translation a more motivating learning process: 
* Set your learning objectives. 
* Contextualize the materials you use in translation. 
* Consider the degree of their difficulty & their topics.  
* Consider the translation problems to be solved, etc. 
* Use the materials in a communicative situation.  
* This would help SS focus on meaning. 
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Ask your students to read the text and do the following during reading:  
· Underline unfamiliar words. 
· Detect translation difficulties. 
· Put lexical items in context — Never isolate them.  
· Use adaptation where necessary.  
During reading the text, ask your students questions like these: 
· Why has this been written this way? 
· Why does this sentence or paragraph come first? 
· Is there any reason for having this long sentence? 
· Why is this sentence so short? 
· Does it matter if I merge sentences? 
· Does it matter if I split long sentences? 
· What will be the effect if I do this? 
SS discuss translation exercise in pairs of fours. 
 Groups brought together for class discussion. 
 Vocabulary & structures shared on the board.  
 Acceptable expressions listed. 
 Final translation version set for homework. 
 
Translation Tools 
· Monolingual target-language dictionary. 
· Bilingual dictionaries. 
· Thesaurus. 
· English dictionaries.  
· Machine translators via the Internet.  
· Translation Internet sites. 
  

Teaching Writing 
 
 There are a number of different approaches to the practice of writing skills in and 
outside the classroom. We need to choose between them, deciding whether we want students 
to focus more on the process of writing than its product, whether we want them to study 
different written genres, whether we want to encourage creative writing – either individually 
or cooperatively – and how the computer can be a useful writing tool. We need to be aware 
of the different roles we can and should assume for writing activities. 
Process and product 
 İn the teaching of writing we can focus on the product of  that writing or on the 
writing process itself. When concentrating on the product we are only interested in the aim of 
a task and in the end product. Those who advocate a process approach to writing, however, 
pay attention to the various stages that any piece of writing hoes through. By spending time 
with learners on pre-writing phases, editing, redrafting, and finally 'publishing' their work, a 
process approach aims to get to the heart of the various skills that should be employed when 
writing. 
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Process Writing : 
 
Process writing consists of the following stages: 
 
1. Brainstorming  
2. Planning  
3. Writing the rough draft  
4. Editing  
5. Proof-reading  
6. The final product  
 
1. Brainstorming stage 
 

Getting started is the most difficult task in writing. With the help of brain-storming, it 
becomes less painful for the students. In the brainstorming stage, the student starts thinking 
about the topic given. This may be done as a whole-class activity or in groups so that 
students benefit from each other as well. The teacher writes on the board every idea that 
comes from the students, without eliminating any.  

In the brain-storming stage, the ideas can be put in linear order or in mind-maps – it 
depends on the ideas put on the board and the teacher.  

 
 

2. Planning stage 
 

Once the ideas are put randomly on the board, it is now time to eliminate some and 
organize the rest of the ideas as “main support” and “example”; in other words, plan the 
writing. 

While producing the plan, it is quite normal for the students to add or delete 
information. Actually, they keep adding and deleting till the final product is reached. 

 
 

3. Writing the first draft 
 

By looking at the plans, the students start writing their essays. They may change the 
order of their main supports, or re-arrange their minor supports. It is myth that people can 
write a perfect essay on their first try. The truth is that there is always a mistake either in the 
organization or in the grammar or the choice/ form of the vocabulary. This leads us to editing 
and proof-reading. 

 
4. Editing 
 

It should be pointed out that there is a distinction between editing and proof-reading. 
Editing refers to “what you write”, whereas, proof-reading refers to “how you write”. The 
distinction is very important in process writing since we need to focus on one thing to correct 
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at a time. If we try to provide feedback on both the student’s grammar mistakes and the 
wrong organization of the ideas, the student might get confused and not be able to correct all 
the mistakes. Correcting everything at the same time is also hard for the teacher as the 
grammar mistakes keep interfering while trying to concentrate on the organization mistakes.  

To avoid such confusion, the correction stage can be divided into two; editing and 
proofreading. It is logical to start dealing with the paper’s organization and content (editing) 
since the sentences may change with the help of the feedback.  

 
As mentioned before, editing deals with “what you write”. While giving 

feedback on the student paper, we look at the content and the organization. A student 
essay is expected to have the following basic features:  

 
• Is there a thesis? / Is the thesis clear?  
• Is the introduction interesting for the reader?  
• Are the developmental paragraphs relevant to the thesis (unity)?  
• Are the ideas supported well? Are there enough examples / details?  
• Are the transitions chosen correctly? Are they in the right place (coherence)?  
• Does the conclusion have a summary?  

If the essay lacks enough examples to support the thesis, or if there is redundancy, this is the 
time to add or delete. Once the content and the organization of the ideas satisfy the student, 
the student writes a second draft and the paper is ready for proof-reading. 
 
5. Proof-reading 
 
Proof-reading deals with “how you write”. While proof-reading, the paper is checked for any 
spelling, punctuation mistakes, lack of parallelism in the structures, flaws in the style 
(formal/informal), and grammar mistakes. To be more precise, the teacher should look for: 

1. any sentence fragments and run-on sentences  
2. references without pronouns  
3. redundancy of ideas  
4. lack of parallelism  
5. spelling mistakes  
6. repetition of the same words  
7. punctuation mistakes  
8. wrong tense choice  
9. misused modifiers  
10. Style inappropriate for the audience 

It is better to leave proof-reading to the last since the text may change many times before the 
writer is content with the piece of writing. 
 
6. The final product 
 
It is quite clear that writing the paper once is never enough. Now that the student has 
feedback on the spelling and grammar mistakes, s/he writes the essay again. This means, the 
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same essay needs to be written at least three times (first draft, second draft after editing, final 
product after proof-reading) before a final product can be reached. Current technology 
(word-processors) enables us to rewrite the same essay without spending much time. Word-
processors also provide spell and grammar checks – though they do not give hundred percent 
correct feedback. To be on the safe side, one still needs to check it oneself. 
 
Ways of giving feedback 
 
There are three ways of giving feedback to the students:  
1. Teacher editing  
2. peer-editing  
3. Self-editing  
 
1. Teacher editing: 
 
For a beginner student who starts writing, it may be difficult to do the self and peer editing; 
the teacher may provide more guidance during editing or s/he may do the editing and proof-
reading with the student to set an example.  
 
2. Peer-editing:  
Here, the texts are interchanged and the evaluation is done by other students. In the real 
world, it is common for writers to ask friends and colleagues to check texts for spelling, etc. 
In the classroom environment, the students can exchange their papers and comment on each 
others’ papers.  
 
3. Self-editing: 
 
It is very common for the writer to miss his/her own mistakes. This is why it is 
recommended to sleep on it for a night. After putting the paper aside for some time, 
emptying the mind and dealing with some other work, the writer is able to approach the 
paper with a clear mind. In the classroom environment, we can have the students write their 
essays one day, collect the papers, and have them edit and proof-read them the next day.   
Conclusion: 
Gardner and Johnson (1997) describe the stages of the writing process: 

Writing is a fluid process created by writers as they work. Accomplished writers move back 

and forth between the stages of the process, both consciously and unconsciously. Young 

writers, however, benefit from the structure and security of following the writing process in 

their writing. 

           Basically, we would like to see our students acquire the basic skills. Once the                     

students get used to the stages of planning, drafting, and evaluating their papers, we            

will feel content that they can mange is carrying out writing tasks. As writing                    
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teachers, we need to encourage our students to consider their audience and the rhetorical 

norms of English while developing their papers.                            

 
Summary Writing 

 
Written summaries should reflect these features: 
 
Fidelity:  
The accuracy and clarity with which the writer uses his or her own words to convey and 
maintain focus on the writer's main ideas 
Conciseness:  
The extent to which the writer’s summary is of appropriate length, depth, and specificity 
Organization:  
The clarity of the writing and the logical sequence of the writer’s ideas 
Sentence Structure:  
The effectiveness of the sentence structure and the extent to which the sentences are free of  
structural errors 
Usage:   
The extent to which the writing shows care and precision in word choice and is free of usage  
errors 
Mechanical Conventions: The extent to which words are spelled correctly and  
the writing follows the conventions of punctuation and capitalization 
 

Tips: Summary and Paraphrase 
Read the passage carefully. Determine its structure. Identify the author's purpose in writing. 
(This will help you distinguish between more important and less important information.) 
Reread. This time divide the passage into sections or stages of thought. The author's use of 
paragraphing is often a useful guide. Label, on the passage itself, each section or stage of 
thought. Underline key ideas and terms. 
Write one-sentence summaries, on a separate sheet of paper, of each stage of thought. 
 

Write a thesis: a one-sentence summary of the entire passage. The thesis should express the 
central idea of the passage, as you have determined it from the preceding steps. You may 
find it useful to keep in mind the information contained in the lead sentence or paragraph of 
most newspaper stories:  the what, who, why, where, when, and how of the matter. For 
persuasive passages, summarize in a sentence the author's conclusion. For descriptive 
passages, indicate the subject of the description and its key feature(s). Note: In some cases, a 
suitable thesis may already be in the original passage. If so, you may want to quote it directly 
in your summary. 
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Write the first draft of your summary by (1) combining the thesis with your list of one-
sentence summaries or (2) combining the thesis with one-sentence summaries plus 
significant details from the passage. In either case, eliminate repetition and less important 
information. Disregard minor details or generalize them (e.g., Reagan and Bush might be 
generalized as "recent presidents"). Use as few words as possible to convey the main ideas. 
Check your summary against the original passage and make whatever adjustments are 
necessary for accuracy and completeness. 
Revise your summary, inserting transitional words and phrases where necessary to ensure 
coherence. Check for style. Avoid a series of short, choppy sentences. Combine sentences 
for a smooth, logical flow of ideas. Check for grammatical correctness, punctuation, and 
spelling. 
 
 

ELT General Supervision 
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