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Standards, Benchmarks and Competencies 

The Primary Stage 

Introduction 

The ELT General Supervision recognizes the mission of English language 

instruction as providing the skills in reading, writing, speaking, and listening that make 

learning and performance in all other content areas possible. Standards, as determined by 

ELT supervision, "integrate the vital content, processes, and skills that students will need 

to master the English language in order to succeed in school, higher education and at 

work". 

 In any educational system, language is considered the basis for thinking, 

communicating, and learning .Learners need language skills in order to comprehend ideas 

and information, to interact socially, to inquire into areas of interest and study, and to 

express themselves clearly and demonstrate their learning .Learning to communicate with 

clarity and precision, orally, in writing, and through a variety of media, will help learners 

to thrive in the world beyond school .Teaching English in Kuwait aims at providing 

learners with a communication tool which will help them integrate in the modern world. 

To achieve all this, ELT supervision board has decided to build up and design its 

curriculum according to Standard Based Curriculum basics. 

 

1-Standards 

Statements regarding an expected level of requirements and conditions against  

whichquality is assessed or that must be attained by higher education institutions  

and their programmes in order for them to be accredited or certified. 

    E.g.: Listening Standards: They are achieved throughout the three stages of education  

 

"  Primary, Intermediate and Secondary" and not in a certain stage or grade. Part of it  

is achieved in the primary stage. 

 

          1. "Learners develop applying skills and strategies for listening to information in a  
variety of situations communicated from a variety of sources and speakers for  

specific purposes." 

 

1.1" Learners will listen attentively to gain, comprehend, interpret and  

communicate  information. " 
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 Speaking Standards 

"Learners speak clearly, confidently, fluently and accurately on a variety of   

topics, in a variety of situations for different audiences and purposes." 

 

 Reading Standards 

"Learners read with fluency and accuracy a range of texts, fiction and non-fiction,  

applying various reading skills and strategies when reading for information,  

comprehension, interpretation, analysis and evaluation." 

 

 Writing Standards 

"Learners communicate in clear and appropriate written English for a variety of  

purposes and audiences, producing various written forms and genres" 

 

The Criteria for Standards 
 

 From the outset, the following set of criteria guided the writing of the goals,  

standardsand benchmarks:  

 

 The standards and benchmarks must be clear and meaningful to students, parents, 

educators, business representatives and the community at large.  

 The standards and benchmarks should include an appropriate combination of 

knowledge and skills, not just facts alone or skills alone.  

 The standards and benchmarks should build upon and go beyond the basics within 

each of the academic disciplines.  

 The standards and benchmarks should be specific enough to convey what students 

should learn, but broad enough to allow for a variety of approaches to teaching, 

curriculum, course design and assessment.  

 The standards and benchmarks should be specific enough to be used in assessing 

progress and improving students’ learning.  

 

2-Benchmarks : 

A standard, a reference point, or a criterion against which the quality of something 

can be measured, judged, and evaluated, and against which outcomes of a 

specifiedactivity can be measured.    
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The term, benchmark, means a measure of best practice performance.  

They specify what students are expected to know and be able to do at the end of each of 

the benchmark grade levels – we mean, grades ( 5, 9, and 12 ) These benchmark standards 

specify the skills and content students must  master along the way in order to reach the 

content  standards by the time they graduate. 

 

NOTE       : The benchmarks of teaching English in Kuwait are based on the philosophy  

of teaching English and, thus, are derived from the General Goals of ELT in  

thecountry.  

The basic skills essential to successful reading and writing are emphasized 

particularly at the fourth grade benchmark level because students who do not master these 

skills before the fourth grade are unlikely to attain higher level skills. While 

developmental differences may result in some variance among young children, a failure to 

achieve these skills by the end of fourth grade is an occurrence of serious educational 

concern. Attention is given to the importance of reading a variety of different texts, 

understanding what has been read, and applying that information to tasks. The importance 

of literate writing is emphasized because students must master language conventions 

including sentence structure, spelling, punctuation, capitalization and usage skills. 

 

Samples of Grade 4 benchmarks: 

e.g. :Listening Skills 

 Discriminate between different sounds to develop sound spelling strategies. 

 Listen to rhymes and songs to recognize linguistic aspects ) rhyming words  /
structures /vocabulary (  

 Listen to the lesson story while tracking print )pictures or text(  
 

      Speaking Skills 

 Use correct intonation when making declarative, interrogative and affirmative 

statements . 

 Use correct intonation when expressing likes and dislikes, approval and 

disapproval, making suggestions, and stating an opinion 

 Speak clearly at an understandable pace. 
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Reading Skills 

 Use common word patterns and spelling strategies to decode and read words in 

context. 

 Recognize and read high frequency words and expressions in context. 

 Read vocabulary taught in context. 
 

     Writing Skills 

 Produce legible texts in cursive handwriting. 

 Use spelling rules to assist in spelling words individually and in a text. 

 Spell words with both regular and irregular forms using visualization methods )say, 

look, cover, write, check( 
 

 

1. Competencies versus Learning Objectives 
 

         Learning objectives describe what the learner should be able to achieve at the end  

of a learning period. Learning objectives should be specific, measurable statements  

andwritten in behavioral terms. In short, objectives say what we want the learners to  

know and competencies say how we can be certain they know it.   

        Competencies say how we can be certain they know  it.  

They are specific and measurable patterns of behaviors and knowledge that   

generatesor predicts a high performance level in a given position or context of  

responsibilities. They account for the identification and application of ideas and  

solutions in order to solve problems with maximum efficiency and  minimum use of  

resources. 

 

Here are some examples of competencies and learning objectives relating to the 

competency: 

 

 

E.g : Competency : "Differentiate between different intonations" 

 

L.Objectives :( Listening ) 

 

 Identify intonations of requests 

 Identify intonations of questions 

 Identify intonations of greetings 
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E.g : Competency : "Use functions appropriately " 

 

L.Objectives :( Speaking) 
 

 Use greetings. 

 Use suggestions (Let’s …) 

 Express gratitude. 

 Express approval. 
 

The terms "skills" and "competencies" are often used interchangeably, but they are not 

necessarily synonymous. Competencies may refer to sets of skills, but "competency" is 

more of an umbrella term that also includes behaviors and knowledge, whereas skills are 

specific learned activities that may be part of a broader context. By looking at several 

examples of both competencies and skills, the difference may become clearer. 
 

Samples of Grade 3 Competencies: 

Listening 

 Identify rhyming words in a listened-to text. 

 Recognize pitch and intonation. 

 Discriminate between different intonations )declarative, interrogative, affirmative 

statements( 

 

Speaking 

 Speak clearly at understandable pace about topics taught. 

 Respond to 1-2 step instructions. 

 Use correct intonation when giving commands, asking for help, expressing attitude 

and opinion.  

Reading 

 Use context clues )pictures  (to determine word meaning. 

 Use situational context to determine word meaning. 

 Identify meaning of words using the root word and known endings )e.g .car/cars-

jump/jumped/jumping( 
 

Writing 

 Capitalize names, days, weeks and months. 

 Use capital letters and full stops to begin and end sentences. 

 Use spelling rules in spelling words individually and in context. 
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WRITING INSTRUCTIONAL OBJECTIVES 

How do I write an instructional objective? 
 

Well written objectives have four parts. They call these parts the ABCD's of 

instructional objectives. The A stands for Audience, the B represents Behavior, theC 

stands for Condition and the D for Degree of Accuracy. Each instructional objective is 

written in sentence format and should contain the A, B, C and D. Let's take a closer look at 

each of these. 

The audience is the group of learners that the objective is written for. This is 

usually written "the learner" or "the student" however it could be written as specific as 

"Third grade students". I suggest that "less is more". Make it simple so that the objective 

does not get too wordy. 

The behavior is the verb that describes what the learner (audience) will be able to 

do after the instruction or by the end of a period of time. 

This is the heart of the objective and MUST be measurable AND observable. In addition, 

these verbs MUST be specific. Verbs such as know, understand, comprehend, appreciate 

are difficult to measure and are therefore not good choices for objectives. 

 

Conditionsare the circumstances under which the objective must be completed. 

What will the instructor allow the student to use in order to complete the instruction. What 

equipment or tools can the student have access to such as a calculator, map, the book, class 

notes, etc. Obviously it would be much more difficult to make calculations without a 

calculator than with one. 

 

WRITING INSTRUCTIONAL OBJECTIVES 

The following "GENERAL" rules should prove useful in writing instructional 

objectives 

1. Be Concise: at the most, objectives should be one or two sentences in length.  

2. Be Singular: An objective should focus on one and only one aspect of behavior.  

3. Describe Expected behaviors: An objective should indicate the desired end product, 

notmerely a direction of change or a teacher activity.  

2. Be Realistic: An objective should focus on observable behavior, not on teacher 

illusions or indefinable traits.  
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3. Use Definite Terms (VERBS!!!): Terms such as "write, define, list and compare" 

have definite meanings, whereas terms such as "know, understand, and apply" have 

a multitude of meanings. 

All objectives should be SMART i.e. Specific, Measurable, Achievable, Realistic, and 

Timed. 

 Specific - Be precise about what you are going to achieve. 

 Measurable - Quantify your objectives. 

 Achievable - Are you attempting too much? 

 Realistic - Do you have the resources to make the objective happen (men, money, 

machines, materials, minutes)? 

 Timed - State when you will achieve the objective (within a month? By February 

2018?) 

How to create a good instructional objectives ? 

Application 

First : Create a stem : 

          Stem example : 

 At the end of the lesson, the students should be able to… 

 After completing the lesson, the students will be able to… 

 After this unit, the students will have … 

 By completing the activities, the students will …   

 

Second : After you create the stem add an action verb; 

 

Use , identify , write , provide , list , retell 

 

Third :Once you have a stem and a verb determine the actual product, process, or  

outcome: 

(A)                          (B)                              (C)                (D) 

 

At the end of this lesson,  learnerswill be able to re-tell the story in their own 

wordsfluently  
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To define your lesson's objectives, consider the following questions: 

1. Does the objective define a learning outcome? 

2. Will it help YOU to decide whether the pupils have learned anything at the end of 

the lesson? 

3. Is it something that you will be able to see, hear or read? 

4. What will students accomplish during this lesson?  

5. To what specific level (i.e. 75% accuracy) will the students perform a given task in 

order for the lesson to be considered satisfactorily accomplished?  

6. What will students accomplish during this lesson?  

 

Additional Information on Creating Learning Objectives 
 

This list can serve as a valuable tool to use when creating learning objectives, assessments 

and even competencies. 

 

 
Cognitive 

Domain Levels 
Verbs Used for Objectives 

Lowest 

level 

 

 

Knowledge 
define, memorize, repeat, record, list, recall, name, relate, collect, 

label, specify, cite, enumerate, tell, recount 

Comprehension 
restate, summarize, discuss, describe, recognize, explain, express, 

identify, locate, report, retell, review, translate 

Application 

exhibit, solve, interview, simulate, apply, employ, use, 

demonstrate, dramatize, practice, illustrate, operate, calculate, 

show, experiment 

Higher 

levels 

 

 

Analysis 

interpret, classify, analyze, arrange, differentiate, group, 

compare, organize, contrast, examine, scrutinize, survey, 

categorize, dissect, probe, inventory, investigate, question, 

discover, text, inquire, distinguish, detect, diagram, inspect 

Synthesis 

compose, setup, plan, prepare, propose, imagine, produce, 

hypothesize, invent, incorporate, develop, generalize, design, 

originate, formulate, predict, arrange, contrive, assemble, 

concoct, construct, systematize, create 

Evaluation 

judge, assess, decide, measure, appraise, estimate, evaluate, infer, 

rate, deduce, compare, score, value, predict, revise, choose, 

conclude, recommend, select, determine, criticize 
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Characteristics of Learners in the Primary Stage 
 

           Children from the first year of  formal schooling (five or six years old to eleven or 

twelve years of age) are called young learners . Knowing the characteristics of learners is 

essential  . For the successful teaching of English in Primary schools, it is essential for the 

teacher to understand the young learners' characteristics, instincts, and interests in their 

cognitive, linguistic, and emotional aspects, because this will play a crucial role in how the 

teacher builds a lesson, how he or she can make sure that the young learners are fully 

involved in the learning process, how he or she achieves the objectives of a lesson, and 

how they respond. The learner brings many characteristics to the learning environment. 

These experiences and characteristics influence the capacity of the learner to acquire 

skills.  

 

Characteristics of young learners: 

The following aspects affect language learning : 

 Cognitive and affective needs 

 Attention span 

 Motivation 

 Acquisition vs. learning 

 

The characteristics of young learners vary depending on their age:  

 They have short attention span. So teachers should vary their techniques to break 

the boredom. They should give varied activities as handwriting , songs , games etc.  

 They are very active. Teachers try to ask them to play games , role play dialogues 

and involve them in competitions.  

 They respond well to praising. Teachers always encourage them and praise their 

work.  

 They differ in their experience of language. Teachers have to treat them as a unit , 

don't favour those who know some English at the expense of those who do not 

know.  

 They are less shy than older learners.  Teachers ask them to repeat utterances , resort 

to mechanical drills.  

 They are kinesthetic and tactile learners – they like to move and touch things . 

 They may not have well developed reading and writing skills. 
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  They can understand meaning without necessarily understanding the pieces of 

language.  

 They can learn language indirectly, without trying, ―accidentally,‖ while trying to 

complete activities in the target language.  

 They are imaginative. Teachers tend to use realia or pictures to teach new 

vocabulary related to concrete meanings.  

 They enjoy learning through playing. Young learners learn best when they learn 

through games. Teachers let games be an essential part of  teaching.  

 They are less shy than older learners.  

 They enjoy imitating and skillful in listening accurately and mimicking what they 

have heard.  

 They respond well to rewards from the teacher.  

 They are imaginative but may have some difficulties distinguishing between 

imagination and real world. 

 

 "Children are eager to find out what's in the world and how it works. Kids are ready to 

work hard, not because we 'motivate' them, but because they want to know . As teachers , 

we can draw on all the curiosity, energy, and comprehending experience that kids bring to 

school, and we systematically link it to the skills and strategies that more experienced 

learners use. People too often underestimate what Primary kids can do. But in the Primary 

stage , we start high and go higher."  The following  acronym will remind anyone with the 

characteristics of the learner: PE  CHAP  

 

 

 

 

 

 

 

 

Some suggestions for teaching young learners:  

 Activities should be short and varied.  

 Teachers may repeat information, activities or phrases to help learner's master new  

information.  

 The teacher should present information in a concrete manner.  

 Young learners are not interested in grammar terms (today we‘re going to study 

how to make the plural form of regular nouns) or abstract grammar explanations (to 

make the plural form of regular nouns is formed by adding ―s‖ at the end of the 

word).  
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 If the teacher wants to focus on grammar structures, s/he can ask learners to look for 

patterns in the information she presents.  

 Teachers should model instructions or new vocabulary – they should show the 

Learners information in addition to telling them information.  

 Vocabulary and grammar should be presented in a context—an action, a  

demonstration, a picture, an object, etc.  

 Teacher should move around the class so that s/he can be close to all learners and  

monitor their work and understanding.  

 The classroom can be divided into sections; a section for storytelling and singing, a 

section for learning new vocabulary, etc.  

 

 

Activities can be used with young learners: 
 

 The learning process should be enjoyable and game-like.  

 Teachers should be sure that there is a learning purpose for every task – every task  

should help learners learn or practice language.  

 Teacher should be sure that classroom activities are creative and help learners 

develop higher level thinking skills. Learners should actively participate in every 

activity.   

 They may raise their hands, point to objects, clap, stamp their feet, nod, touch an 

object, move around the class, act out a word, etc. They can also make sounds or 

repeat words or phrases. TPR, total physical response activities give learners the 

chance to show that they understand even if they can‘t speak.  

 Teacher can ask learners to stand up, sit down, come to the front of the room, hold 

up their  book bag, close their eyes, touch their head, etc. Learners can show that 

they understand doing instead of by speaking.  

 The teacher can tell a story. Stories which have repeated words or phrases can be 

used so that learners can hear the information many times and, with practice, repeat 

the text as the teacher reads.  

 Learners can chant new information. Teachers can write jazz chants; poems or 

songs to help learners remember new information . 
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Learning Styles: 
 

              The ways in which an individual characteristically acquires, retains, and retrieves 

information are collectively termed the individual‘s learning style. Learners learn in many 

ways—by seeing and hearing; reflecting and acting; reasoning logically and intuitively; 

memorizing and visualizing. Teaching methods also vary. Some instructors lecture, others 

demonstrate or discuss; some focus on rules and others on examples; some emphasize 

memory and others understanding. How much a given student learns in a class is governed 

in part by that student‘s native ability and prior preparation but also by the compatibility of 

his or her characteristic approach to learning and the instructor‘s characteristic approach to 

teaching. 

 

 

What is meant by learning styles? 

       Learning styles are simply different approaches or ways of learning. Once you figure 

out the way you learn, you will know what strategies to use to fit your learning.        

 

      Learning style refers to the ways you prefer to approach new information. Each of us 

learns and processes information in our own special style, although we share some 

learning patterns, preferences, and approaches. Knowing your pupils own style also can 

help you to realize that other people may approach the same situation in a different way 

from your own.    

 

 

Types of Learning Styles: 
 

 Visual: Visual Learners learn through seeing….. 

 Auditory: Auditory Learners learn through listening and talking things 

through……. 

 Tactile/Kinesthetic: Tactile/Kinesthetic Learners learn through moving, doing and      

touching…….. 
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1. Characteristics of a Visual Learner: 

• Reader/observer 

• Scans everything; wants to see things, enjoys visual stimulation 

• Enjoys maps, pictures, diagrams, and color 

• Needs to see the teacher‘s body language/facial expression to fully understand 

• Not pleased with lectures 

• Daydreams; a word, sound or smell causes recall and mental wandering 

• Usually takes detailed notes 

• May think in pictures and learn best from visual displays 

 

2. Characteristics of an Auditory Learner: 

• Interpret the underlying meanings of speech through listening to tone of voice, pitch, 

speed and other nuances 

• Prefers directions given orally 

• Seldom takes notes or writes things down 

• Prefers lectures to reading assignments 

• Often repeats what has just been said; talks to self 

 

3. Characteristics of a Tactile/Kinesthetic Learner: 

• The ―Do-er‖ 

• Needs to touch, handle, manipulate materials and objects, especially while studying or  

listening 

• Counts on fingers and talks with hands 

• Good at drawing designs 

• Often doodles while listening, thus processing information 

• Good at sports, mechanics, using appliances and tools 

• Often adventurous 

• May find it hard to sit still for long periods 

• May become distracted by their need for activity and exploration 

 

Here is a list of five questions that can be used to define (in part) a student’s learning 

style: 

 

1. ―What type of information does the student preferentially perceive: sensory—sights, 

sounds, physical sensations, or intuitive—memories, ideas, insights? 

 

2. Through which modality is sensory information most effectively perceived: visual— 

pictures, diagrams, graphs, demonstrations, or verbal—sounds, written and spoken words 

and formulas? 

3. With which organization of information is the student most comfortable: inductive—

facts and observations are given, underlying principles are inferred, or deductive—

principles are given, consequences and applications are deduced? 
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4. How does the student prefer to process information: actively—through engagement in 

physical activity or discussion, or reflectively—through introspection? 

5. How does the student progress toward understanding: sequentially—in a logical 

progression of small incremental steps, or globally—in large jumps, holistically? 

 

Tips for teachers in teaching different learning styles: 
 

 If your primary learning style is visual, draw pictures in the margins, look at the 

graphics, and read the text that explains the graphics. Envision the topic or play a 

movie in your thoughts of how you‘ll act out the subject matter. 

 

 If your primary learning style is auditory, listen to the words you read. Try to 

develop an internal conversation between you and the text. Don‘t be embarrassed to 

read aloud or talk through the information. 

 

 

 If your primary learning style is tactile/kinesthetic, use a pencil or highlighter pen 

to mark passages that are meaningful to you. Take notes, transferring the 

information you learn to the margins of the book, into your journal, or onto a 

computer. Doodle whatever comes to mind as you read. Hold the book in your 

hands instead of placing it on a table. Walk around as you read. Feel the words and 

ideas. Get busy—both mentally and physically. 

 

 

Summary: 
 

There are many ways that people learn, and there are many needs that people may have. 

The learning needs of people are influenced by their other characteristics. This is because 

people: 

 Learn in different ways  

 Learn at a different pace  

 Have different backgrounds (educational, ethnic, cultural ,  etc)  

 Have different reasons for learning  

 Are motivated in different ways and by different things  

 Respond differently to challenges presented in learning programs  
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Classroom Management For Elementary Teachers  

 

Questionnaire  

 Answer these 12 questions and learn more about your classroom 

management profile . Follow the keywords down the table  

 Questions A B C D E 

1 
If a pupil is disruptive during class, I assign him / her to do extra 

work . 

     

2 I don't want to impose any rules on my pupils.       

3 The classroom must be quiet in order for pupils to learn.       

4 
I am concerned about both what my pupils learn and how they 

learn.  

     

5 
If a pupil turns in a late homework assignment, it is not my 

problem.  

     

6 
I don't want to reprimand a pupil because it might hurt his/her 

feelings.  

     

7 Class preparation isn't worth the effort.       

8 I always try to explain the reasons behind my rules and decisions.       

9 I will not accept excuses from a pupil who is tardy.       

10 
The emotional well-being of my pupils is more important than 

classroom control.  

     

11 I always consider my hypo / hyper active pupils        

12 If a pupil requests a time break  , I always respect his/her request.       

**   A= Strongly Disagree       B = Disagree        C = Neutral         D = Agree     E = 

Strongly Agree 

. . . So . . It’s different for EVERYONE!! 

WHY? 

– T. Teaching Styles / P. Learning styles  

– Personality/Attitudes 

– Pupils  population / Background / Abilities  

– Not all management strategies are effective for every teacher 
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Definitions:  

      Teaching is the art of transferring information in a manner that inspires the pupils to 

seek more.  Classroom management can be defined as the procedures used to ensure the 

best possible environment for the transfer of information to take place.  

 It‘s effective discipline 

 It‘s motivating your pupils 

 It‘s providing a safe, comfortable learning environment 

 It‘s building your pupils‘ self esteem 

Pupils participation 

 

Pupils participation in creating the best learning environment will create a class that 

manages lessons and time well. As pupils become more capable and able to take on 

responsibility, they will want to voice their opinion on aspects of school life.  

The teacher as role model 

 

It is important to teach your pupils that how we act and interact with others is our 

own responsibility. As teachers, we maintain a positive classroom climate. All of our 

pupils must be taught how to interact with others and, of course, we must model respect 

for them with an impartial and caring attitude. No amount of teaching can overshadow our 

own actions and behavior.  

 

Why is Classroom Management Important? 

The needs  

 Ordered, yet relaxed and comfortable atmosphere.  

 Varieties of suitable subject material and necessary equipment.  

 Flexibility in structure and routine.  

 Preparation or planning time.  

 Pupils attention and participation.  

The favorites  

 Respectful behaviors of pupils toward authority figures and peers.  

 Enthusiasm for learning.  

 Positive attitudes.  

 Parental support and involvement  
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The dislikes:  

 Disruptive and /or rude behaviors.  

 Misuse and destruction of materials or equipment.  

 Late and /or missed assignments.  

 Plagiarism or cheating.  

 Apathy.  

 

Principles for successful classroom management 

 

• Deal with disruptive behaviors but also manage to minimize off-task, non-disruptive 

behaviors 

• Teach students to manage their own behavior 

• Students learn to be on-task and engaged in the learning activities you have planned 

for them /It is more natural to be off-task than on 

 

 Plan your lessons with classroom management in mind. 

 

Many teachers - especially beginning teachers, build lesson plans to the state 

standards. But they must also keep pupils in mind. To improve classroom management for 

elementary teachers answer the following questions when lesson planning. 

 

 When your lesson planning think of your students in groups. 

 How will your advanced students respond to this presentation? 

 How long will it take them to finish? 

 What will they do when they finish the task ? 

 What will your struggling students do during your presentation? 

 Is it over their head? 

 Will they need additional help? 

 Who will you get to help them?  

 

** Don't plan on having the advanced students help. Many of your students are 

intimidated when their peers teach them. This sometimes causes misbehavior, which is 

their way of saving face. They don't want to embarrass themselves by admitting they don't 

know how to do something. 
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 Set up boundaries and follow through. 

 

At the beginning of each year every teacher posts a list of classroom rules and 

procedures. You spend the first few days teaching them. Most pupils can even tell you the 

rules before the teacher goes over them. However,  Pupils  may not understand why they 

view rules this way but they do. They will not follow your rules until you have enforced 

them. Make sure that on the first day of school you review the rules for everything you and 

your pupils do. Here's a list of classroom management for elementary teachers tips for 

your first day. 

 

  Classroom Rules 

  How to respond to me (raising their hand) 

 Asking a question 

 Lining up 

 Walking in the hallway 

 Sitting in the Language Lab. / library and group work  

 Playing on the playground (and how far away they can be in the playground) 

 Returning to class 

 Completing assignments or heading a paper 

 Packing up 

 Listening activities or  to intercom/announcements  

 

 

 Show a passion for being there 

 

          You MUST, show you pupils  that you are interested in teaching them. You may not 

being interested in teaching them that particular subject, but you must always show your 

students that you are excited about teaching them ! Teach pride , explain that you are 

proud of our class and that they should have pride for being a part of the class  

 

 

*** General Tips   

 

1. Focus attention on entire class 

2. Learn student names as quickly as possible 

3. Don‘t talk over student chatter 

4. Silence can be effective 

5. Use and vary your softer voice so students really have to listen to what you‘re 

saying 
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6. Direct your instruction so that pupils know what is going to happen 

7. Monitor groups of students to check progress 

8. Move around the room so students have to pay attention more readily 

9. Give students non-verbal cues 

10. Engage in low profile intervention of disruptions 

11. Make sure classroom is comfortable and safe 

12. Over plan your lessons to ensure you fill the period with learning activities 

13. Come to class prepared 

14. Show confidence in your teaching 

15. Arrange you class in a very comfortable and safe way  

16. Stand up when you are directing activities  

17. Use eye-contact in  fair and sensitive directions   

18. Learn the correct hand movements and signals  

19. Keep your language to a minimum when your pupils are doing a certain task . 

20. Don‘t commentate  

21. Learn the art of criticism  

22. Silence and noise are needed in the class  

23. Focus on the pupils communication and interaction  

24. Involve your pupils in all you decisions  

 

 

What are the keys of dealing with ADD (Attention Deficit Order )  and ADHD ( 

Attention Deficit Hyperactivity Disorder ) learners? 

  

  Our Special "Gifts" from God! 

        We should believe that all children are Gifts from God and we must accept each gift 

we receive with an open heart and an open mind.  Parents, grandparents, teachers, and 

doctors should "view" each child as a gift.  We must help each child accept their strengths 

and weaknesses and we must accept their strengths and weakness and see the child as a 

"whole" with very distinct God-given personalities. I do not like to think of Attention 

Deficit/Hyperactive Disorder as a "disorder."  It's a gift.  I would not change my son for 

the world!  

 Attention deficit disorder (ADD) and attention deficit hyperactivity disorder 

(ADHD), are frequently diagnosed conditions among school . Definitions of ADD and 

ADHD . ADD is characterized by poor attention span and difficulty controlling impulses. 

ADHD also includes hyperactivity.  
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** General habits that may be observed in children with vision problems, but can 

also be ADD/ADHD symptoms include:  

  Careless mistakes in homework and class work  

  Poor ability to sustain attention and stay on task  

 Poor listening skills  

 Difficulty following directions  

 Loses and misplaces things often  

 Talks excessively and interrupts others  

 Fidgety  

 Difficult time organizing, prioritizing work and activities  

 Shifts from one activity to another  

 Difficulty playing quietly  

 Here are some GREAT tips for helping  and controlling your students who are  

Considered as   ADHD and ADD . 

1. Seat the student near you and maintain frequent eye contact.  

2. Give clear instructions. When giving oral directions, make sure you have the child's 

attention before speaking.  

3. Teach and model organizational skills. Explain the meaning of specific verbal and 

nonverbal cues and establish a method of note-taking. Give the student a daily or 

weekly assignment sheet and use a consistent format for passing out and collecting 

papers.  

4. Build on the learner's  strengths. Ask the fidgety child to be your helper so he can move 

around more.  

5. Acknowledge appropriate behaviors. Provide positive feedback. Try using a reward 

system to help monitor the learners 's  performance.  

6. Assess the learner's  progress regularly. Check that assignments have been handed in 

and that any missed work or tests have been made up.  

7. Work closely with parents and share your observations with them. Take corrective 

action immediately to help the learner  stay on track. 

8. Surround the ADHD student with good students to serve as positive role models.  

9. Put extra materials away to minimize distractions.  

10. Enhance listening skills by maintaining good eye contact before giving instructions, 

placing a hand on the student's shoulder, and making instructions clear and concise.  

11. Establish very specific rules such as "Stay in your seat" and "Do not talk" as opposed to 

"Be good."  

12. Respond immediately when disruptive behavior occurs.  

13. Establish incentive program based on points or tokens to help in classroom 

management.  
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14. Help them develop self-esteem by smiling, saying pleasant words of praise or 

recognition, hugging, or giving the student a note of approval.  

15. Establish realistic and achievable goals.  

16. Establish rules for neatness early so that students appreciate your concern for quality 

work.  

17. Spot check desks to encourage cleanliness and order.  

18. Make sure notebooks have proper dividers for different subjects and the student uses 

clearly identified folders for work which is returned.  

19. Have the students write themselves reminders. This helps them keep on task.  

20. Insist the student use a homework journal.  

21. Keep extra supplies for the student to barrow. This will help them stay on task if they 

know they have something to look forward to.  
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Introduction 

Using educational teaching aids can boost student success in the classroom. These aids 

reinforce what a teacher says and ensures the main points are understood. Educational 

teaching aids signal students to the important information and allow them to experience 

something that is abstract in real life. They engage students' other senses in the learning 

process and allow for different learning styles.  

Teaching aids are useful for all grade levels. 

Implementing teaching aids is a useful way to help engage students in the lesson material 

and can help reinforce ideas. When the classroom is teacher-centered, learning is reduced 

and comprehension deceases. By taking a student-centered approach, teaching is tailored 

for the students. A student-centered approach will often use teaching aids and/or 

implement learning centers. Teaching aids are a useful way to help reinforce a lesson once 

it has been introduced. 

Special Students 

 When you teach in a classroom, you deal with different types of learners. Dealing with all 

the different learners can sometimes create a disjuncture in lesson comprehension. 

Teaching aids can be useful when dealing with multiple intelligences and helping to meet 

your students' multiple learning styles.                                                                                                                            

 Multiple Intelligences 

Howard Gardner "is best known in educational circles for his theory on multiple 

intelligences." Gardner has identified eight distinct intelligences: naturalist, 

interpersonal, intrapersonal, bodily-kinesthetic, spatial, musical, mathematical-

logical and verbal-linguistic. This means that some learners learn best within one of 

these domains. Learning is capable within each domain; however, one domain 

dominates. Knowing what kind of intelligences your students have can tell you what 

kind of aids to implement that will increase learning. 

 

http://www.ehow.com/about_6584111_influence-teaching-aids-teacher_s-teaching.html
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 Various Aids 

There is a variety of teaching aids to choose from. When deciding what to choose, 

think about whom you are targeting. Are you focusing on students that need help 

concentrating? A hands-on approach to a lesson might be useful in that situation. 

Are you targeting someone who needs more independent practice? Learning centers 

can then be helpful because it allows for more personal individualized instruction. 

 The Teacher 

As a teacher, your number one goal is to maximize learning and to use time 

efficiently. This may mean that you take a different approach to teaching. This is 

how teaching aids are beneficial. Keep the learning relevant to your students' lives. 

If the material is not relevant, students are less likely to care for it. But by remaining 

enthusiastic and implementing different methods in your teaching approach, it 

makes for a more engaging classroom. 

 

What is a Teaching Aid? 

A teaching aid is anything that can be used to help reinforce new information or 

skills. It is helpful to consider the age of your students and the subject you are 

teaching. You must also consider your specific students. Do they need more active 

involvement? Do they prefer more serious teaching aids? Do they struggle with 

your subject? Create teaching aids that build on your students' knowledge and 

inspire them to learn more. 

Why do teachers use teaching aids? 

 Teachers use aids consciously because they know that they have positive effect on 

learning outcomes, they claim that learning aids improve methodology.  

 Whenever teachers use some of the learning aids while teaching, their students get 

more stimulated because the learning aids help them (students) to become more 

attentive. 
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 With aids, students participate better in class activities.  

 Learners understand better when teachers use aids to teach. 

 Teachers also improvise for the teaching aids when needed. 

 Teachers claim that they use teaching aids to explain the various concepts that 

require explanation.                                                                                                                

 

What is the importance of teaching aids? 

 Support  lesson  

 Assist learning 

 Explain concepts and illustrate meanings 

 Facilitate teachers‘ work by promoting conversation in groups 

 Save time and effort 

 Make use of five senses 

 Arouse interests in foreign languages                                                         

Characteristics of teaching aids: 

• Suitable for the teaching objectives.   

 Correlate with text material and class work 

 Simplify the learning process.  

 Be of appropriate size and attractive. 

 Provide language experience to improve communicative competence 

 Motivate pupils to practise language individually, in pairs or groups 

 Clear and easy to use, available in classroom or school.  

Examples of learning / teaching aids: 

 whiteboards  

 slides  

 flip charts  

 Smart board 
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 diagrams  

 PowerPoint  

 pictures /flash cards / graphic organizers. 

 video cassettes/DVDs  

 overhead transparencies  

 audio aids 

 The teacher-laptops. Data show. 

Effective Teaching Tools for the Classroom 

Teachers commonly use aids in the classroom to supplement their instruction. The 

effectiveness of these teaching tools depends on certain qualities that enable students to 

benefit from them.    

Accessibility 

The most important factor of any educational tool's effectiveness is its accessibility to 

students. Educational aids must be made available to all students within a classroom.  

 

Visibility 

For educational tools to be effective, they must be clearly visible. Boards provide 

convenient visual platforms from which to observe and copy information. Dry-erase 

boards use markers, which can easily be wiped away. Electronic boards, or "whiteboards," 

can link directly to a teacher's computer to display information that can be altered directly 

or remotely. 

Practicality 

Educational tools are most effective when they introduce students to knowledge and skills 

that prepare them for the real world. Desktop and laptop computers are useful for this 

purpose, as they can be used to access educational and creative material while 

familiarizing students with technology. 

 

http://www.ehow.com/computers/
http://www.ehow.com/computers/
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Skilled Use 

A large degree of any educational tool's effectiveness lies in the ability of the person using 

it. Both students and teachers must be familiar with a tool's operation and intended 

purpose before it can be used effectively. For example, an art teacher who wishes to use a 

slide projector should be aware that such devices require periodic maintenance and are 

ideally placed some distance from the screen. 

Universal Benefit 

Educational tools are effective when they are generally useful. Syllabi, for example, keep 

classes focused on a curriculum through organized structure. 

Interactivity 

Educational tools become effective when they encourage participation from learners. The 

greater the degree of interactivity, the greater the benefit is to the student. For example, 

guest lecturers often engage students directly with question-and-answer sessions. Such 

sessions serve to educate students while sparking their interest in the subject. 

 

Teaching Aids Ideas 

Successful teachers find creative ways to design learning environments that involve and 

inspire students. Prepare your classroom in advance with resources to enhance students 

learning. 

1. Student-Centered Activities 

In a student-centered classroom, students actively participate in learning the material as it 

is presented, as opposed to sitting quietly and taking notes. Hands-on learning will help 

students build a better understanding of the lesson. A history and English lesson could be 

combined by having students divide into groups, write their own skits about a history 

lesson and then perform what they've written and learned. 

http://www.ehow.com/arts/
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2. Encourage Creative Thinking 

Post daily questions to foster creative thinking. Designate one place on the board for a 

regular question which can be changed to correspond with topics, lesson plans and 

current events. 

3. Integrated Activities 

• Games can be educational and motivational 

• Play a designated game regularly with your students. Pick a game that is fun but also 

has specific learning value and make it part of the daily or weekly curriculum, 

according to Robert Morgan of Creative Teaching. A simple game like Apples to 

Apples can be quick, fun and educational. 

4. Show and Tell 

• Many lessons have a few minutes left over at the end and this is a great opportunity to 

do something different. Keep on hand objects as teaching aids to educate as well as 

inspire conversation. Some teacher show-and-tell items could include old-fashioned 

toys, historical items, or a "mystery" object that students have to guess its purpose or 

function. 

5. Discover 

• Keep a box filled with simple objects, such as bubbles, basic toys like blocks, even a 

hula hoop and call it a Discovery Lab. This is a great resource for allowing students to 

participate in learning specific ideas or concepts. 

 

Remember  

o Use an overhead projector and transparencies to display important information and 

key points for the students. When you use transparencies, avoid crowding words. 

Use bullets or numbered points within lists. Display information and statistics 

http://www.ehow.com/hobbies-games/
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within graphs or charts instead of tables. Display power points, slide shows, pictures 

and images on the projector. Use these tools to show visual details for the 

information you want to impart. Choose a readable font in a size large enough for 

the entire class to read. 

o Distribute graphic organizers so students can follow a lecture while organizing the 

information into an accessible study guide. Graphic organizers provide students 

with valuable review sheets or study tools, and they reinforce the lesson. 

o Create foldables. These tools reinforce learning because the students can see the 

same information many times. First, students must research the information to 

create their foldables. They then use these tools to complete assigned classroom 

activities. Finally, they can use the foldables as review sheets or study guides for a 

test. 

o Take advantage of manipulatives. Research has shown that students learn by doing. 

Engage students in hands-on activities using manipulatives. For example, use root 

word matching games to teach. Employ matching cards with equivalent fractions or 

count straws to teach aspects of math. Mark places on the world map with color-

coded pins or stickers that identify democracies, autocracies and other forms of 

government in social studies. For science, ask the students to conduct experiments. 

Have them bring in everyday examples of simple machines and start a discussion of 

the food groups on their lunch tray. 

Reading Comprehension 

o Teaching assists in greater reading comprehension. 

As students are reading less and less on their own, teachers are finding reading 

comprehension skills very low among today's students. Teaching aids are helping 

teachers to close the gap and hone the reading comprehension skills of their 

students. Using magazine and newspaper articles, prints ads and even comic books 

are viable teaching aids that assist in helping students comprehend text. 

 

http://www.ehow.com/hobbies-games/
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Reinforcing a Skill or Concept 

o Teaching aids prove to be a formidable supplement for teachers when the 

reinforcement of a skill or concept is necessary. Not only do they allow students 

more time to practice, but they also present the information in a way which offers 

students a different way to engage with the material. Of course, this is important in 

order to reach the various learning types in the class. 

Differentiating Instruction 

o As previously mentioned, it is important for teachers to reach all learners in a 

classroom. Therefore, the use of teaching aids facilitates this objective by assisting 

teachers in differentiating instruction. Using aids such as graphs, charts, flashcards, 

videos, and Smart Boards provides learners with visual stimulation and the 

opportunity to access the content from a different vantage point. This gives each 

learner the opportunity to interact with the content in a way which allows them to 

comprehend more easily. 

Relieving Boredom 

o Kids are engaged with teaching aids.Teaching aids help to make the learning 

environment interesting and engaging. As we move toward a more digital society, 

kids are being exposed to technology and digital devices at a younger age. Video 

games and iPods are now exciting to students, so when they come to school they 

have little patience for lecture style teaching. Students are seeking constant 

excitement and simply have no tolerance for boredom. Teaching aids are improving 

the quality of education in today's schools while also providing students with the 

sense of excitement they desire. 

 

 

 

http://www.ehow.com/culture-and-society/
http://www.ehow.com/hobbies-games/
http://www.ehow.com/education/
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The Importance of Graphic Aids 

o Graphic aids are essential in today's classroom. 

The use of graphic aids in the classroom has become an important teaching strategy 

in education. As educators learn more about how to reach all types of learners, the 

use of graphic aids assists in differentiating instruction, giving students greater 

access to content, and helping students to achieve greater comprehension of new 

information. There are a multitude of graphic aids which can be used in today's 

classroom that motivate students to learn. 

Facilitates Greater Comprehension 

o After introducing a new concept or skill, graphic aids can be used to facilitate 

greater comprehension of the material. When students work together on graphic 

aids, there's a scaffolding of information and an exchange of ideas. This experience, 

along with the use of the graphic aids, helps students master material, increasing 

their confidence in their ability. 

Engages All Learners 

o Graphic aids are a great tool to use to engage all students in the learning process. 

Today's students need constant stimulation so lecturing is not an effective teaching 

strategy by itself. The use of graphic aids allows teachers to vary the delivery of 

lessons and keep students interested in learning. 

Types of Graphic Aids 

o There is a plethora of graphic aids that are available to teachers for use in the 

classroom. Graphic organizers are among the most popular graphic aid, used. They 

can be teacher created, as well as, found on the internet. Videos are also another 

great resource and can be found in abundance online and in many school libraries. 

And finally, Smart boards have grown in popularity as a graphic aid used in many 

of today's schools. These high-tech graphic aids provide students with the 

opportunity to interact as a whole class or individually with course content. 

http://www.ehow.com/education/
http://www.ehow.com/internet/
http://www.ehow.com/education/
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Electronic Learning 
 

            The last few years have witnessed rapid changes in the field of education. More 

care is given to it to ensure a better learning environment. One of these changes includes 

Electronic Learning, but before we go into detail we need to understand what the meaning 

of e-learning is. 

Wikipedia defines E-Learning as: E-learning comprises all forms of electronically 

supported learning and teaching. E-learning is essentially the computer and network-

enabled transfer of skills and knowledge.  

E-learning applications and processes include Web-based learning, computer-based 

learning, virtual classroom opportunities and digital collaboration. Content is delivered via 

the Internet, intranet/extranet, audio or video tape, satellite TV, and CD-ROM. It can be 

self-paced or instructor-led and includes media in the form of text, image, animation, 

streaming video and audio. 

Some of us have already ventured into e-learning as they have already recognized the 

importance of technology in the enhancement of teaching and learning. The benefits are 

countless. Since most schools have well-equipped classes with modern technological tools 

and devices, many teachers have been enthused into taking the risk and crossing the line 

into a more sophisticated world of teaching.  

It is a known fact that our students are no longer book bound. They are surrounded with 

tools and gadgets that sparkle attracting not only their attention but also their undivided 

interest and educationalists have noticed the importance of these devices and how essential 

they will become in the field of education once they are implemented correctly. 

Change is scary. Change is inevitable.  Whether you are one of those teachers who will go 

along with the wave or stand in the face of it, change will take place and unless you accept 

it, the wave will topple you up.  

One might argue against it saying that technology is unreliable, expensive, complicated 

….. etc, but the fact remains that with the explosion of information, the use of technology 

has become a must. 

 

http://en.wikipedia.org/wiki/Learning
http://en.wikipedia.org/wiki/Teaching
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Learning with the Internet 

           The Internet is a complex repository containing a huge maze of information from a 

variety of sources. It has become a prominent source of information for many people 

worldwide. The Internet wave has also hit the educational landscape in many big ways. 

The use of technologies such as the Internet as a teaching tool in schools is not the issue 

now since it is widely used. Rather, the issue is how to effectively employ such 

technologies and harness fully the new opportunities created by them to promote positive 

student learning experiences.  

          Schools need to consider how technology-based instructional programs are mounted 

to ensure that students use the Internet efficaciously as a learning tool for various authentic 

learning activities such as conducting research on a given topic or finding relevant 

information for an assignment. Bruce and Levin (1997) posit that the Internet can be 

viewed as providing the following three basic types of tools in the educational domain: 

         · Tools for inquiry 

         · Tools for communication 

         · Tools for construction 

          In providing tools for inquiry, the Internet facilitates finding sources of information 

appropriate to a task, working to understand the information resources and how they relate 

to the task, and if possible applying this understanding in a productive way. The Internet 

enhances students' knowledge acquisition by facilitating students' access to resources from 

the outside world including experts in the field, as well as interacting directly with them. 

Thus exposure to real life contexts of the external world trains the students to face the 

uncertainties of the ever-changing outside world.  

          In providing tools for communication, the Internet is a remarkable tool for rapid 

communication. Such communication can be both synchronous and asynchronous and 

takes on many forms such as e-mail, mailing lists, newsgroups, chat and 

videoconferencing. Such interaction involves communication with students and 

professionals in distant places, cultures and traditions as well as facilitating teachers to be 

in touch with other teachers.  
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          In providing tools for construction, the Internet promotes learning by scaffolding 

varieties of authentic learning activities for students. Through these activities the Internet 

also supports the development of students' higher-order thinking skills. 

 

 For example students are able to demonstrate their conceptual understanding by 

constructing products such as web pages. In these activities learners regulate their 

individual learning progress according to their own experiences and expertise. Learners 

can access a wealth of resources at their own pace and have meaningful interactions with 

the content information. For instructional activities, the Internet also has the added 

advantage of  being adaptable for both individual and cooperative learning.  

        Though offering a myriad of pedagogical benefits, there are also a number of caveats 

that educators need to bear in mind in their attempts to employ the Internet as a teaching 

aid. Being aware of possible pitfalls in conducting Internet based lessons, teachers would 

then be able to invest in proper planning to ensure that the learning experience for their 

students is a meaningful and stimulating one. Students often go straight to the Web 

without waiting for guidance from a teacher or librarian. This results in students having a 

difficult time navigating the Web and locating appropriate information relevant to the 

tasks in their homework. Students may also not differentiate between authentic web sites 

and sites that contain biased and inaccurate information but masquerade as being reliable. 

Schools are thus faced with the challenge of teaching the students not just the power of 

having a wealth of information at one's fingertips in the Internet but also proper evaluation 

skills.  

       Besides being cognizant of the strengths and shortcomings of conducting Internet-

based lessons for students, teachers need to consider practical constraints that might 

otherwise hinder the desired implementation of these lessons. Time is one barrier to the 

extensive use of the Internet as students may be unable to spend a specific block of time 

on the Internet due to limitations in availability of computers with Internet access in 

schools.  

       In the knowledge based economies of today, it is critical to be able to search for and 

retrieve information from the Web. Locating appropriate information on the Internet 
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requires a variety of skills such as the ability to use Internet tools (e.g. search engines), 

having knowledge of search techniques (e.g. browsing through an information tree) and 

ability to execute the search (Carroll, 1999).  

       Effective use of the Internet to glean relevant information requires the ability to apply 

Boolean logic rules (e.g., and, or), an understanding of how information is organized, 

critical thinking skills that allow the searcher to make informed choices, and a working 

knowledge of  Internet notations. One needs to have abilities such as searching for 

information, scanning and skimming information, and strategies such as planning, 

monitoring and evaluating in executing the search. 

       In conclusion, the Internet has been beneficial in the educational domain as a 

repository of  large amounts of rich information. However schools, educational policy 

makers, and instructional/curriculum designers who intend to employ the Internet as a 

learning tool in their instructional programs must bear in mind and highlight to students 

the fact that just not any piece of information found on the net can be accepted as being 

authentic.  

     Thus it is imperative that students be taught a wide range of internet literacy skills from 

verifying the veracity of content hosted by the Internet to seeking for information by using 

various search strategies and techniques. This will help to ensure that the true potential of 

the Internet as a learning aid is properly tapped to inject greater vigor into teaching 

practices in schools. 

 

Categories of eLearning 

         One of the biggest challenges in discussing e learning arises from different 

understandings of the field. Most often, we attach our experiences and career to our 

conversations, presenting an image of e learning that reflects what we have encountered. 

For an instructional designer, e learning often means courses or learning materials directed 

at meeting an objective within the larger scope of program development. A corporate 

trainer may view e learning as a combination of courses and knowledge management. No 

one perspective is symbolic of the whole industry. 

       A danger exists in discussing various segments of e learning: paying too much 

attention to distinctions across categories. The real focus and unifying theme is (or at least 
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should be) learning – whether it is in a classroom, online, blended, or embedded. Each 

category presented here is most effective when properly matched with the appropriate 

learning environment and desired outcome. 

None of the categories listed function in isolation. Lines blur between categories, and a 

successful e learning implementation will incorporate many different ones.  

 

The categories of e learning: 

1. Courses 

2. Informal learning 

3. Blended learning 

4. Communities 

5. Knowledge management 

6. Networked learning 

7. Work-based learning (EPSS) 

Beyond the categories of e learning, it is important to note a few additional factors that 

impact the field: 

Ubiquitous computing 

Tools and Delivery for e learning 
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This mind map details the interrelation of categories: 

 

 

Courses 

        Most discussion of e learning centres on courses. Organizations typically take 

existing educational materials, add various media, sequence the material and consider it 

―transferred‖ to the online environment. The popularity of learning management systems 

(LMS) like WebCT and Blackboard, (and the perception that they are needed as a starting 

point) testify to the prominence of courses as a view of e learning. 

Some designers are beginning to employ simulations, storytelling, and the unique traits of 

online media in an effort to transform the material for representation in a digital 

environment. The predominance of ―courses as e learning‖ view stems from their 

similarities to the classroom environment. Both learners and instructors are able to relate 

to the general structure and flow on a course. 
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Informal Learning 

     Informal learning is perhaps the most dynamic and versatile aspect of learning. 

Unfortunately, it is also the least recognized. Informal learning is a by-product of 

―information foraging‖ – ―the human behaviour when searching for information was 

similar to that of the hunter-gatherers and animals in search for food‖(Dürsteler, undated). 

Our need for information (and how we intend to use it) drives our search. Search engines 

(like Google) coupled with information storage tools (like Furl) and personal knowledge 

management tools like wikis and blogs present a powerful toolset in the knowledge 

workers portfolio. Jay Cross (2003): states that:  

―At work we learn more in the break room than in the classroom. We discover how to do 

our jobs through informal learning -- observing others, asking the person in the next 

cubicle, calling the help desk, trial-and-error, and simply working with people in the 

know. Formal learning - classes and workshops and online events - is the source of only 

10% to 20% of what we learn at work.‖ 

 

Blended Learning 

      Blended learning provides the best opportunities for learning transition from classroom 

to e learning. Blended learning involves classroom (or face-to-face) and online learning. 

This method is very effective for adding efficiency to classroom instruction and permitting 

increased discussion or information review outside of classrooms. 

For example, a new product release may be communicated to sales staff through a three-

hour workshop, followed by online resources and discussions for continued learning 

(without significantly impacting the work activities of the sales force). The rallying cry of 

educational techno-prophets of the late 90‘s (―soon we won‘t need instructors, we‘ll learn 

everything online on our own time‖) has given way to the reality that learning is a social 

process, requiring instructor direction and facilitation. Blended learning utilizes the best of 

classrooms with the best of online learning. 
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Communities 

      Learning is social (Driscoll, 2000, p.239). Most problems within our business 

environments today are complex and dynamic. Yesterday‘s solutions don‘t always work 

today. Problem solving requires different perspectives to create an accurate understanding 

of potential solutions and environment of implementation. Online communities allow 

people to stay current in their field through dialogue with other members of the same 

organization, or the larger global field. Communities strongly contribute to the flow of 

tacit knowledge. 

 

Knowledge Management 

      Knowledge management (KM) is the significant challenge for businesses in a 

knowledge economy. KM involves the process of identifying, indexing, and making 

available (in various formats) knowledge generated within the daily activities of an 

organization. Some companies have found value in managing content, mining emails, and 

creating communities of practice. Tafe Frontiers presents eight categories of knowledge 

management: learning and development, information management, client feedback, 

knowledge capture, knowledge generation, virtual teams, communities of practice, and 

content management systems (http://www.tafefrontiers.com.au/i_r/progress.html). The 

duplication of KM and e learning concepts highlights the strong connections (and blurring) 

between these fields. 

 

Learning Networks 

      Communities typically form around a particular goal, concept or theme. A learning 

network is the loose, personal coupling of communities, resources, and people. It is the 

cornerstone of personal knowledge management. Vaill (1996) states that: ―The permanent 

white water in today‘s systems is creating a situation in which institutional learning 

patterns are simply inadequate to the challenge. Subject matter is changing too rapidly‖ (p. 

41). The utilization of personal learning networks allows knowledge workers to remain 

current in their field. 
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Work-based Learning 

Electronic Performance Support Systems (EPSS) and work-flow learning attempt to inject 

learning content into the actual point of need. As an alternative to courses, this style of 

content presentation requires heavy emphasis on context, and the employee control in 

initiating the learning needed. This style of learning can be seen in many computer 

applications (context-sensitive help). For organizations, work-based learning requires a 

significant investment in resource creation and usability planning (in what situation will a 

learner want to know this? How should it be presented? What will they search for so they 

can find it?). Work-based learning is generally and enterprise-wide initiative. 

 

Impacting Factors 

    Three aspects of e learning are important to note briefly, as they can influence all of the 

various categories (and are quickly developing into agents shaping the future direction of  

e learning). 

 

Ubiquitous 

Ubiquitous learning refers to ―everywhere learning‖ (the internet or learning content 

follows people around). Core ―knowledge pots‖ (work-related content, personal 

knowledge, internet) hold content and information. Various devices plug in and retrieve 

the information in the appropriate format (PDA, cell phone, laptop, or any other 

appliance). Ubiquitous learning fulfills e learning‘s promise of ―anytime, anywhere, and 

any context‖. 

 

Delivery and Tools 

Tools for delivering e learning fit into various categories, significantly influenced by the 

development of communication technologies on the internet as a whole. A few examples 

of tools: 

 Learning Management Systems (LMS) 

 Learning Content Management System (LCMS) 

http://www.pcd-innovations.com/
http://www.workflowlearning.com/
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 Collaborative tools (aCollab, Groove) 

 Identity management and digital rights – still an emerging field, but as the success 

of Microsoft‘s Passport reveals, end-users of communication tools require control 

over their identity. Digital rights tools (for ensuring learning content can be 

―legally‖ used) will also continue to grow in popularity). 

 Repositories – MERLOT is an example of a centralized learning content 

repositories, but many decentralized repositories follow the success of content 

sharing programs like KaZaA.  

 Voice over IP (VoIP) tools like Skype (http://www.skype.org) will substantially 

alter the communication landscape. Simple, effective social tools are critical for 

larger scale adoption of learning that represents the manner in which people work. 

 Other social tools: wikis, blogs, instant messaging are being rapidly adopted due to 

ease of use. 

 

Delivery type falls into two broad categories: 

 Synchronous delivery (real-time)- streaming, conferencing, and archived 

presentations 

 Asynchronous delivery (delayed time) through the use of LMS‘, collaborative 

spaces, and discussion boards 

 

These various learning categories do not need to function in isolation. A complex learning 

implementation will certainly incorporate different facets of e learning. During course 

design, learning resources can be tagged and made available for later use in work-based 

learning. The knowledge management system can be integrated with (and update) courses. 

Communities themselves can also provide a feedback loop to courses, work-based 

learning, and the knowledge management system. Ultimately, the value in categorizing the 

e learning market is in detailing the entire market and attempting to incorporate as many 

aspects as are practical into a corporate or educational implementation. 
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Some useful areas for further reading. 

1. The pedagogical dimension of E-learning refers to teaching and learning. This 

dimension addresses issues concerning content analysis, audience analysis, goal 

analysis, media analysis, design approach, organization and methods and strategies 

of e-learning environments.  

2. The technological dimension of the E-Learning Framework examines issues of 

technology infrastructure in e-learning environments. This includes infrastructure 

planning, hardware and software. 

3. The interface design refers to the overall look and feel of e-learning programs. 

Interface design dimension encompasses page and site design, content design, 

navigation, and usability testing. 

4. The evaluation for e-learning includes both assessment of learners and evaluation of 

the instruction and learning environment. 

5. The management of e-learning refers to the maintenance of learning environment 

and distribution of information. 

6. The resource support dimension of the E-Learning Framework examines the online 

support and resources required to foster meaningful learning environments.  

7. The ethical considerations of e-learning relate to social and political influence, 

cultural diversity, bias, geographical diversity, learner diversity, information 

accessibility, etiquette, and the legal issues. 

8. The institutional dimension is concerned with issues of administrative affairs, 

academic affairs and student services related to e-learning. 

Resources: 

 عىائقه..فىائذج...خصائصه..التعلين اإللكترونيوفهىهح.. عثذ هللا تن عثذالعزيزالوىصى/د -  

  عويذ كليح علىم الحاصة والوعلىهاخ جاهعح اإلهام هحوذ تن صعىد اإلصالهيح 

 http://adelbeshr.maktoobblog.com/ 

 http://en.wikipedia.org/wiki/E-learning 

 

 

 

 

 

 

 

http://bookstoread.com/wbt/fmktable1.htm
http://adelbeshr.maktoobblog.com/
http://en.wikipedia.org/wiki/E-learning
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The Communicative Approach 
 
 

Goal 
 

To become communicatively competent, able to use the language appropriate for a 

given social context ; to manage the process of negotiating meaning with the one you 

talk to. 

 

The communicative approach was a reaction against the grammar-translation method and 

the audio-lingual method. They did not stress the communicative uses of language. 

This is an approach to foreign language teaching which emphasizes the learner's ability 

to use the language appropriately in specific situations. It tries to make the learners 

'communicatively competent'. Learners should be able to select a particular kind of 

language and should know when, where and with whom they should use it. It stresses 

the need to teach communicative competence as opposed to linguistic competence , 

thus functions are emphasize over forms. 

One of the main challenges of the communicative approach is to integrate the functions 

of a language (information retrieval, problem solving, social exchanges) with the correct 

use of structures. The question is how to combine communicative fluency with formal 

accuracy. 

 

a) Roles 

Teacher facilitates students‘ learning by managing classroom activities , setting up 

communicative situations , students are communicators , actively engaged in negotiating 

meaning. 

 

b) Principles & Characteristics 

• There is emphasis on communication ― the main objective is to enable pupils to use the 

language to express their needs. 

• The classroom atmosphere tends to be relaxed so that students can enjoy English lessons. 

• Group work is encouraged. 

• Teachers assist student in any way that motivates them. 
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• The center of classroom activities is transferred from the teacher to the student and this 

leads to socialization. 

• The importance of comprehension is emphasized , especially listening comprehension. 

• The language skills – both written and spoken – are equally emphasized. 

• Errors are considered inevitable in the process of language learning. The teacher need not 

correct every mistake. 

• A closer link is required between the classroom activities and their transfer to the real 

world outside. 

• Deductive explanation of grammar is preferred. 

 

Communicative activities have three features: 
 

•Information gap: An information gap exists when one person in an exchange 

knows something that the other person doesn't. If we both know today is 

"Tuesday" and I ask you, "What is today?" our exchange isn't really 

communicative. 

• Choice: In communication, the speaker has a choice of what he will say and 

how he will say it. If the exercise is tightly controlled so that students can 

only say something in one way , the speaker has no choice and the 

exchange ,therefore , is not communicative. 

• Authentic material: Another characteristic of the communicative approach is 

the use of authentic material. It is desirable to give students an opportunity 

to develop strategies for understanding language as it is actually used by 

native speakers. 

 

The most common pillars of the communicative approach are: 

• Communication 

• Socialization 

• Individualization 

• Enjoyment 
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Interaction: 

Teacher initiates interactions between students and participates sometimes. Students 

interact a great deal with each other in many configurations. 

 

Means of Evaluation: 

Informal evaluation takes place when the teacher advises or communicates , formal 

evaluation is by means of an integrative test with a real communicative function. 

 

Limitations: 

1- Various categories of language functions are overlapping and not systematically graded 

like structures of the language. This creates some confusion and makes it difficult to teach 

functions properly. 

2- It‘s not possible to have big number of competent teachers who can communicate as 

native speakers of the target language. 

 

The Eclectic Approach (or Eclecticism) 

The Eclectic Approach was proposed as a reaction to the profusion of teaching methods 

in the 1970s and 1980s and the dogmatism often found in the application of these 

methods. 

The idea of choosing from different methods to suite for one's teaching purposes and 

situations is not a new one. 

A main proponent of the Eclectic Approach is Rivers (1981, Teaching Foreign Language 

Skills). According to Rivers, an eclectic approach allows language teachers "to absorb 

the best techniques of all the well-known language-teaching methods into their 

classroom procedures, using them for the purposes for which they are most appropriate" 

. This is necessary and important because teachers "faced with the daily task of helping 

students to learn a new language cannot afford the luxury of complete dedication to 

each new method or approach that comes into fashion." 

The main criticism of the eclecticism is that "it does not offer any guidance on what 
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basis and by what principles aspects of different methods can be selected and 

combined." 

The problem inherent in an eclectic method centers in the tendency to combine 

contradicting elements and the lack of organizing principles to guide instruction 

 

Criteria Necessary for Effective Method in Learning / Teaching a Foreign Language 

1. It must be simple for both teacher and learner, and must be within the capabilities of 

all teachers. 

Also, the teacher must feel that pupils are progressing satisfactorily. 

2. It must bring about a balance between the spoken and written or printed word 

(and must be flexible enough for the teacher to concentrate on the area (s)he wants). 

3. It must overcome the conflict between fluency and accuracy. 

4. It must increase the rate and amount of learning which takes place in the classroom. 

5. Testing must be part of the method, and not a separate entity. 

6. Constant revision must be part of the method. 

7. It must enable the teacher to set defined limits and have control over oral responses. 

8. It must be variable (cf. the difficulty of the Direct Method where framing the right 

question to make the pupils apply various persons / tenses / cases and vocabulary is 

most difficulty without pre-arranged coding. 

9. It must reflect the linguistic habits the child has already acquired by learning his/her 

mother tongue and their ability to assimilate a new language. 

10. It must offer a new approach to the application of translation work. 

11. It must give the pupils a stimulus to say something in the first instance - and it must 

find ways of supplying the pupils constantly with ideas which they can use for their 

expression in the foreign language. 

12. It must enable work done with modern teaching aids (e.g. audio-visual aids, 

computer) to be an extension of the method used in class. 

13. It must give the teacher an opportunity to speed up intercommunication between 

Himself/herself and individual pupils. 

14. It must be sufficiently flexible to cope with various class conditions (as far as pupils' 



56 
 

Specific / general interests are concerned) 

15. It must ensure that pupils are given the opportunity of having the greatest number of 

meaningful contacts possible both with and in the foreign language - THE most 

important criteria for the validity of any modern method. 

 

Conclusion: 

1-Since our aim is to have our learners ― master the foreign language , no matter what 

approach we adopt‖. We should adopt an approach which makes our learners master 

the foreign language in listening, speaking, reading and writing with understanding. 

Such approach is not only structural or only functional but co- joins both. 

2-Each of the above mentioned approaches has advantages as well as disadvantages. 

Each approach served the purpose in the time when it was considered the best one 

available. We should not deny the fact that there are learners of English, who learned 

the language through any of these approaches and they could master the language. 

 

Integrating Language Skills 

Teachers of EFL can deal with language skills in two different ways – two different 

instructional approaches: 

 Some teachers may integrate the language skills together during instruction. 

The skills are interwoven and fastened ideally as they are in everyday life for the purpose 

of communication. 

 Other teachers may segregate the language skills during instruction. The skills are 

isolated and non-interactive. The emphasis is on one skill at a time in the classroom; 

and no actual communication through the language takes place. 

The first instructional approach is known as Integrated-skill Approach; while the 

second is known as Segregated-skill Approach. 

Which one of these two approaches is ideal for instruction? Why? 
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Segregated-skill Approach is an instructional approach in which the focus of 

instruction is on only one skill, or at best two skills at a time in the language classroom. 

Instruction is intentionally oriented toward the development of only that skill. The 

development of the other skills is merely an unexamined by-product. 

This approach is also known as "language-based instruction" because the specific skills 

of the language itself- rather than communication- are the focus of study. 

Segregated-skill approach has been a source of multiple problems in the second language 

teaching field.  

Mastery of separate language skills is seen as the key to successful learning. 

There is a separation of language learning from content learning. 

The focus is on the language itself as a language. Language is taught as an end in itself 

rather than a means to achieve authentic interaction and communication. 

Memorization rather than understanding is the primary process in this kind of instruction. 

 

Integrated-skill Approach  is an instructional approach in which the teacher's 

primary goal is to help pupils develop communicative competence. This primary goal 

requires the use of normal, real-life communicative language, which in turn presupposes 

the integration of the four language skills. 

The desired final outcome is a person who is capable of using language effectively, 

appropriately and accurately in a variety of settings. 

Skill integration is the linking of the four main language skills in addition to the subsidiary 

skills during instruction for the purpose of real communication. In this approach, the skills 

are interlocked ideally as they are in everyday life. 

The four language skills are taught in a coherent way, and practiced together, with a 

distinction of the importance of one upon the other. 

Practice with any given skill strengthens the other skills as well. 
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I- Teaching vocabulary : 

 Did you know that a student needs, to encounter a new word, 10 to 16 times to 

effectively "learn" it according to recent research? 
 

Considering the number of new words students have to learn per course, this means us 

teachers have our work cut out for us. We all know that although it is important for 

students to use correct grammar and structures, words are the main carriers of meaning. 

This means that the more words students are able to handle accurately, the better their 

chances of understanding English and making themselves understood. 

To effectively acquire new vocabulary, students must go through four essential stages: 

1. first, they notice a new word with help; 

2. secondly, they recognize the word at first with help, 

3. then later, on their own; 

4. and lastly, they are able to both recognize and produce the word. 

It is essential that you, as a teacher, make use of activities that target each of these stages; 

more often than not, we make the mistake of merely introducing new vocabulary, and we 

don‘t give students the opportunity to put these new words to use. 

So, here are 10 great ways to teach English vocabulary, outlined for each of the stages of vocabulary 

acquisition: 

Stage 1: Noticing and understanding new words 

 

Introducing nouns, things, objects, animals, etc… 
Visual elements work best with concrete nouns, but try to go beyond flashcards and 

illustrations. Try to use real objects whenever possible, or even sounds, smells, and 

tastes. Appeal to all of your students‘ senses! 

Introducing adjectives 

Opposites, like ―big‖ and ―small‖, ―long‖ and ―short‖, are usually illustrated with pictures, 

but here‘s another case where realia will help you teach new adjectives. The use of real 

life objects is wonderful for words like ―soft‖ and ―rough‖, adjectives that may take 

precious minutes of class time to explain. For more advanced adjectives, like ―stunning‖, 

―gorgeous‖, ―spectacular‖, ―huge‖, or ―immense‖, bring in photos of famous sites from 

around the world like the Louvre, Egyptian pyramids, the Eiffel Tower, etc… , then use 

these new adjectives to describe these places in ways that clearly illustrate their 

meaning. 

Introducing abstracts 
There are things you simply cannot teach with a flashcard. What works best in these cases 

are synonyms, definitions, substitutions, or simply placing students within a given context. 

Consider this simple example: To teach the difference between ―early‖ and ―late‖, remind 

students what time class begins, then state that those who arrive before this time are 

―early‖ while those that arrive after this time are ―late‖. 

http://busyteacher.org/classroom_activities-grammar/
http://busyteacher.org/classroom_activities-vocabulary/
http://busyteacher.org/teaching_ideas_and_techniques/flashcards-worksheets/
http://busyteacher.org/teaching_ideas_and_techniques/flashcards-worksheets/
http://busyteacher.org/teaching_ideas_and_techniques/flashcards-worksheets/
http://busyteacher.org/2842-realia-esl-classroom.html
http://busyteacher.org/classroom_activities-grammar/adjectives-worksheets/
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 Stage 2: Recognizing new words 

Bingo  

Bingo is one of the most versatile games employed by English teachers. For younger 

learners, make bingo cards with illustrations, and call out each word. For those who can 

read, do the opposite, make the cards with words, then draw the flashcards from a bag. For 

teens or adult learners, you can make cards with the definition and call out the words, or 

vice versa. 

Matching  

Another type of exercise with countless possibilities. Students may be required to match 

opposites, synonyms, or a word with its definition, as well as a picture to a word. 

Fill in the blanks (with options) 

Hand out a piece of written text (anything from a description, song, letter, to even a short 

story) with blank spaces that must be filled in from a list of words. You can adapt this to 

longer texts, and also have longer word lists. 

  

Stage 3: Producing vocabulary 

 

Descriptions 
From a newspaper photo of a recent event to a personal account of a recent trip, there 

are countless things students can describe while putting new vocabulary to good use. This 

goes for both oral and written descriptions. You may give them some guidance, like 

indicating that they have to use at least five adjectives in their description, or five words 

related to sports, weather, etc…to no guidance at all. 

Fill in the blanks (no options) 
Supply students with a piece of written text with blank spaces that have to be filled in with 

any word that fits. You may give them indications for each space, like ―noun‖, ―adjective‖ 

or ―adverb‖, if they‘re advanced students. You can then read several of them aloud to 

compare the different words used to fill in each blank. 

 

Mind maps or brainstorming 
Tell students they need to think of words they can use to describe the weather. Write 

―weather‖ at the center of a blackboard or whiteboard and circle it. Write every word 

supplied by students as ―rays‖ that shoot out this circle. They should reply with previously 

taught words, like ―chilly‖, ―scorching‖, or ―mild‖. You may even have sub-circles 

shooting off to the side for winter, summer, etc…words. This works great for vocabulary 

review lessons. 

 

Guess what I'm thinking 

Students take turns describing something, like a place: ―I‘m thinking of a place that is 

so huge it takes visitors hours to see all of it. It has stunning works of art. It is a 

breathtaking building, very old, but with a modern glass pyramid in the front.‖ Students 

choose to be as obvious or as cryptic as they like. Even little ones can do this with simple 

http://busyteacher.org/classroom_activities-listening/songs_and_lyrics-worksheets/
http://busyteacher.org/classroom_activities-vocabulary/sports_and_hobbies-worksheets/
http://busyteacher.org/classroom_activities-vocabulary/weatherclimateseasons-worksheets/
http://busyteacher.org/2452-whiteboard-markers-stinking-monsters-or-life.html
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descriptions: ―It's an animal. It has a very long neck and big brown spots.‖ Or simply state 

a series of words: ―Africa, black and white, stripes‖. 

It‘s better to teach vocabulary in context, in other words, teach highly descriptive 

adjectives when the lesson is about travel, or clothes and accessories when you‘re talking 

about shopping. Never teach a list of words just because students won‘t have a chance to 

practice this new vocabulary. 

On a final note, remember to cater to different learning styles or multiple intelligences. 

Use songs and music, real life objects, or puzzles; but the more you mix, the better. 

Remember the difference between recognizing and producing words: to practice 

recognition, the words have to be supplied by YOU; then students use them to fill in 

blanks or match them. For students to effectively and accurately produce vocabulary, they 

have to spontaneously recall the words. 

 

 

II- Teaching language functions: 

      The question that might be posed is: If learners know vocabulary and grammar, but 

still cannot communicate their intentions appropriately, what can a teacher do to help in 

this area? Some students expressed the following ideas: 

 

1. Explain the cultural frame… ( In some cultures, you really need to be more polite 

and put first the hearer and not you. 

2. Invite a native speaker; if you can, to your class and have the students interact with 

that person. 

3. Let students have role play games with each other where one person pretends to be 

the native speaker and the other one the language learner. 

4. Show a kind of authentic context like showing videos of authentic interactions 

between native speakers and let the learners see what is happening in their 

interactions, then practice some role plays. 

These are excellent ideas. In addition, we should try to practice language in functions ( to 

accomplish goals), using: 

1. Contextualized language. 

2. An emphasis on communication needs, goals, desires. 

3. Chunk of language, " or set ways of saying things( e.g., learner learns " I figured it 

out" and later says : " We can figure it out" without analyzing that the verb is in the 

past tense). 

By introducing students to functional language, we can enable them to perform tasks, 

rather than simply talk about the past, present or future. Even, beginner levels can learn 

how to greet people, make an offer (Would it help if I….?) or make a suggestion (Why 

don‘t we….?). The meaning of the functional language is clear from the context in which 

it is used, a context which is familiar to all language learners. Presenting the language 

through a clear situation makes the learning experience authentic (real) and more 

http://busyteacher.org/classroom_activities-vocabulary/animals_and_birds-worksheets/
http://busyteacher.org/classroom_activities-vocabulary/travellingculture_studies-worksheets/
http://busyteacher.org/classroom_activities-vocabulary/shoppingclothes-worksheets/


62 
 

memorable for the students. It helps capture their interest, which increases motivation and, 

subsequently, aids learning. Being able to ask for something in a shop, after just a short 

language session, can be a very rewarding experience for any student. The idea of, say, 

visiting London becomes less daunting if they have their own internal phrase book. 

 

Important points to remember when teaching functional language: 

1. Remember that functional language does not appear in isolation. A request, or 

invitation, needs a reply. So, to equip the students for the task, these should be 

taught in appropriate pairs. 

 

2. Intonation is very important in spoken English when presenting functional language. 

The cadence (rise and fall) and emphasis is just as important as the particular choice 

of words. For example, ―Could I have…..your attention?‖ spoken in class, even 

though couched as a request, is a demand. ―Could I have…the fish?‖ spoken in a 

restaurant, would be merely a polite request. The first would have flat intonation 

and emphasis on ‗attention‘. The second would have a rising intonation at the end 

on‗fish'.  
 

3. Remember the aspect of appropriacy. It is really important that the students are 

aware of the different situations which either call for formal English or allow for a 

less formal option. In a library, ―Can I have this book?‖ is less polite and less formal 

than ―Could I have this book, please?‖ 

4. A final point, but no less important, is the relationship between the language 

function and the language structure.  

 

For example; one structure can have many different language functions.  

 

1. If you say anything, I will tell your parents. (Function – Threat/Warning) 
 

2. I‘ll do the cleaning, if you do the washing up. (Function – Negotiation) 
 

3. I‘ll go to the shops for you. (Function – Offer) 

 
 

One function (for example, giving advice) can be expressed using several different 

language structures; 

1. If I were you, I‘d…….. (2nd conditional) 

2. Why don‘t you………. (Present tense – question – negative) 

3. You should/ought…… (Modal/auxiliary verb). 
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III- Teaching grammar: 

Three Steps to an Easy Grammar Lesson 

Teaching grammar can be fun, challenging and not difficult. First put away the idea that 

teaching grammar consists of doing endless boring exercises that have no relation to actual 

communication. Grammar actually puts language structures into use and leads to a better 

English. Repetition is crucial so that the student reaches the desired point of natural and 

free communication. 

Step 1: The grammar structure 

1. Start with examples of the structure. Elicit a few sentences in which it appears, or 

tell a story or act out a telephone conversation. At this point, you are showing the 

structure and your students can perceive it. 

2. Isolate the structure and explain it. Write it up on the board and explain the rules 

that govern. Leave this on the board for the whole class and write it on the board 

again in future sessions if necessary. Make it clear, concise and short. An alternative 

to this is to get students to work out the rule for themselves. 

Step 2: Practise the structure 

1. There are many types of practice activities to fix the structure in students' short-term 

memory: play with questions and answers, or let students devise parallel examples. 

2. Extend to an activity that permits the students to use the form in a fun situation, e.g. 

games, role-plays, interviews, to put the grammar into use in an active 

communication. 

3. If necessary, go back to the explanation - this time in a more detailed way, now that 

students have seen and used the form. 

Step 3: Notes and writing 

1. Give time for students to take notes and memorize the structure. 

2. Practise to consolidate and fix the language in their longer-term memory. Repetition 

is fine - but keep it light and varied with fun activities taken from your favourite 

TEFL books. 

Always, always, always… 

1. Stick with the grammar point you're teaching, rather than mixing it with other 

structures. 

2. Use visual aids such as graphs, clocks, time-charts, etc. 

3. Use real examples that relate to students' lives. 

4. Use games, competitions and role-plays. 

5. Check and re-check that your students have got it. 
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6. Get students talking to each other, using the structure as a way of extending into 

conversation. 

7. Practise questions and negative forms of the structure too. 

8. Make use of homework as practice. 

9. Move from controlled practice of the structure to free practice. 

 

Never ever… 

1. Get caught up in long explanations - use examples. 

2. Explain half rules. If there is a rule, make sure that your learners understand it. If 

there is no rule, don't invent one. Remember that rules can be learned through 

practice. 

3. Use complicated vocabulary that may distract from the task at hand. 

4. Push too hard. If you are not getting through, take a break. Come back to it, or 

change tactics. 
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Teaching writing composition 
 

What is writing?  
 

*Writing is defined as the creation of original text using the individual's intellectual 

and linguistic resources. 

 

*Writing is the representation of language in a textual use of a set of signs or 

symbols. 

 

*writing is letters or symbols that are written or imprinted on a surface to represent 

the sound or words of a language 

 

What is composition?  

The word ―composition ―is derived from the word" compose‖ which means to put 

together .Thus, Putting together words or sentences is called ―composition‖. 

 

What is the problem with teaching writing? 

The major problem lies in our practices when we focus on the product without giving 

enough care for teaching the students how to write, or providing them with the 

appropriate techniques that help them produce a quality produce  

 

 

The writing process : 
 

We will describe five steps in the writing process: 

1-Pre-writing 

2-Drafting 

3-Sharing or conferring 

4-Revising 

5- Publishing 

 

 Certain stages may be changed or omitted on the student's age and proficiency at 

writing. 

 

Step:1 prewriting 

 

Prewriting experience help students to develop the need and desire to write and to acquire 

information or content for writing as well as necessary vocabulary, syntax, and language 

structures. To help students to get ready to write provide: 
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A-A mind mapis a strategy for making notes on a topic, prior to writing. It is a structured 

strategy, which shows the (hierarchical) relationship of ideas.  

Making a mind map should be a spontaneous pre-writing activity. Students start with a 

topic at the centre and then generate a web of ideas from that, developing and relating 

these ideas as their mind makes associations. 

B-Talk and listening time, including language experience activities. 

C -A shared experience such as a trip, an interview, or a cooking activity. 

D- Opportunities to study, discuss, and map story items and structures. 

E- Brainstorming words and ideas through words shaking (eliciting ideas about a 

topic). 

 

Step 2: drafting 

 

When drafting students write quickly to get ideas down, working for fluency without 

worrying much about mechanics. 

So remember to: 

1- Write along with the students. Model being a writer. 

2- Provide writing experience daily. 

3- Teach and encourage students to use outlining strategies such as jot lists and sunshine 

outlines. 

 

Step3:sharing and responding to writing 

In this step, students share their writing in small groups, large groups, or individually with 

the teacher. Teacher and students give one another encouragement and feedback on the 

writing in preparation for revision.  

 

Suggested activities: 

1- Use peer conference groups  

2- Have students read their writing aloud in regular individual or small group 

conferences.  

 

Step 4: revising writing 

  Most young children are not ready for revision. They will show you     what they've 

learned not by modifying today's piece but by using new   knowledge in tomorrow's piece. 

Children who are ready can be     encouraged to revise selected pieces of writing for 

quality of content   and clarity of expression. 
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Revision activities include: 

1- Revision of the techniques such as cutting and pasting. 

2- "Mini lessons " discuss with them the qualities of good writing e.g. 

clarity,voice,sense of audience , appropriate sequencing, word choice, 

lead,ending,transitions. It's suggested you focus on one skill per writing project. 
 

Step5: publishing 
 

Through publication, the writing is presented to the public and celebrated. 

Ways of publishing include 

1- putting writing on walls and halls 

2- reading writing before class 

3- making a class newspaper or literary magazine. 

4- posters, book jackets. charts, 

5- mailing letters. 

Publishing gives students an authentic reason to write. 
 

Tips for teachers  

In many classes, attention to writing is very limited. The teacher gives the learner a title or 

a topic. The learner produces a text and the teacher marks the grammar, vocabulary and 

spelling mistakes in it. Writing is then merely a testing tool. This is perhaps the reason for 

writing's" bad reputation" 
 

Here are some tips for improving this reputation; 

1- Pay attention to the writing process by providing opportunities for learners to    

brainstorm, plan, draft, and revise. 

2- Give learners something to write about. 

3- Choose topics which cope with ……..their own experience. 

4- Stimulate young learner's creativity by putting familiar things together in an 

unfamiliar way. 

5- Make sure the learners will be able to do the task with the language level they have 

6- Give the children the opportunity to be involved with their writing. 

7- Be prepared for mixed ability classes. 

8- Encourage young learners to take pride in the presentation of their work. 

9- Encourage learners to consider their audience. 

10- Be an interested audience by responding to the ideas in the learner's work. 

11- Don‘t just mark work for accuracy and spotting mistakes mark for contents as well. 

12- Be success-oriented; don't only mark mistakes. 

13- Look out for ways of using learners' completed texts after writing. 

14- Consider different way to "publish" learner's writing 
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Teaching Listening comprehension 
 

No doubt, listening is the most common communicative activity in daily life. according 

to Morley (1991, p.82), ―We can expect to listen twice as much as we speak, four times 

more than we read, and five times more than we write.‖  

So, listening, as a skill, is assuming more and more weight in SL or FL classrooms than 

ever before. Rost (1994, p. 141-142), points out, ―listening is vital in the language 

classroom because it provides input for the learner. Without understanding input at the 

right level, any learning simply cannot begin. Listening is thus fundamental to 

speaking.‖  

Strategies for Listening: 

Two types of strategies for listening have been in practice. They are defined so 

according to the ways of processing the text while listening: 

a) In Bottom up processing learners utilize their linguistic knowledge to identify 

linguistic elements in an order from the smallest linguistic unit like phonemes 

(bottom) to the largest one like complete texts (top). They link the smaller units of 

the language together to form the larger parts and it‘s a linear process where 

meaning is derived automatically at the last stage. It is absolutely ―text based‖ 

process where learners rely on the sounds, words and grammar in the message in 

order to create meaning. 

 

b) Top- down interpretation, on the other hand, requires learners to go to the listening 

with their prior knowledge of topic, context, and type of text as well as knowledge 

of language to reconstruct the meaning using the sounds as clues. ―This back 

ground knowledge activates a set of expectations that help the listener to interpret 

what is heard and anticipate what will come next.‖  

 

c) It is assumed that bottom up process is applied while practicing minimal pairs, 

taking pronunciation tests, listening for specific details, recognizing cognates and 

word-order pattern but top-down interpretation is used in the activities like listening 

for the main idea, predicting, drawing inferences, and summarizing where learners 

relate what they know and what they hear through listening comprehension 
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Teaching listening(The listening process) 

Pre-listening Stage: Some activities before listening may serve as preparation or 

warm-up for listening in several ways. These function as ‗reference‘ and ‗framework‘ 

by giving prior knowledge of listening activities. Some recommended per-listening 

activities include: 

d) a. Introducing the topic and assessing their background knowledge of the topic or 

content of the material through commenting on a picture or photograph. 

b. Activating their existing knowledge through discussion. Reading through 

comprehension questions in advance, working out own opinion on a topic, 

predicting content from the title etc. can be done. 

c. Clarifying any necessary contextual information and vocabulary to comprehend 

the text. In this regard showing pictures maps or graphs and may be helpful. 

d. Informing them of the type of text, their role, purposes of the listening etc. A 

short reading passage on a similar topic may help them. 

While -Listening Stage: activities in this stage must follow the learners‘ specific 

needs, instructional goal, listening purposes and learners‘ proficiency level. While 

listening activities directly relate to the text and listeners are asked to do these during 

or immediately after listening.  

e) Some specific cares are required in designing while-listening activities.  

These are: 
 

 If the students are asked to give written information after listening, they should 

have chance to listen the text more than once which makes it easier for them to 

keep concentration while listening with specific purposes. 

 Writing activities should be to a minimum. As comprehension is the prime target, 

writing would make the listening more demanding. are samples of this. 

 Global activities like getting the main idea, topic, setting, summary that focus on 

the content and forms of the text should be given more so that listeners are guided 

through the text. Listening for the gist is such an activity. 

 More questions should be set up in order to focus student‘s attention on the crucial 

elements that might help to comprehend the text. Following the rout on a map or 

searching for specific clues to meaning, or identify description of the given pictures 

might be appropriate here. 

 Attaching predicting activities before listening so that students can monitor their 

comprehension as they listen. Listening with visuals may serve here. 
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 Giving immediate feedback to make the students examine their responses and how 

it was. Checking off items in a list, distinguishing between formal and informal 

registers conducted by teacher are examples here.  

 Listening activities here become varied according to their purposes and objectives. 

Four major distinctions include Attentive listening, Extensive listening, Intensive 

listening, Selective listening and Interactive listening. 

 

c. After-listening Stage: post listening activities can be used to check comprehension, 

valuate listening skill, use of listening strategies and use the knowledge gained to other 

contexts. So, these are called listening exercises at all and defined as ‗follow-up 

works.‘ 

 The features of these activities are: 

a. Related to pre-listening activities, such as predicting. 

b. May create a real life situation where students might be asked to use knowledge 

gained through listening. 

c. May extend the topic and help the students remember new vocabulary. 

 Using notes made while listening in order to write a summary, reading a related 

text, doing a role play, writing on the same theme, studying new grammatical 

structures, practicing pronunciation, discussion group, craft project etc. are some 

post-listening activities.  
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Reading ComprehensionTeaching 
 

 

Reading comprehension is the process of constructing meaning from text. The goal of all 

reading instruction is ultimately targeted at helping a reader comprehend text. Reading 

comprehension involves at least two people: the reader and the writer. The process of 

comprehending involves decoding the writer's words and then using background 

knowledge to construct an approximate understanding of the writer's message 

 

Reading skills 

A teacher should select activities suitable for promoting reading as a skill in its own 

right, and which involve various different sub- skills. We need to isolate them and 

understand each one. The following are some of the main reading skills required by the 

pupil: 

• Word recognition 

• Speed-reading 

• Skimming 

• Scanning 

• Prediction and generation 

• Summarizing 

• Anticipation 

• Inference 

• Analysis 

 

Reading Comprehension Strategies 
 

Research suggests that students should be encouraged to use a variety of the following 

strategies to improve reading comprehension:11 

• Comprehension monitoring – using self-monitoring techniques to assess understanding 

of text; 

• Co-operative learning – working with peers to support one another‘s understanding and 

use of strategies; 

• Graphic and semantic organizers – using diagrams to represent meanings and 

relationships of ideas in texts; 

• Story structure – focusing in on the plot, characters and events in stories; 

• Questions – posing and answering questions during reading to monitor comprehension of 

a text and integrate meaning (such as, what does that mean? What is the evidence for 

that?); 

• Summarization – identifying and integrating the most important points to create a 

coherent and succinct summary of a text. 
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Using pre-reading activities to prepare students for reading 

The activities you use during pre-reading may serve as preparation in several ways.  

Showing a picture of someone or something in the text and ask students to make a 

description of him/it   

 Asking students questions about their personal experiences related to the topic 

 Asking students their opinions and have a short discussion around the topic 
 

These are usually referred to as lead-in activities.  

They will help you: 

- give your students the background knowledge necessary for comprehension of the text 

- activate the existing knowledge that the students possess about the topic 

- Clarify any cultural information which may be necessary to comprehend the text 
 

With a lead-in you get your students start thinking about the topic of the reading text  

Lead-in activities should be very short. They should not exceed five minutes. What 

the teacher is aiming at is to engage their students’ interest and get their minds 

focussed on the topic. 

 

Skimming to find the theme or main idea:  

 Ask your students to read the text rapidly or just the beginning and end in order to get a 

general idea of the theme.  

Speed is essential for a skimming activity, so set a time limit. 

 

Scanning for specific information:  

 Ask your students to find the answers to one or two simple factual questions about the 

text as quickly as possible. 

 Scanning activities must also be done fast. So, set a time limit. 

 The aim with skimming and scanning activities is to make students understand the main 

points in a text without being sidetracked by irrelevant details when reading. Since this is 

done in a very short time, these activities are considered as pre-reading activities. They are 

a preliminary stage towards reading for a profound and detailed comprehension of the text. 

 

Reviewing key vocabulary and/or grammatical structures:  

           Pre-teach a few vocabulary items (3 to 4) that are essential to the understanding of the text.  

Bear in mind that a reading comprehension lesson cannot be reduced to vocabulary 

―teaching‖ that lasts a whole hour and which in most cases amounts  

 Review one or two basic grammatical structures  

Pre-reading activities are most important at lower levels of language proficiency and at 

earlier stages of reading instruction.  
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While-reading activities 

 Matching dialogs with numbered pictures.  

 Matching words from a box with pictures 

  Reading and completing  tables using words from a box 

 Completing sentences using items in a box or in brackets 

 Completing dialogs or blanks in a text with a list of words given 

 Reordering jumbled paragraphs of a text so that it makes sense 

 Transferring information from a text onto a table 

 Matching titles with paragraphs of a text 

Intensive reading 

This is an activity involving reading for details. The aim of intensive reading is to arrive at 

a profound and detailed understanding of the text, not only of what it means but also of 

how the meaning is produced. The aim of this skill is to train students in reading strategies. 

In other words getting them to use reading strategies to maximize their comprehension of 

text, identify relevant and non-relevant information, and tolerate less than word-by-word 

comprehension. 

 By raising students' awareness of reading as a skill that requires active engagement, 

and by explicitly teaching reading strategies, you‘ll be helping them develop both the 

ability and the confidence to handle communication situations they may encounter 

beyond the classroom. In this way you give your students the foundation for 

communicative competence in the new language.  

 Be sure you explain the tasks clearly and that your students understand what they have 

to do.  

 Provide opportunities for collaborative work (for a number of activities, make your 

students work in pairs, groups of three or small groups) and help and support them 

through the tasks. 

 Give your students time to read (or re-read) the text and to do the activity. 

 Before they do the activity, let your students know the amount of time allotted for it. 

 Your guidance and monitoring are very important for students to successfully complete 

the tasks. 

Post-reading activities 

 Some post-reading activities offer students opportunities to review and react to the 

reading passage. 

Role-plays 

      Games 

      Small group discussions 

      Large group discussions 

      Entire class discussions 
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If we remember the opening statement of this module – that reading has much influence 

on listening, speaking and writing – we might understand the importance of post reading 

activities for first cycle students. 

 

 Role-plays are for instance an excellent opportunity for beginners to practise oral 

and listening skills, re-use and consolidate acquired vocabulary and grammatical 

structures in contextualized and meaningful situations. 

 Games besides bringing variety and relaxation in the classroom are very effective 

for the teaching of listening, speaking and writing. 

 Classroom discussions offer students the possibility to share ideas, gain confidence 

in their ability to use the language and develop fluency. 

 

Our students do not read the foreign language for authentic reasons, but because they want 

to improve, practice, and consolidate specific linguistic items such as vocabulary, 

structure, and so on. 

So our concern as teachers is to increase motivation in the classroom by making foreign-

language reading interesting in itself. The reading materials must reflect the authentic 

purposes for which people do in fact read. 

The challenge should consist in trying to get our students to make use of the knowledge 

they already have in order to understand new messages but not trying to put something 

into their heads. 

 

 

Conditions for Increased Reading Comprehension 
 

Reading comprehension requires motivation, mental frameworks for holding ideas, 

concentration and good study techniques. A well planned program for maximum increase 

in rate by establishing the necessary condition. The follow sum up the basic conditions 

needed to improve reading and understanding: 

• Create motivation and interest, by choosing texts that tackle topics that may interest 

learners, thus motivating them to read. 

• Texts should be accessible; appropriateness of language level depends on learners' levels 

and tasks provided. 

• Teach learners some useful reading strategies 

- eliminate the habit of pronouncing words as they read 

- avoid regressing (rereading) 

- develop a wider eye-span 

- scan and skim material 

- anticipate and predict 

- pay attention to supporting cues 

- Concentration 

- build a good vocabulary repertoire 

• Make sure that tasks encourage selective and intelligent reading. 

• Choose texts that contain different points of views and that lend themselves to further 
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exploitation. 

• Make sure that most vocabulary items are known to learners and those that are not can be 

either guessed or safely ignored. 

• Provide a wide variety of texts and tasks. 

• Give interesting tasks before learners read, so they have a clear purpose and encourage 

motivating challenge. 

• Ask learners to select their own reading materials. 

• Reading aloud to learners, specially children, stimulates their imagination and expands 

their understanding of the world. 

• Reading aloud some texts that are beyond the learners‘ level you can stretch their 

understanding and motivate them to improve their skills. 

• Be patient with the learners. specially at the primary stage, as we forget some basic facts 

we take for granted as adults; the difference between words and pictures, words on a page 

have meaning and that is what we learn to read, words go across the page from left to right 

words on pages are made up of letters and are separated, by a space, each letter has at least 

two forms (capital, small letters). .. etc. 
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Language Testing in Primary Stage 
 

           Testing plays a crucial role in teaching and learning English. It enables teachers and 

pupils to evaluate the achievement of their goals. Teachers can track the progress of their 

pupils. That is, how well they are mastering the content so that teachers can determine or 

modify their plans to meet the problems faced by pupils. On the other hand, pupils benefit 

from tests as they stimulate them to pay close attention to the material. They also give 

them feedback about the strong and weak areas in their performance, so that they can 

remedy their weaknesses. A part from tests main function as a tool for measuring 

achievement, and promotion, they also serve as a basis for reporting pupils' progress to the 

people concerned . 

 

Aims and purposes of tests: 

-To define course objectives. 

-To evaluate / asses pupil progress. 

-To evaluate class achievement. 

 

All the aims mentioned above can be achieved by: 

a) concentrating on achievement of the four skills. 

b) learning how well they did in the test. 

c) frequent testing which helps the teacher determine difficult elements 

of the course. 

d) concentrating on extra class practice to help each and all pupils. 

e) discovering whether or not class objectives are being met; and 

evaluating the effectiveness of teaching methods, techniques and 

materials. 

 

Types of tests: 
 

a) Diagnostic Test - relates to use of information obtained and to absence of  a skill in 

learner. It's concerned with past and future. 

b) The Progress Test – measures how much student has learned in a  

specific course. Example: tests at the end of a Unit and a Semester. 

c) The Achievement Test- similar to Progress Test in measuring the span of (or 

attainment) students learning administered at end of Period or whole course administered 

at end of year. 
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Types of Test Items: 
 

a) Multiple Choice Items:  

They are designed to elicit specific responses from students; consequently marker 

reliability is ensured. Distraction should be so worded that they seem attractive to the 

poorly informed pupil. Obviously, wrong ones should be eliminated. 

 

b) Short Answer-Objective Items: 

They are having a single predictable, correct answer. Answer can be one word, filling in 

missing elements, brief responses to questions, and even completion with several words or 

full sentences. 

 

c) Comprehension Items: 

Evaluate how well the pupils understand what they have just read or heard. Effective 

comprehension items should be constructed to evaluate intelligent understanding of the 

passage tested. 

 

d) Discrete Items: 

Stand alone (utterly independent of each other); Provide economy in test administration; 

could be set in identical option groups, e.g. discrete language elements developed around 

drawings, O H Transparencies, etc. True and false statements, matching elements, odd-

man out, categorizations. 

 

e) Communication Items: 

In tests of communicative competence, it is usually impossible to predict precisely how 

students will respond. For communication- by virtue of its own nature- encourages 

creativity on the part of the individual pupil. Thus, tests of oral and written self-expression 

elicit free responses that must be scored subjectively. Communication items are not, 

therefore, as objective as multiple choice or short answer items.  

 

 

Test Versus Quiz: 

a) A test covers a specific unit. It is applied at intervals of 4 or 5 weeks. It may last 

the entire class period; optimum learning efficiency requires a teacher to discuss 

corrected test in the subsequent meeting . A test derives its value from the 

completeness with which it examines material under study . Relative weight given 

to certain elements or skills should, therefore , accurately reflect teaching objectives 

.   

b) A Quiz – a type of test that is , essentially brief . Frequent quizzes  

encourage students to regular study and acquaint them with types of  

items of tests to come . A quiz can be given orally or in writing at the  

end of the teaching period ( to highlight work done in class ). 

 Individual grades on daily quizzes are of secondary importance. It  

derives value from positive effect on students learning and practice of 
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test taking – which reduces stress often affecting performance on long 

tests . Quizzes are highly effective in the on - going assessment system. 

 

* Most classroom tests are power Tests as their length is set to allow all students 

to complete them ; those who are unable to do so , it is simply because they are rushed . 

 

 

Formativeversussummative Evaluation 

a) Formative Test: It is given during the course of instructions and 

reveals which aspects of the unit have been mastered , and where  

remedial work is needed ( it is a type of criterion – reference test ) . 

 

b) Summative Test: It is given at the end of a marking period (end  

of term ), and measures the sum total of the material covered ; permits 

ranking of students , according to their performance ( a type of norm-referenced 

test ) . 

 

 

Norm-Referenced  VersusCriterion-Referenced Tests 
 

a) Norm-referenced test: It compares a student's performance behaviour against that of 

other students (e.g. standardized and achievement tests ) . 

 It evaluates in terms of a total test score ( or subtest score ) – so , it is the " sum "  that is 

important , not the individual task or behaviour .  

(We ask : Does a pupil  score 80% , 65% or 40% ?) 

 

 b) Criterion – Reference Test: It indicates whether the student has met predetermined  

objectives or criteria ( it is not concerned with the total  

score the student accumulates  over the whole test , but his pattern of  

success or failure on homogeneous block of items which specifically set 

out to mastery of a particular teaching objective ). It aims at distinguishing 

those  who know from those who don't know ( We ask : Does a pupil know 

that abstract nouns often have zero article in English ?) It is usually used  

in the evaluation of pupils progress . 

 

Construction of Language Tests 
 

a) Course objectives: Before setting out to teach a course, the teacher  

should clearly envision the course objectives , so that the teaching will be rationally oriented  

and that the TESTS will indicate how close each pupil 

has come to attaining the objectives .  

 

i) Long- range goals : Briefly , to enable the pupils to use English for meaningful  

communication ( orally and writing ) . 
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ii) Short - range performance objectives: to enable the pupils acquire 

learning experiences and develop new and growing behavioural 

objectives in language context. 

 

b) Selecting Unit ( or course ) Objectives : 

In selecting these objectives in preparation for test construction, the teacher must  

consider the NEEDS of the pupils and the general GOALS of the COURSE  . 

 

The selection of these objectives goes through four steps: 

 1- Determining the linguistic content: picking out the new vocabulary 

and structural items that the pupils should master ; they should be tabulated 

on cards  according to parts of spelling and functions .  

 

2- Determining how pupils are to demonstrate mastery of content : 

 Planning the procedure of handling these vocabulary structural items  

( identification ,providing appropriate derivatives , tense forms , etc.)  

( N.B . Each type of activity selected is to be accompanied with a sample  

test item ) 

 

3- Setting Communication Goals ( TRANSFERS ) :  

Using the context of the unit ( course ) for creating ( semi / communication 

situations transferred report , dialogue , or letter writing , or interview  

making …)  

 

4- Matching the sample test items Against Taxonomy : 

Classifying the sample test items against the appropriate taxonomy or  

other classification system ( or the behavioural objectives established our  

educational system in Kuwait ) ; checking balance between ling. items  

and communicative ( or    semi / communication  ) items in consideration  

of those skills and levels that could be evaluated with validity and reliability  

virtues . 

 

c) Writing out the Test Items : The content of items should be checked 

against the outline of material covered , then written and reviewed critically some time     

before it is typed , duplicated and administered .  

 

d) Planning the scoring system : determining the scoring system that 

designing MODEL ANSWERS to each test item , together with its weight 

of marks ( according to the established GRADING TABLE provided  by  

the ELT Inspectorate )   
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Test Virtues  

Good tests demand specific characteristics. The following ones are the  
most significant: 

 

a) Reliability: A reliable test possesses consistency of results; if given  

to the same group twice (or often ), it yields the same results. At the  

reliabilitylevel , one method of ensuring a good test is homogeneity of  

items , and as large a number of items as possible. 

 

b)Practicality: A practical test is easy to administer and to score without 

wasting too much time or effort. 

 

c) Comprehensiveness: A good test should be comprehensive, covering all the  

items which have been studied. This enables teachers to know the extent of the 

pupils knowledge. 

 

d) Relevance: The item of an effective test should measure reasonably well 

the desired objectives or achievement. 

 

e)Balance: A practical test evaluates both linguistic and communicative 

competence. The items of the test must reflect the pupils' real command of  

the language with regard to appropriateness and accuracy. 

 

f)Economy: An efficient test makes best use of the teacher's limited time  

for preparing and grading, and of the pupils' assigned time for answering 

all the items. Thus oral exams with classes of thirty or more pupils are not 

economical since they require too much time and effort. 

 

g)Authenticity: The language of the test should reflect everyday discourse. 

 

h) Difficulty: The test questions should be appropriate in difficulty, neither  

too hard nor too easy. Moreover, the questions should be progressive in difficulty 

in order to reduce stress and tension. 

i) Validity :A valid test measures what it ought to be testing, for example  

a test that is designed to measure control of grammar becomes invalid if it contains difficult 

vocabulary. 
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ON GOING ASSESSMENT  
 

         On-goingassessment should continue throughout the school year. It is made more 

effective by establishing regular periods ( e.g. every two weeks )It is clear that not all pupils 

can be dealt with in one teaching period . The assessment has to be spread out over a 

reasonable number of periods. As the teacher becomes more experienced, the on-going  

assessment can become an unobtrusive process . Thus, it will be easier for the teacher to 

judge pupils ' progress over a certain period of time in certain areas of  language 

achievement .  

 

Some of the usual criteria against which the on-going assessment is conducted are the 

following : 

1- Participation in group work  

2- Ability to express in speech  

3- Ability to express in writing  

4- Listening comprehension  

5- Reading comprehension  

6- Neatness in handwriting  

7-Use the class library  

8- Preparation of teaching aids, etc. 

 

 

First ,Second and Third Grades  
 

The Portfolio   

According to the Document of the Primary Stage, the scholastic year is divided into four 

periods (seven to eight weeks each). Learners are evaluated on daily bases in each period 

in respect to the four main skills of the language and the sub skills they embrace whether 

oral or written ones .Besides, first, second and third graders are automatically transferred 

to higher classes if they attend the four periods.  However, low achievers should be given 

great care according to a remedial plan planned for this purpose and supposed to be 

supervised by the heads of departments with distinguished teachers 

Furthermore ,  teachers are adopting the following procedures in   evaluating 

learners: 

 Carrying out an ongoing assessment ( worksheets / oral tasks or activities / short 

quizzes…etc) on daily bases. 

 

 Conducting simple written  tests to diagnose points of strength and weakness and 

prepare effective remedial plans accordingly . 
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 Submitting periodical reports by the end of each period about pupils' standard and 

progress. 

 

 Allocating pupils to  the proper  effort/credit according to the marks they get 

concurring with the following table:  

 

Code Effort / Credit Mark Rate 

A Excellent 90-100 

B Very good 80-89 

C Good 70-79 

D Satisfactory 50-60 

H Weak Below 50 

 

Main Skills/sub skills to be tackled while assessing first, second &third graders  : 

By the end of the 1
st
/ 2

nd
/ 3

rd
/4

th
 period (according to the distributions of the ELT General 

Supervision )  learners are expected to do  the following tasks /assessment   concerning the 

four main skills  of the language and the sub skills they embrace   : 

( You can identify the addressed group simply  by looking between brackets ) 

 Listening : 

 Listen and tick ( first and second grades) 

 Listen and number ( first and second grades) 

 Listen to simple sentences/ descriptions/  dialogues/ texts  and answer some  

comprehension questions  ( first , second and third grades ) 

 

 Speaking : 

 Look and say (first and second grade ) 

  Talk about the pictures  using simple words ( first and second grades) 

 Participate in short dialogues using the main language functions ( first , second and 

third grades )  

 Ask and answer questions orally. ( first , second and third grades ) 

 Talk about different topics (oral fluency ) ( grade three only ) 
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 Reading : 

 Read some sounds / diphthongs/ clusters ( first and second grades) 

 Segment  words into sounds& Blend sounds to make words ( first and second 

grades) 

 Match capital with small letters ( first grades ) 

 Match letters / words  / sentences with the corresponding pictures ( first  and second 

grades) 

 Match number figures to their spelling forms (words ) ( grade three) 

 Match stimuli with their responses(third grades ) 

 Complete sentences using picture prompts. ( second and third grades ) 

 Choose the right words between brackets . ( Structure for third grade ) 

 Read simple words / sentences/ texts for pronunciation ( first / second and third 

grades ) 

 Read a passage and answer some questions ( Reading comprehension ) ( grade three 

only ) 

 

 Writing : 

 Trace and copy letters and numbers .(grade one only ) 

 Trace and copy simple words ( first and second grade ) 

 Trace and copy simple sentences. ( second and third grades) 

 Fill in the missing letters ( spelling ) ( second and third grades) 

 Re-orders words to form meaningful sentences ( second and third grades) 

 Cursive handwriting / Re –write sentences in cursive handwriting  (grade three 

only ) 

 

 

 

 

 

 

A Suggested Outline Grid 

Oral Assessment / Grades 4 and 5 

2
nd

 and 4
th

 periods 1
st
 and 3

rd
 periods  ٍ Skills No 

4 

10 

10 

8 

8 

2 

5 

5 

4 

4 

Attendance 

Oral Fluency 

Participation 

Reading aloud 

Classwork,  

Workbook& 

Handwriting 

1 

2 

3 

4 

5 

 

 

     40Marks 20 Marks   
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Written Assessment & Types of Questions 
 

Fourth & Fifth grades: 
 

 The components of paper one : 

Branch Types of questions 

Vocabulary 

 Fill in the spaces with words from a list. 

 Word sets 

 Multiple choice ( grade five ) 

Structure 
 Multiple choices 

 Do as shown between brackets ( grade five) 

Function 

 Match (utterance and response ) 

 Responding to situations or complete the 

missing parts in dialogues ( grade five ) 

 Choose the suitable response from a,b&c 

(grade four) 

Set book 
 True or false 

 Productive guest ions (of general nature) 

 

 The  components of paper two : 

 

Branch Types of questions 

Composition 

 Re-arrange words to make sentences (4
th

 grade) 

 Re-arrange sentences to make a story (4
th

 grade) 

 Answer questions in a short paragraph (5
th

 grade) 

 Write a paragraph with the help of guide words (5
th

) 

Comprehension 
 Productive questions ( semi productive for grade four ) 

 True or false 

Spelling 
 Fill in the missing letters 

 Short /long form / Combinations (grade five) 

Handwriting & 

Punctuation 

 Re-write one sentence in cursive handwriting 

 Punctuate one sentence 
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Analysis of Results 
 

1-It enables the teacher to evaluate his pupils' performance several times to get idea 

of their developing and progressing achievements. Seeing to the different 

classifications of grades in every class so as to determine the real standard of 

achievement. This process can be utilized for the benefit of weaker pupils.   

 

2- Planning remedial work for slow learners and low achievers and supervising their 

progress according to the analysis of tests or exams include learning on the part of 

pupils through participating and cooperating with another in accomplishing their 

language tasks of the major skills or sub skills as well as the language aims and 

functions. 

 

3-Teachers can determine which aspects of the course are presenting difficulties for 

individual pupils and the class as a whole. 

 

4- When analyzing the results of exams, tests and given items of the assessment 

precisely, teachers can determine where to concentrate extra reinforcement and how 

to assist individual pupils or groups. When pupils receive positive reinforcement for 

their correct responses and good performance, the remedial programme can become 

effective, helpful and fruitful. 

 

5-Analysis of exams and tests enables teachers to discover whether the language 

objectives are being met and evaluate the effectiveness of their teaching techniques. 

 

 

References: 

 Methods of teaching English to Arab Students  

 English Language Teaching Objectives  Syllabus and Guidelines  

 Ongoing Assessment forms of ELT General Supervision . 

 Oral Assessment /Types of Questions /  Forms of ELT General Supervision. 
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Weekly Plan, 
Reactivation Plan, 
Precautionary & Remedial 
Plan 

 
 اعداد التىجيه الفني العام للغة االنجليزية          
 

      

      

      

      

      

State of Kuwait 

Ministry of Education 

ELT General Supervision 
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Weekly Plan and Daily Preparation 

 

Advantages of weekly preparation:  

 It guarantees proper statement of behavioural objectives. 

 It ensures actual follow up on the HODs‘ part for their staff members. 

 It ensures proper application of the syllabus according to the distribution approved 

by ELT supervision general. 

 It gives teachers an ample chance to vary teaching techniques and co-curricular 

activities during individual preparation and classroom implementation.  

 It is part of the professional growth programme to be applied and followed-up 

weekly.  

 It develops the team spirit and co-operation among staff members.  

 It helps teachers exchange experience among each other.  

 It saves time and organise work.  

 It facilitates the job of the substitute teacher to present the lesson when the class 

teacher is already absent. 

 It unifies the vision for teachers of the same grade.  

Implementation procedures: 

 Teachers are requested by the HOD to read the TG fully at the beginning of the 

year. 

 Teachers are asked to read the whole unit in advance concentrating on the lessons to 

be taught in the following week before discussing it in their weekly session. 

 Only if applicable, a fixed period is specified in the school timetable for the teachers 

of the same grade to hold their session. 

 Teachers meet with the HOD to discuss what was taught and what will be taught the 

following week and prepare the next weekly plan and so on.  

 Teachers discuss the objectives of the target lessons and the language focus together 

with the necessary teaching aids.  
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 This weekly process is distributed among teachers in turns to type the plan and hand 

it out to the HOD who on his/her own turn reviews it before delivering it to other 

teachers by the end of the current week.  

 The HOD will supervise implementation of the plan through visiting the classes, 

and check commitment of teachers to the plan. 

General tips to follow: 

1- Decide upon the units and lessons you are going to teach the whole week. 

2- Write down the objectives you are going to tackle. 

3- Gather the structure items, language functions and vocabulary you are going to deal 

with the whole week. 

4- HOD discusses broad hints of teaching techniques with teachers during plan 

preparation. 

5- Bear in mind time limit and syllabus and syllabus coverage. 

 

Reactivation Plan 
 

It‘s a period which starts at the beginning of each term in order to activate pupils and 

prepare them for learning new material. 

 

Main objectives of the reactivation period: 

 To remind pupils of the previously taught material. 

 To revise skills and sub skills previously tackled. 

 To refresh pupils‘ memory. 

 To reactivate lapsed language skills. 

 To identify common weaknesses through diagnostic tests. 

 To classify pupils according to their levels, individual differences and inclinations.  

 To prepare pupils for the new sub skills which will be taught later. 
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Components and how to prepare for the plan: 

Reactivation programmes are to be prepared by heads of departments with their staff 

members and followed up by ELT supervisors.  
 

The Early Preparation of the Reactivation Plans 

Preparation time Plans 

By the end of the fourth period of the 

previous year 

First reactivation plan 

To be given at the beginning of the first 

period 

 By the end of the second period of the 

current year 

Second reactivation plan 

To be given at the beginning of the third 

period 

 

The First Reactivation Period 

Diagnostic Tests Days Grade 

3 Days 4  Second 

3 Days 4  Third 

2 Days 5 Fourth 

2 Days 5 Fifth 

 

The Second Reactivation Period 

Diagnostic Tests Days Grade 

No  more diagnostic Tests 

 to be given this period 

3 days for all  

grades 

Second 

Third 

Fourth 

Fifth 
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The Plan Components:  

 Objectives 

 Language Focus (Vocabulary \ Structures\ Functions) 

 Suggested Activities (Reading\ Writing\ Others) 
 

Remedial and Precautionary Plan 
 

It’s a plan prepared collectively to be applied in the warm-up stage to: 

 correct or improve deficient skills. 

 make previous decisions in situations where there is a possibility of weaknesses. 

 protect the pupils from expected weaknesses. 

 provide a set of educational activities that will best prepare a given learner to be 

successful in achieving educational goals based on past experiences. 

Tips for preparing the plan: 

 It should be prepared collectively for each stage each period (4 times a year). 

 It should be done and applied after the reactivation period and the diagnostic test. 

 It should be skill oriented.  

 It should be a part of the teacher‘s daily plan and should be applied regularly. 

 It is supposed to respond to the gaps for later stages preparation and performance in 

order to ensure full opportunity for the success of learners in these stages. 

The Plan Components:  

 Skill / Sub-skill 

 Language Focus  

 Suggested Activities  

Attachments: 

- Daily Preparation Format 

- Weekly Plan Form 

- Reactivation Plan Form 

- Remedial and Precautionary Plan Form 

References: 

- ELT Supervision General PowerPoint Presentations 
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Class Period Step Lesson Unit Day  &  Date 
      

 

* Objectives :---------------------------------------------------------------------------------------- 

*Anticipated Problems and reasonable solutions : 

----------------------------------------------------------------------------------------------------------

---------------------------------------------------------------------------------------------------------- 

*  Procedure : 

*  Warming – up / Remedial and Precautionary activities: -------------------------------------
----------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------
----- 
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------- 
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------- 
*  Wrap – up : 

----------------------------------------------------------------------------------------------------------
---------------------------------------------------------------------------------------------------------- 

*  Evaluation : 

Objectives :------------------------------------------------------------------------------------------ 
Pupils' Response :--------------------------------------------------------------------------------- 
Self Evaluation : ------------------------------------------------------------------------------------- 
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ELT General Supervision                                                               Date :   From :       /      / 20       To      /      / 20                                      
………. Educational Area                                                                                          

………… Primary School / …… From U: …. L …. Step. ….       To  U: ….  L ...  Step. …. 
Weekly Plan    Grade ………. 

H.O.D  :  ……………                                                                                                                                                 Typed by: ………………..  

Structures Language Functions Vocabulary Days Learning Objectives 

     

     By the end of the week, pupils are expected to : 
1-…………………………………………………… 

2-………………………………………………….. 

3-  ……………………………………………….....  

 4- ……….......................................................................... 

5-…………………………………………………. 

6-………………………………………………… 

7-………………………………………………….. 

8-…………………………………………………. 

9-…………………………………………………. 

10-………………………………………………… 

11-………………………………………………… 

12- ………………………………………………… 

    

    

    

    

 

  PB. From p. … To p. …        WB.  From p. … To p. …      HWB.  From p. … To p.. 

 

  1- Wall chart     2- Models      3- OHP.      4- Real objects       5- Word cards      6- Puppets      7- CDs 
 

 
 

Materials : 
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        Ministry Of Education   

        ELT General Supervision   

        …….…Educational Area          First Term 

 
 

Days Objectives 
Language Focus 

Suggested Activities 
Voc. Structures Functions 

1 

    Reading: ………………………. 

…………………………………. 

Writing: ……………………….. 

…………………………………. 

Others: …………………………. 

2 

    Reading: ………………………. 

…………………………………. 

Writing: ……………………….. 

…………………………………. 

Others: …………………………. 

3 

    Reading: ………………………. 

…………………………………. 

Writing: ……………………….. 

…………………………………. 

Others: …………………………. 

4 

    Reading: ………………………. 

…………………………………. 

Writing: ……………………….. 

…………………………………. 

Others: …………………………. 

 

 H.O.D : …………………… 
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ELT General Supervision     

………… Educational Area                                                                      First Term 

………… Primary School for ……….                                                        First Period 

 

 
  

Suggested Activities 
 

Language Focus 
 

Skills / Sub-skills 
 

Date 
 

Week 

Re –activation period 
 

…./…. / …. 

To 

…. / …./….. 

 

 

1
st
 

Diagnostic test 

 

…./…. / …. 

To 

…. / …./….. 

 

2
nd

 

Remedy of  

(Common previous weaknesses in skills) 

 

…./…. / …. 

To 

…. / …./….. 

 

 

3
rd

 

    

…./…. / …. 

To 

…. / …./….. 

 

4
th

 

 

 

 

 


