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An Outline of the New Fun with English Series 

 

Main Features: 

New Fun with English ensures that English is relevant and fun to learn. Each lesson 

includes activities, tasks and games and there are many songs to use throughout the course. 

Pupils therefore have a great deal of variety in the presentation of English. 

 The course encourages the pupils to communicate in English from the very first day. 

 Through its methodology, it provides co-operative learning in the classroom with pupils 

working in small groups and pairs. 

 The language chosen is appropriate for young pupils. It is appropriate to the level and 

based on the pupils‘ needs and interests. 

 The activities include a variety of tasks that develop all the language skills. 

 The topics reflect areas of experience and interest to pupils of this age group. 

 Balance among the four language skills. 

 Detailed benchmarks of the four language skills. 

 

Course Components:  

There are seven components for grades 1st, 2nd & 3rd and nine for grades 4
th 

 & 5
th

 making up 

New Fun with English. 

 

1. The Pupil's Book: 

The Pupil's Book consists of (5- 7) units and (4) Revision units. The main units represent five 

lessons of forty minutes each.  The revision units consist of two lessons of forty minutes each. 

In the revision units pupils recycle the language items and vocabulary that have been 

introduced in previous units.  The Pupil's Book materials include games and activities for the 

pupils to practice what they have learned in pairs or small groups. 

At the back of each Pupil's Book, there are:  
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• Grammar Review  

• Verb Table 

• Word Formation 

• Picture Dictionary 

• Glossary 

• E-Learning 

• Further Reading 

There is a Scope and Sequence section at the beginning of the Pupil's Book. This is primarily 

designed for parents so that they can monitor their child's learning. 

2. Workbook: 

The Workbook is designed to enable pupils to practise the new language and vocabulary that 

they have learned in the Pupil's Book in the form of enjoyable and interesting tasks. The 

exercises are commonly in the format of the types of exercises that pupils will encounter in 

tests and assessments.  

3. Teacher’s Guide: 

It is the key to the course. The Teacher's Guide contains all the notes, answer and information 

the teachers will need to teach the course. Components include: 

 Content maps 

 The introduction 

 Extensive notes for each lesson in each unit 

 Appendix for the teachers contains: 

o Glossary 

o Listening Texts 

o E-Learning 

o  
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4. CD ( Recorded material): 

The CD contains the recording of the stories from each unit, the short listening texts, songs, 

rhymes, new sounds and lexical items at the end of each unit. The CD also contains the ( 

Listen and Repeat ) sections, where at the end of every unit pupils listen and repeat the new 

words taught in the unit. 

5.  The Wall Charts: 

The wall charts are laminated in a large format and can be displayed on the board or on the 

walls of the classroom. There is a wall chart for each topic of the book. 

6. The Flashcards: 

There is a set of flashcards to accompany all primary grades of the courses. These have 

pictures on the front with the word printed on the back and can be used in numerous games 

throughout the course. 

7. Overhead Transparencies ( OHT ): 

The ( OHT ) contains the lesson story. Teachers will want to use the ( OHTs ) alongside the 

Pupil‘s Book in lesson one of every unit. A one- page activity will have one ( OHT ) while a 

story over two pages will have two accompanying ( OHTs ).  

8. The Handwriting Book: 

The New Fun with English Handwriting Book is designed to complement the Pupil‘s Book 

and Workbook with a handwriting activity following lessons 2, 3 and 4. 

9. The Journal: 

Pupils in grades 4 and 5 are given a journal in which they should regularly record what they 

are doing in the lessons and what they did at home, on holiday, at the weekend, etc. The 

journals are an ideal way for pupils to remember and use language in a personalized context.  
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Weekly Plan and Daily Preparation 

 

Advantages of weekly preparation:  

 

 It guarantees proper statement of behavioural objectives. 

 It ensures actual follow up on the HODs‘ part for their staff members. 

 It ensures proper application of the syllabus according to the distribution approved by 

ELT supervision general. 

 It gives teachers an ample chance to vary teaching techniques and co-curricular 

activities during individual preparation and classroom implementation.  

 It is part of the professional growth programme to be applied and followed-up weekly.  

 It develops the team spirit and co-operation among staff members.  

 It helps teachers exchange experience among each other.  

 It saves time and organize work.  

 It facilitates the job of the substitute teacher to present the lesson when the class teacher 

is already absent. 

 It unifies the vision for teachers of the same grade.  

Implementation procedures: 

 Teachers are requested by the HOD to read the TG fully at the beginning of the year. 

 Teachers are asked to read the whole unit in advance concentrating on the lessons to be 

taught in the following week before discussing it in their weekly session. 

 Only if applicable, a fixed period is specified in the school timetable for the teachers of 

the same grade to hold their session. 

 Teachers meet with the HOD to discuss what was taught and what will be taught the 

following week and prepare the next weekly plan and so on.  

 Teachers discuss the objectives of the target lessons and the language focus together 

with the necessary teaching aids.  
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 This weekly process is distributed among teachers in turns to type the plan and hand it 

out to the HOD who on his/her own turn reviews it before delivering it to other teachers 

by the end of the current week.  

 The HOD will supervise implementation of the plan through visiting the classes, and 

check commitment of teachers to the plan. 

General tips to follow: 

1- Decide upon the units and lessons you are going to teach the whole week. 

2- Write down the objectives you are going to tackle. 

3- Gather the structure items, language functions and vocabulary you are going to deal 

with the whole week. 

4- HOD discusses broad hints of teaching techniques with teachers during plan 

preparation. 

5- Bear in mind time limit and syllabus and syllabus coverage. 

 

Reactivation Plan 

 
It‘s a period which starts at the beginning of each term in order to activate pupils and prepare 

them for learning new material.  

Main objectives of the reactivation period: 

 To remind pupils of the previously taught material. 

 To revise skills and sub skills previously tackled. 

 To refresh pupils‘ memory. 

 To reactivate lapsed language skills. 

 To identify common weaknesses through diagnostic tests. 

 To classify pupils according to their levels, individual differences and inclinations.  

 To prepare pupils for the new sub skills which will be taught later.  
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Components and how to prepare for the plan: 

Reactivation programmes are to be prepared by heads of departments with their staff members 

and followed up by ELT supervisors.  

 

Remedial and Precautionary Plan 

 

It‘s a plan prepared collectively to be applied in the warm-up stage to: 

 correct or improve deficient skills. 

 make previous decisions in situations where there is a possibility of weaknesses. 

 protect the pupils from expected weaknesses. 

  provide a set of educational activities that will best prepare a given learner to be 

successful in achieving educational goals based on past experiences. 

 

Tips for preparing the plan: 

 It should be prepared collectively for each stage each period (4 times a year). 

 It should be done and applied after the reactivation period and the diagnostic test. 

 It should be skill oriented.  

 It should be a part of the teacher‘s daily plan and should be applied regularly. 

 It is supposed to respond to the gaps for later stages preparation and performance in 

order to ensure full opportunity for the success of learners in these stages. 
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Achieving Lesson Objectives 

 

Generally, learning objectives are written in terms of learning outcomes: What do you 

want your students to learn as a result of the lesson? Follow the three-step process below for 

creating learning objectives. A valid objective has its own characteristics that judge how well 

the teacher defines it. Objectives should be SMART which stands for Specific, Measurable, 

Attainable, Realistic and Time-appropriate. 

To define your lesson's objectives, consider the following questions: 

 What will students accomplish during this lesson? 

 To what specific level of accuracy will the students perform a given task in order for the 

lesson to be considered satisfactorily accomplished? 

 Exactly how will the students show that they understood and learned the objectives of 

your lesson? Will this occur through a worksheet, group work, presentation, illustration, 

etc.? 

 Objectives Does the learning objective stem from a course goal or objective? 

 Does the learning objective specify appropriate conditions for performance? 

 Is the learning objective measurable? 

 Is the learning objective written in terms of observable outcomes? 

 Does the learning objective target one specific aspect of expected performance? 

 Is the learning objective student-centered? 

 Does the learning objective utilize an effective action verb that targets the desired level 

of performance? 

 Does the learning objective match instructional activities and assessments? 

 Do the learning objectives measure a range of educational outcomes? 
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Teacher’s Self-Evaluation 

                      

                    There are two levels of teacher self-evaluation: reflection on day-to-day classroom 

instruction and professional self-evaluation. 

                  Teachers refine their skills through reflecting upon elements of their instruction 

that includes evaluation. The following questions may assist teachers in reflecting on their 

evaluations of student progress: 

 Was there sufficient probing of student knowledge, understanding, skills, attitudes, and 

processes? 

 Were the assessment strategies appropriate for the student information required and for 

the instructional strategies used? 

 Were the assessment conditions conducive to the best possible student performance? 

 Were the assessment strategies fair/appropriate for the levels of student abilities? 

 Was the range of information collected from students sufficient to make interpretations 

and evaluate progress? 

 Were the results of the evaluation meaningfully reported to students, parents, and other 

educators as appropriate? 

Through reflection on questions like those above, teachers are able to improve their strategies 

for student evaluation. 

It is also important for teachers, as professionals, to engage in self-evaluation. Teachers 

should take stock of their professional capabilities, set improvement targets, and participate in 

professional development activities. Some ways teachers can address their professional growth 

are by: reflecting on their own teaching; reading professional documents and journals; 

attending workshops, professional conferences, and courses; and developing networks with 

other professionals in their fields. 
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Purposes of a self-evaluation system: 

 
 To encourage continuing teacher self-evaluation and reflection and to promote an on-

going, innovative approach to teaching. 

 To encourage individual professional growth in areas of interest to the teacher.  

 To improve teacher morale and motivation by treating the teacher as a professional in 

charge of his or her own professional growth.  

 To encourage teacher collegiality and discussion about practices among peers in a 

school.  

 To support teachers as they experiment with instructional approaches that will move all 

students to higher levels of performance.  

Tools for self-evaluation: 
 

- Video/audio taping     -   Classroom inter-visitation 

- Action research     -   Questionnaires 

- Audit checklists can be used to cover things such as class organization, use of particular 

materials, pupil participation, use of pupils‘ prior learning 

- Students' results 

Attachments: 
- Daily Preparation Format 

- Weekly Plan Form 

- Reactivation Plan Form 

- Remedial and Precautionary Plan Form 

 

References: 
- Hancock, M. New Fun With, Teacher’s Guide Grade 2, Longman, 2006 

- Hancock, M. New Fun With, Teacher’s Guide Grade 5, Longman, 2009 

- ELT Supervision General PowerPoint Presentations 

- http://www.sasked.gov.sk.ca/ 

- http://www.highlandschools-virtualib.org.uk/ 

 

 

http://www.sasked.gov.sk.ca/
http://www.highlandschools-virtualib.org.uk/
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Class Period Step Lesson Unit Day  &  Date 
      

 

* Objectives :  ---------------------------------------------------------------------------------------- 

 

*Anticipated Problems and reasonable solutions :  

----------------------------------------------------------------------------------------------------------

---------------------------------------------------------------------------------------------------------- 

*  Procedure : 

*  Warming – up / Remedial and Precautionary activities : ------------------------------------
----------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------
---------------------------------------------------------------------------------------------------------- 
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------- 
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------- 
 
*  Wrap – up : 

----------------------------------------------------------------------------------------------------------
---------------------------------------------------------------------------------------------------------- 

 
*  Evaluation : 

Objectives : ------------------------------------------------------------------------------------------ 
Pupils' Response : --------------------------------------------------------------------------------- 
Self Evaluation : ------------------------------------------------------------------------------------- 
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ELT General Supervision                                         Date :   From :       /      / 20       To      /      / 20                                   
………. Educational Area                          

  ………… Primary School / ……                                From U: …. L …. Step. ….   To U: …. L …. Step. ….  

 

Weekly Plan    Grade ………. 
 

 
  H.O.D  :  ……………                                                                                 Typed by: ………………..  

 

 

 

 

 

Structures 
Language 
Functions 

Vocabulary Days Learning Objectives 

     
     By the end of the week, pupils are expected to : 
1-………………………………………………… 

2-……………………………………………….. 

3-  …………………………………………….....   

4- ………........................................................................ 

5-…………………………………………………. 

6-………………………………………………… 

7-……………………………………………….. 

8-…………………………………………………. 

9-…………………………………………………. 

10-……………………………………………… 

11-……………………………………………… 

12- ……………………………………………… 

    

    

    

    

PB. From p. … To p. …    
WB.  From p. … To p. …       

HWB.  From p. … To p.. 
 

1- Wall chart   2- Models    3- OHP.   4-  CDs      
5- Real objects       6- Word cards  7-  Puppets      

 
Materials : 
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Ministry Of Education   

ELT General Supervision   

 …….…Educational Area                                                                                  First Term 

 

 

 

 

 

Days Objectives 
Language Focus 

Suggested Activities 

Voc. Structures Functions 

1 

    Reading: ………………………. 

…………………………………. 

Writing: ……………………….. 

…………………………………. 

Others:…………………………. 

2 

    Reading: ………………………. 

…………………………………. 

Writing: ……………………….. 

…………………………………. 

Others:…………………………. 

3 

    Reading: ………………………. 

…………………………………. 

Writing: ……………………….. 

…………………………………. 

Others:…………………………. 

4 

    Reading: ………………………. 

…………………………………. 

Writing: ……………………….. 

…………………………………. 

Others:…………………………. 

 

 

 
        H.O.D : …………………… 

 

 

 

 

 

 



 

 الدورة التدريبيت التأهيليت للمعلمين /المعلماث الجدد في المرحلت االبتدائيت 16

 

 

 

ELT General Supervision     

………… Educational Area                                                                           First Term 

………… Primary School for ……….                                                          First Period 
 

 
 

 

 

 

 

 

 

 

 
        H.O.D : …………………… 

 

 

 

 

 

 

  

Suggested 

Activities 

 

Language Focus 

 

Skills / Sub-

skills 

 

Date 

 

Week 

Re –activation period  

…./…. / …. 

To 

…. / …./….. 

 

 

1
st
 

Diagnostic test  

…./…. / …. 

To 

…. / …./….. 

 

2
nd

 

Remedy of  

(Common previous weaknesses in skills) 

 

…./…. / …. 

To 

…. / …./….. 

 

 

3
rd

 

    

…./…. / …. 

To 

…. / …./….. 

 

4
th
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E-Learning, Interactive Programmes and Internet Resources  
  

Definition and scope: 

E-learning is commonly referred to the intentional use of networked information and 

communications technology in teaching and learning. A number of other terms are also used to 

describe this mode of teaching and learning. They include online learning, virtual learning, 

distributed learning, network and web-based learning. Fundamentally, they all refer to 

educational processes that utilize information and communications technology to mediate 

asynchronous as well as synchronous learning and teaching activities. The term e-learning 

comprises a lot more than online learning, virtual learning, distributed learning, networked or 

web-based learning. As the letter ―e‖ in e-learning stands for the word ―electronic‖, e-learning 

would incorporate all educational activities that are carried out by individuals or groups 

working online or offline, and synchronously or asynchronously via networked or standalone 

computers and other electronic devices.  

Individualized self-paced e-learning online refers to situations where an individual 

learner is accessing learning resources such as a database or course content online via an 

Intranet or the Internet. A typical example of this is a learner studying alone or conducting 

some research on the Internet or a local network. 

Individualized self-paced e-learning offline refers to situations where an individual 

learner is using learning resources such as a database or a computer-assisted learning package 

offline (i.e., while not connected to an Intranet or the Internet). An example of this is a learner 

working alone off a hard drive, a CD or DVD. 

Group-based e-learning synchronously refers to situations where groups of learners are 

working together in real time via an Intranet or the Internet. It may include text-based 

conferencing, and one or two-way audio and videoconferencing. Examples of this include 

learners engaged in a real-time chat or an audio-videoconference. 

Group-based e-learning asynchronously refers to situations where groups of learners 

are working over an Intranet or the Internet where exchanges among participants occur with a 
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time delay (i.e., not in real time). Typical examples of this kind of activity include on-line 

discussions via electronic mailing lists and text-based conferencing within learning 

managements systems. 

The growth of e-learning is directly related to the increasing access to information and 

communications technology, as well its decreasing cost. The capacity of information and 

communications technology to support multimedia resource-based learning and teaching is 

also relevant to the growing interest in e-learning. Growing numbers of teachers are 

increasingly using information and communications technology to support their teaching. The 

contemporary student population (often called the ―Net Generation‖, or ―Millennials‖) who 

have grown up using information and communications technology also expect to see it being 

used in their educational experiences.  

Despite this level of interest in e-learning, it is not without constraints and limitations. 

The fundamental obstacle to the growth of e-learning is lack of access to the necessary 

technology infrastructure, for without it there can be no e-learning. Poor or insufficient 

technology infrastructure is just as bad, as it can lead to unsavoury experiences that can cause 

more damage than good to teachers, students and the learning experience.  

 

Opportunities and affordances of e-learning: 

A growing body of literature on learning and teaching is suggesting that learning is 

greatly enhanced when it is anchored or situated in meaningful and authentic problem-solving. 

This approach to learning and teaching is founded on the principles of learning by doing and 

experiencing. It places or confronts learners with authentic situations and scenarios which are 

motivating and which require learners to carry out tasks or solve problems and reflect upon 

their actions.  

Unlike learning and teaching in conventional classroom settings, information and 

communications technologies afford us a wide range of opportunities to capture, store and 

distribute information and resources of all types and formats. Along with text, pictures and 

illustrations, these include multimedia-based simulations of complex processes from all sorts 
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of domains such as the biological and medical sciences, agriculture, engineering and 

educational practice which are not easily or cheaply accessible in real time and settings. 

The role of media in learning: 

Therefore, it is arguable that in most contemporary technology enhanced learning 

environments where media is skilfully integrated with the instructional method, media can and 

do play a very influential and critical role in learning and teaching. In these contexts, media 

play a critical and a very important role in achieving the intended learning outcomes for the 

students. They serve to motivate students with clever use of sound, pictures and animation. 

They are also very useful in representing contexts and situations from the real world which are 

harder to bring into the classroom for live demonstrations. 

 

The basic styles for e-learning: 

1. Synchronous learning 

2. Self-directed learning 

3. Asynchronous (collaborative) learning 

 

 Synchronous Learning: 

A group of students meet with an instructor over the Internet. They are all online at the same 

time while they are communicating with each other. The instructor can interact with the 

students. Students can interact with other students. 

 Self-Directed Learning: 

A student acts alone to work through the materials that are delivered to her over the Internet. 

There is no instructor or group of peer students to communicate with. 

 Asynchronous (Collaborative) Learning: 

This style blends the characteristics of the other two styles. A group of students meets with an 

instructor over the Internet and can communicate. But they are not necessarily online at the 

same time. Students interact with the instructor and with other students by leaving messages 

that can be responded to within a matter of hours. The student can work alone but can still 

communicate with an instructor and with a peer group of students. 
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The basic building blocks for e-learning: 

❑ Virtual presentations and lectures 

❑ Virtual interaction with people 

❑ Web books 

❑ Simulations and games 

❑ Virtual interaction with real things 

❑ Virtual reference library 

❑ Assessments and quizzes 

If you‘re going to run traditional classroom training, your basic instructional building blocks 

include: 

❑ Instructor lectures 

❑ Instructor question-and-answer sessions 

❑ Group discussions among students 

❑ Group projects by students 

❑ Self-directed learning by the student from reading books, handouts, etc. 

❑ Hands-on equipment exercises 

❑ Tests and quizzes 
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Interactive Learning 

Interactive learning describes a method of acquiring information through hands on, 

interactive means. The opposite of interactive learning is passive learning, which is merely 

observing a learning process or just listening to information. In most educational facilities, 

learning still takes place passively. Interactive learning is a common method employed in 

schools today and often involves the use of computers and other tangible equipment. In 

school, teachers often use interactive learning as a way to get their students involved. Teachers 

are not always successful at engaging their students when introducing lessons through typical 

lecture format. However, with the addition of new technology and the flexibility of such 

advancements, students now have the opportunity to learn in a more interactive nature, where 

the information varies according to the students' abilities and interactions. This form of 

learning via interactive exercises has many advantages over passive learning. 

B e n e f i t s  o f  i n t e r a c t i v e  l e a r n i n g :  

 Passive exercises work best for individuals who absorb information quickly. Nevertheless, 

even the most apt of individuals can become bored with routine observation and application. 

Thus, interactive exercises provide participants with the chance to experiment with what 

they learn, allowing them to move in their own direction with regards to the learned 

information. 

 In the case of taking online courses, interactive exercises allow you to work at your own 

pace and focus on what you see as most beneficial to you. If you do not understand a 

subject, you can reread or replay the lecture. In comparison, a normal classroom usually has 

strict deadlines and reduces the ease of repeating information. Furthermore, interactive 

exercises allow you to practise subjects in a more enjoyable way. 

 Interactive learning is a way to permit learning beyond the normal school schedule, at the 

leisure of the student and to reduce the stress of the teacher.  

 Interactive exercises encourages problem-solving. Students will learn about trial-and-error, 

how to show their work and experiment until they've found the right answer.  
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 They also develop critical thinking and analytics. Students will learn how to evaluate what 

they did, learn from their mistakes and try again.  

Computer Based Training: 

With Computer Based Training, people get the information they need, when they need 

it, no matter where they are located, and they can study at their own pace on their own 

computer. But creating a Computer Based Training programme presents a problem. The 

material to be taught has to be converted into a computer programme. And in many cases the 

person who knows the material to be taught is not familiar with computer programming. And 

that's why Authoring Tools like Hot Potatoes and Quiz Creator come in. These Authoring 

Tools were written specifically to allow non-programmers to create Computer Based Training 

programmes. They are user-friendly and can be learned in a very short time.  

 

Websites in the coursebooks: 

A list of websites is provided in Student‘s Book and Teacher‘s Guide to help students in 

some tasks where they have to do research and obtain some specific information. In the 

primary stage, the websites are listed in sections: Vocabulary, Phonics and Grammar. The 

websites typically consist of extra activities and sheets that teachers can use in class or be 

given for homework.  

Teachers use e-learning to add to their course syllabus , upload course materials, create 

different types of exam, track students use of pages and collect scores from online exams. It 

offers students, on the other hand, access to course materials, assignments and exams, and also 

provides them with ways of checking on their progress. Moreover, the following are some 

other benefits to using the Internet for teaching and learning: 

 Up-to-date information. 

 Learn to retrieve information from multiple sources. 

 Students learn to teach themselves needed skills and information. 

 Used as an aid to communicate and collaborating (all over the world). 

 Increase cooperative learning. 
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 Access to an extensive worldwide library. 

 Computer-assisted learning. 

 Research indicates that students benefit from learning to author Web documents.• 

 Students are highly motivated by the opportunity to create Web sites. 

 Internet projects require use of research skills and helps students to improve their 

research skills.• 

 Internet projects require higher order thinking skills. 

 Increase of knowledge and skill when creating web projects. 

 Increase community of learning, not just teacher-centred and directed. 

References: 
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Characteristics of Learners in the Primary Stage 
 

           Children from the first year of  formal schooling (five or six years old to eleven or 

twelve years of age) are called young learners . Knowing the characteristics of learners is 

essential  . For the successful teaching of English in Primary schools, it is essential for the 

teacher to understand the young learners' characteristics, instincts, and interests in their 

cognitive, linguistic, and emotional aspects, because this will play a crucial role in how the 

teacher builds a lesson, how he or she can make sure that the young learners are fully involved 

in the learning process, how he or she achieves the objectives of a lesson, and how they 

respond. The learner brings many characteristics to the learning environment. These 

experiences and characteristics influence the capacity of the learner to acquire skills.  

 

Characteristics of young learners: 
The following aspects affect  language learning : 

 Cognitive and affective needs 

 Attention span 

 Motivation 

 Acquisition vs. learning 

 

The characteristics of young learners vary depending on their age:  

 They have short attention span. So teachers should vary their techniques to break the 

boredom. They should give varied activities as handwriting , songs , games etc.  

 They are very active. Teachers try to ask them to play games , role play dialogues and 

involve them in competitions.  

 They respond well to praising. Teachers always encourage them and praise their work.  

 They differ in their experience of language. Teachers have to treat them as a unit , don't 

favour those who know some English at the expense of those who do not know.  

 They are less shy than older learners.  Teachers ask them to repeat utterances , resort to 

mechanical drills.  

 They are kinesthetic and tactile learners – they like to move and touch things . 

 They may not have well developed reading and writing skills. 

  They can understand meaning without necessarily understanding the pieces of 

language.  

 They can learn language indirectly, without trying, ―accidentally,‖ while trying to 

complete activities in the target language.  
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 They are imaginative. Teachers tend to use realia or pictures to teach new vocabulary 

related to concrete meanings.  

 They enjoy learning through playing. Young learners learn best when they learn through 

games. Teachers let games be an essential part of  teaching.  

 They are less shy than older learners.  

 They enjoy imitating and skillful in listening accurately and mimicking what they have 

heard.  

 They respond well to rewards from the teacher.  

 They are imaginative but may have some difficulties distinguishing between 

imagination and real world. 

 

 "Children are eager to find out what's in the world and how it works. Kids are ready to work 

hard, not because we 'motivate' them, but because they want to know . As teachers , we can 

draw on all the curiosity, energy, and comprehending experience that kids bring to school, and 

we systematically link it to the skills and strategies that more experienced learners use. People 

too often underestimate what Primary kids can do. But in the Primary stage , we start high and 

go higher."  The following  acronym will remind anyone with the characteristics of the learner: 

PE  CHAP  

 

 

 

 

 

 

Some suggestions for teaching young learners:  

 

 Activities should be short and varied.  

 Teachers may repeat information, activities or phrases to help learner's master 

new  

           information.  

 The teacher should present information in a concrete manner.  

 Young learners are not interested in grammar terms (today we‘re going to study 

how to make the plural form of regular nouns) or abstract grammar explanations 

(to make the plural form of regular nouns is formed by adding ―s‖ at the end of the 

word).  
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 If the teacher wants to focus on grammar structures, s/he can ask learners to look 

for patterns in the information she presents.  

 Teachers should model instructions or new vocabulary – they should show the 

Learners information in addition to telling them information.  

 Vocabulary and grammar should be presented in a context—an action, a  

          demonstration, a picture, an object, etc.  

 Teacher should move around the class so that s/he can be close to all learners and  

          monitor their work and understanding.  

 The classroom can be divided into sections; a section for storytelling and singing, 

a section for learning new vocabulary, etc.  

 

 

Activities can be used with young learners: 
 

 The learning process should be enjoyable and game-like.  

 Teachers should be sure that there is a learning purpose for every task – every task  

          should help learners learn or practice language.  

 Teacher should be sure that classroom activities are creative and help learners 

develop higher level thinking skills. Learners should actively participate in every 

activity.   

 They may raise their hands, point to objects, clap, stamp their feet, nod, touch an  

           object, move around the class, act out a word, etc. They can also make sounds or               

           repeat words or phrases. TPR, total physical response activities give learners the     

          chance to show that they understand even if they can‘t speak.  

 Teacher can ask learners to stand up, sit down, come to the front of the room, hold  

          up their  book bag, close their eyes, touch their head, etc. Learners can show that     

          they understand doing instead of by speaking.  

 The teacher can tell a story. Stories which have repeated words or phrases can be 

used so that learners can hear the information many times and, with practice, 

repeat the text as the teacher reads.  

 Learners can chant new information. Teachers can write jazz chants; poems or 

songs to help learners remember new information . 
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Learning Styles. 

 
              The ways in which an individual characteristically acquires, retains, and retrieves 

information are collectively termed the individual‘s learning style. Learners learn in many 

ways—by seeing and hearing; reflecting and acting; reasoning logically and intuitively; 

memorizing and visualizing. Teaching methods also vary. Some instructors lecture, others 

demonstrate or discuss; some focus on rules and others on examples; some emphasize memory 

and others understanding. How much a given student learns in a class is governed in part by 

that student‘s native ability and prior preparation but also by the compatibility of his or her 

characteristic approach to learning and the instructor‘s characteristic approach to teaching. 

 

 

What is meant by learning styles? 
       Learning styles are simply different approaches or ways of learning. Once you figure out 

the way you learn, you will know what strategies to use to fit your learning.        
      
      Learning style refers to the ways you prefer to approach new information. Each of us 

learns and processes information in our own special style, although we share some learning 

patterns, preferences, and approaches. Knowing your pupils own style also can help you to 

realize that other people may approach the same situation in a different way from your own.    
 

 

Types of Learning Styles: 

 
 Visual: Visual Learners learn through seeing….. 

 Auditory: Auditory Learners learn through listening and talking things through……. 

 Tactile/Kinesthetic: Tactile/Kinesthetic Learners learn through moving, doing and      

                                  touching…….. 
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1. Characteristics of a Visual Learner: 

• Reader/observer 

• Scans everything; wants to see things, enjoys visual stimulation 

• Enjoys maps, pictures, diagrams, and color 

• Needs to see the teacher‘s body language/facial expression to fully understand 

• Not pleased with lectures 

• Daydreams; a word, sound or smell causes recall and mental wandering 

• Usually takes detailed notes 

• May think in pictures and learn best from visual displays 

 

2. Characteristics of an Auditory Learner: 

• Interpret the underlying meanings of speech through listening to tone of voice, pitch, speed    

    and other nuances 

• Prefers directions given orally 

• Seldom takes notes or writes things down 

• Prefers lectures to reading assignments 

• Often repeats what has just been said; talks to self 

 

3. Characteristics of a Tactile/Kinesthetic Learner: 

• The ―Do-er‖ 

• Needs to touch, handle, manipulate materials and objects, especially while studying or  

   listening 

• Counts on fingers and talks with hands 

• Good at drawing designs 

• Often doodles while listening, thus processing information 

• Good at sports, mechanics, using appliances and tools 

• Often adventurous 

• May find it hard to sit still for long periods 

• May become distracted by their need for activity and exploration 

 

Here is a list of five questions that can be used to define (in part) a student’s learning 

style: 

 

1. ―What type of information does the student preferentially perceive: sensory—sights, 

sounds, physical sensations, or intuitive—memories, ideas, insights? 

 

2. Through which modality is sensory information most effectively perceived: visual— 

pictures, diagrams, graphs, demonstrations, or verbal—sounds, written and spoken words 

and formulas? 

3. With which organization of information is the student most comfortable: inductive—facts 

and observations are given, underlying principles are inferred, or deductive—principles 

are given, consequences and applications are deduced? 

 

4. How does the student prefer to process information: actively—through engagement in 
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physical activity or discussion, or reflectively—through introspection? 

 

5. How does the student progress toward understanding: sequentially—in a logical 

progression of small incremental steps, or globally—in large jumps, holistically? 

 

Tips for teachers in teaching different learning styles: 
 

 If your primary learning style is visual, draw pictures in the margins, look at the 

graphics, and read the text that explains the graphics. Envision the topic or play a movie 

in your thoughts of how you‘ll act out the subject matter. 

 

 If your primary learning style is auditory, listen to the words you read. Try to develop 

an internal conversation between you and the text. Don‘t be embarrassed to read aloud 

or talk through the information. 

 

 If your primary learning style is tactile/kinesthetic, use a pencil or highlighter pen to 

mark passages that are meaningful to you. Take notes, transferring the information you 

learn to the margins of the book, into your journal, or onto a computer. Doodle whatever 

comes to mind as you read. Hold the book in your hands instead of placing it on a table. 

Walk around as you read. Feel the words and ideas. Get busy—both mentally and 

physically. 

 

Summary: 
 

There are many ways that people learn, and there are many needs that people may have. The 

learning needs of people are influenced by their other characteristics. This is because people: 

 Learn in different ways  

 Learn at a different pace  

 Have different backgrounds (educational, ethnic, cultural ,  etc)  

 Have different reasons for learning  

 Are motivated in different ways and by different things  

 Respond differently to challenges presented in learning programs  
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Classroom Management of YL 

 

                             What is classroom management? 

 

                   Classroom management is a term used by teachers to describe the process of 

ensuring that classroom lessons run smoothly despite disruptive behavior by students. The 

term also implies the prevention of disruptive behavior. It is possibly the most difficult aspect 

of teaching for many teachers. 

           According to Moskowitz & Hayman (1976), once a teacher loses control of their 

classroom, it becomes increasingly more difficult for them to regain that control .Also, 

research from Berliner (1988) and Brophy & Good (1986) shows that the time that teacher has 

to take to correct misbehavior caused by poor classroom management skills results in a lower 

rate of academic engagement in the classroom. From the student‘s perspective, effective 

classroom management involves clear communication of behavioral and academic 

expectations, as well as a cooperative learning environment.  

 

            Classroom management is one of the most important factors concerning young learners 

English teaching because children‘s self-control ability is very poor and teaching children is 

quite different from teaching middle school students and adults. In a great sense, we can say 

the effective classroom management in young learners English teaching means successful 

teaching and learning. As any children‘s teacher will know, it is not so much the children‘s 

age that counts in the classroom as how mature they are. 

                Most problems encountered by teachers are due to a lack of understanding of the 

developmental differences between children and teenagers, and of the appropriate classroom 

management skills to deal with these. Differences include conceptual and cognitive variations, 

variations in attention spans and motor skills such as drawing and cutting, as well as social and 

emotional differences. An understanding of these differences can help develop the flexibility 

that teachers of young learners require. 

 

What are the benefits of a well-managed classroom? 

1. Children learn best in a safe and secure environment: 

          It‘s important to create an atmosphere where the children feel sure, confident and 

relaxed, thus lowering the ‗affective filter‘ (Krashen). This means students having an idea of 

what to expect when they‘re in class, it‘s the shy, quiet one knowing that they won‘t get 

drowned out by the boisterous, rowdy ones and it‘s about receiving praise not only for 

succeeding but also for trying and making an effort. 
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2. More time for the teacher: 

          If  less of the lesson time is spent on ‗crowd control‘, there‘s more time for you to take 

stock during the lesson, to see where you need to go next and also to interact with the 

individual, find out how they‘re doing and provide more support or challenge where needed. 

3. Easier to engage students and get them on task: 

         Every transition from one stage/activity to another, shouldn‘t start with a battle to get 

and keep their attention. This wastes valuable lesson time and is draining for the teacher. 

Students quickly pick up if they don‘t need to listen/respond immediately and are well-known 

for having ‗selective listening‘! Getting them engaged and on task efficiently increases 

opportunities for learning. 

4. Invaluable life/learning skill: 

        Children need to know that teachers (and adults) should be respected. They need to know 

what constitutes good behaviour in the classroom (and out!) and what is/isn‘t acceptable. 

Working with children means you are responsible not only for the subject you are teaching, 

but their education and development in general. 

       Remember, there‘s no such thing as perfection and there‘s also no easy solution! Good 

classroom management takes time, patience and consistency. 

 

S t r a t e g i e s  f o r  E f f e c t i v e  C l a s s r o o m  M a n a g e m e n t  

    An efficient, well-organized classroom is critical for ensuring student success. The teacher 

should consider everything from desk arrangement to wall decorations to behavior 

consequences when setting up the classroom. Fortunately, there are several strategies for 

teachers to utilize in order to create a successful learning environment. 

Classroom Environment 

          Creating an environment that is conducive to learning is of great importance for any 

teacher.  The teacher should decide how he/she wants the classroom to look. Arrange desks 

in neat rows, or perhaps in small groupings. Display students' work and relevant bulletin 

board sets on the walls. Arrange baskets for turning in work, storage for classroom 

activities, and bins or shelves of books around the room. Hang colorful, stimulating artwork 

on the walls or even from the ceiling. Keep student materials and supplies visible and easily 

accessible. Use every space in the classroom to promote learning and activity. Try placing 

the teacher's desk at the back of the room. This will allow you to monitor the students while 

giving you space to work. 
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Time Management 

                 Efficiency and organization help a classroom to run smoothly. When students 

remain focused on their work, it leaves less time for behavior and discipline problems to 

occur. Teachers should plan well before delivering the day's lesson. Be sure to get the 

students' attention before starting. Don't try to talk over noise and chatter. Give the next 

assignment before collecting or returning papers, and don't interrupt students who are on 

task. When it comes to paperwork, keep on top of it by utilizing color-coded filing systems 

for lesson plans, homework, worksheets and handouts and tests and quizzes. Label desk 

trays for papers going to the office or going home with students. When teaching, pay 

attention to transitions. Let the students know how much time they have left before moving 

onto the next activity. Keep the lessons moving forward. 

Instruction 

Following proper planning, the teacher must effectively deliver instruction to the class. This 

means getting to know your students and determining their strengths, weaknesses and 

individual needs. Teachers must develop and implement the appropriate instructional 

strategies to reach all students. Perform informal assessments throughout the lesson to check 

for student comprehension and understanding. Also, vary your delivery. Use technology 

when delivering the lesson. Be animated, move around and interact with the students. Keep 

in mind the volume of your voice to ensure all students can hear you. Teachers should also 

be consistent and provide frequent positive feedback. 

Discipline 

         A well-run classroom has appropriate measures in place to establish discipline. Most 

importantly, a teacher must ensure that all students know what she expects of them and that 

they are aware of the classroom rules. Post classroom rules on the wall or board, and make 

them clearly visible to all students. Teachers must be consistent with rewards and 

punishment when enforcing these rules. Teachers should show their students respect; by 

listening to their students, teachers will then earn the respect of their students. Effective 

planning will help teachers design effective, engaging lesson plans, which will reduce the 

chance for behavior problems to occur. If you need to reprimand a student, be sure to do it 

one-on-one, rather than in front of the entire class. 
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Ideas on Classroom Management in YL Classes 

                 Many teachers dread teaching children. Because they are naughty. Because they 

cannot concentrate. Because all they want to do is run around and make a lot of noise.. It takes 

however a few things to bear in mind to make your YL classes work like magic. 

 Teamwork, games and the sense of competitiveness 

           Students love competitions and YL are no exception. The only difference is that they 

love them even more! Hence you should take every opportunity to turn any activity into a 

contest. Reward the kids for every positive thing they do. Keep in mind that rewards have a 

much more encouraging and motivating effect than any form of punishment. 

 Demonstration not explanation 

always remember that children are not adults. Consequently different techniques have to be 

used to explain to the students what you require. Forget checking instructions and wordy 

explanations. As an alternative, resort to demonstrations or ask a stronger student to explain 

what s/he understood to the other students. 

 Rules and routine 

Children need order and quickly get used to routines and habitual activities.. Be strict about 

the rules you want the students to follow as well. For example, let them get used to the fact 

that you will give coloring worksheets only to the students who have already taken out their 

crayons. 

 Encouraging the usage of TL 

Try to make students use TL (target language) from the very first classes. Expose them to the 

basic phrases and repeat these each time an opportunity comes up. Ignore the students who 

insist on using their mother tongue and they will sooner or later adjust to your behavior. 

Reward the ones who use TL by giving their group points, clapping or verbal praise. 

 Vocalize. 

 Raising your voice to a fevered pitch will probably only amuse your pupils.  Never 

outwardly lose your temper! Step closer to the troublemaker(s) and admonish them in a voice 

only loud enough for him to hear . Be silent .By that point, the attention of the entire class will 

probably be on him as well, and you can use the embarrassment that this causes to your 

advantage. 
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B o d y  L a n g u a g e :  

 Sometimes all you need to do is step closer to or point at a pupil to convince him to stay 

on task.  Also, circulating throughout the classroom connects you to your pupils.  Rather than 

an unattainable authority figure anchored in the front of the room, you move about among the 

masses.  Finally, such circulation also encourages pupils to stay on task in group and silent 

work, because they don‘t know exactly when you‘ll be near them again. 

 However, if stepping closer to a troublemaker or circulating throughout the classroom 

doesn‘t cut it, take body language one step further.  If a pupil is turned away from his work 

and talking to a neighbor, stand in front of him and stare.  His classmates‘ giggles will draw 

his attention back to you.  If even that doesn‘t work, lean over so that your face is inches from 

where his will be when he turns around.  Chances are, he won‘t want to repeat the surprise he 

gets when he turns to see you looking him straight in the eye. 

 Praise and rewards 

          Nothing works better for students than a decent amount of praise. When it comes to kids 

however feel free to praise them all the time for the smallest things they do or say properly. 

They might not be able to understand "very good", "great" or "excellent" but they will surely 

get "bravo", "super" or "perfect". Thumbs up, clapping hands and a huge smile on a teacher's 

face will definitely help the kids realize that they did a great job and made you pleased. Create 

a way of rewarding your students as well. Draw smiling faces, stars or use stamps or stickers 

to show your appreciation. Put up posters on the walls with the students names to keep record 

of their good work.  

 Drama and acting 

            Do not be afraid to make a clown out of yourself. Teaching YL more than any other 

type of teaching requires acting skills. Make faces, use body language and your voice. While 

presenting new vocabulary and drilling it is possible to make kids repeat words even ten times 

only by changing the tone of your voice. Thus if you want them to repeat the word "papaya" 

sound angry, quiet, interested, helpless, hopeful, surprised and so on. There is no way that they 

will not enjoy it. 

 A little fluffy helper 

            Sometimes course books offer mascots or puppets thematically connected to the topics 

covered by the book, so do not be afraid to use them. Otherwise find any old mascot of yours 

and bring it to the classroom. Give it a name and age, and as the lessons proceed create its 

likes, dislikes, favourite food, color etc. Young learners get attached to mascots very quickly, 

especially if you bring it to every class and let the students touch, hug and talk to it. 
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 Movement 

            Young Learners have loads of energy that we adults sometimes lack. It would be 

unwise not to use such a benefit though. Therefore make them move as much as you can. 

Think of games that involve running, races, coming to the blackboard. If you use songs or 

chants create movements to accompany them. Not only will it be a vent for the kids' energy 

but it will also enable them to memorize the new vocabulary better. 

 Fast finishers 

            Always have an extra activity ready for the fast finishers. If kids have nothing to do 

they usually start walking around, talking etc, which is something we should try to prevent 

from happening. The extra activity does not have to be a worksheet though. You might tell the 

student(s) to draw the teacher, the classroom or his favourite animal in his notebook for 

instance. They might also be asked to help you organize your materials before the lesson is 

over or clean up the classroom. 

 Problematic students 

             Problematic students are the nightmare of every teacher but there are ways to deal 

with them. First, remember to praise any naughty kid for any good thing they do in front of all 

the other children. If necessary exaggerate! "Look everybody! Leyla has her notebook today! 

Well done! You are a very good student, Leyla! I'm proud of you!", and so on. After a few 

weeks they will crave your praise, so then feel free to use that. Make little naughty-no-more 

kids your helpers. Let them distribute the worksheets, play with the puppet etc. 

 Positive attitude 

           Smile! Hug! Pat the students' on the heads! Whatever happens, try to be positive and 

optimistic. Make an angry face when the students are naughty but don't shout. Children have 

to know that you are also their friend. 
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 الزكبهليخ الحذيثخ في الزذريض زيمخ الزىاصليخ الزعزيف ثبلط / Communicative / integrated 

approach     واألنشطخ الوصبحجخ لهب 
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Communicative Methodology. 

Communication  is an exchange of knowledge, information, ideas, opinions and feelings 

among people. In fact we use language to communicate. We convey what we feel about the 

fact we introduce. Words can convey attitudes, but attitudes are conveyed by intonation, 

gesture and facial expression. Meaning is conveyed not only through language, but also 

through bodily contact, gestures, head nods, eye movements and facial expressions. 

 

The Communicative Language Teaching : 

             The communicative approach to English language teaching is intended to engage 

pupils in real-life learning situations. It is the output of educators, psychologists and linguists 

who realized that both the Audio-Lingual and Grammar Translation methods of foreign 

language learning were not successful. They felt that pupils were not learning enough realistic 

language. They didn't communicate in the culture of the language. 

   
            CLT is an approach that focuses on the COMMUNICATIVE COMPETENCE 

(fluency) of the learner and is not restricted to grammatical or LINGUISTIC COMPETENCE 

(accuracy). In this approach, "FUNCTIONS" are primary and "FORM' is secondary. It holds 

the view that "FUNCTIONS" are the framework through which "FORMS" are taught. 

 

- What is the communicative approach? 

         Teaching in the communicative approach makes use of real-life situations which enhance 

or necessitate communication. The teacher is to set up a situation that a pupil might really 

encounter in real life. Unlike the audio-lingual approach which deals with repetition and drills, 

pupils in the communicative approach are involved in a classroom activity which should vary 

according to their reactions and responses.  
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- Characteristics and features of the communicative approach : 

1- Communicative language teaching is task based: it puts the learner at the centre of 

teaching and learning situations and the teacher's role is a facilitator's role. So it is not 

teacher-centered but a learner-centered approach. 

2- FLUENCY in USE (Communicative Competence) and ACCURACY in USAGE 

(Linguistic Competence) are equally emphasized. 

3- It emphasizes on teaching grammar INDUCTIVELY; students elicit the rule. 

4- Vocabulary is introduced in real life situations (meaningful contexts) so the language is 

real not artificial. 

5- Grammatical forms are approached through meaning (i.e. through notions and 

functions).  

6- Activities in CLT typically involve students in real or realistic communication where 

the accuracy of the language they use is less important than successful achievement of 

the communicative task they are performing.  

- The Four Aspects Of The Communicative Approach : 

1- Communication : 

The Communicative Approach provides opportunities to communicate in authentic situations. 

How to achieve Communication ? 

- The class should be pupil centered. To be communicative, the pupil should be the 

centre/focus of all activities in the learning process. 

- Involving pupils in different tasks and activities through group work, pair work, and role play 

to be able to communicate (i.e., maximize STT ). 

- Setting up situations similar to real life ones which enhances and necessitates communication 

and dramatization. 

2- Individualization : 

- Involving pupils in varied class activities to express their reactions/responses.  

- This way the Communicative Approach stresses the individual needs. 

- And  the individual is at the centre of the learning process. 
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How to achieve Individualization ? 

The pupil is urged to express his opinions, his needs and his desires. Thus expressing himself 

freely and this could be achieved through open-ended questions and varied activities where the 

pupil is at the centre. 

3- Socialization : 

Language is used, practised and learned in social contexts. The material is designed to 

emphasize socialization which could be achieved through group work and pair work. 

4- Enjoyment : 

- Language teaching should be enjoyable and attractive. This can be achieved through : 

Recreational Activities like songs , games and stories. 

- Enjoyment helps in creating a relaxed atmosphere which is necessary for language teaching 

and learning. 

 

- Limitations of the communicative approach: 

1- Teaching linguistic forms and functions together might confuse pupils and lead them to 

overgeneralizations or wrong conclusions. 

2- Too much concentration on the functional aspects of grammar won't give students 

sufficient knowledge of the linguistic rules. 

3- Grammar is not clearly defined or expressed through a convenient system because 

grammatical forms are encoded into communicative functions. 

4- Grammar taught in this way requires a highly qualified competent teacher more well 

acquainted with the techniques, aims and ways of the communicative approach. 

5-  

Integrating Language Skills 

 
Teachers of EFL can deal with language skills in two different ways – two different 

instructional approaches: 
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Some teachers may integrate the language skills together during instruction. 

The skills are interwoven and fastened ideally as they are in everyday life for the purpose of 

communication. 

 Other teachers may segregate the language skills during instruction. The skills are isolated 

and non-interactive. The emphasis is on one skill at a time in the 

classroom; and no actual communication through the language takes place. 

 

The first instructional approach is known as Integrated-skill Approach; while 

the second is known as Segregated-skill Approach. 

 

Which one of these two approaches is ideal for instruction? Why? 

 

Segregated-skill Approach  

 
              It is an instructional approach in which the focus of instruction is on only one skill, or 

at best two skills at a time in the language classroom. Instruction is intentionally oriented 

toward the development of only that skill. The development of the other skills is merely an 

unexamined by-product. 

This approach is also known as "language-based instruction" because the specific skills of the 

language itself- rather than communication- are the focus of study. 

Segregated-skill approach has been a source of multiple problems in the second language 

teaching field.  

                 Mastery of separate language skills is seen as the key to successful learning. 

There is a separation of language learning from content learning. 

The focus is on the language itself as a language. Language is taught as an end in itself rather 

than a means to achieve authentic interaction and communication. 

Memorization rather than understanding is the primary process in this kind of instruction. 
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Integrated-skill Approach 

  
is an instructional approach in which the teacher's primary goal is to help pupils develop 

communicative competence. This primary goal requires the use of normal, real-life 

communicative language, which in turn presupposes the integration of the four language skills. 

The desired final outcome is a person who is capable of using language effectively, 

appropriately and accurately in a variety of settings. 

Skill integration is the linking of the four main language skills in addition to the subsidiary 

skills during instruction for the purpose of real communication. In this approach, the skills are 

interlocked ideally as they are in everyday life. 

The four language skills are taught in a coherent way, and practiced together, with a 

distinction of the importance of one upon the other. 

Practice with any given skill strengthens the other skills as well. 

The eclectic approach 

 
                 The eclectic approach is the label given to a teacher's use of techniques and 

activities from a range of language teaching approaches and methodologies.  

The teacher decides what methodology or approach to use depending on the aims of the lesson 

and the learners in the group. 

                 It allows language teachers "to absorb the best techniques of all the well-known 

language-teaching methods into their classrooms procedures, using them for the purposes for 

which they are most appropriate  

 

             This is necessary and important because teachers "faced with the daily task of helping 

students to learn a new language cannot afford the luxury of complete dedication to each new 

method or approach that comes into vogue."  

              The main criticism of the eclecticism is that "it does not offer any guidance on what 

basis and by what principles aspects of different methods can be selected and combined."  

 

 



 

 الدورة التدريبيت التأهيليت للمعلمين /المعلماث الجدد في المرحلت االبتدائيت 43

 

 

 

Extra-curricular activities 

 

1- They are the activities mostly held outside the classroom. 

2- They are student-oriented. 

3- They exist at all levels of education. 

4- They help student discover and share talents. 

5-They develop character and competence. 

6- They help explore students' passions and interests. 

7- They are an integral part of life-school commitment. 

8- They reflect intellectual growth of learners outside classroom. 

9- They develop each individual's creative, social and emotional well-being. 

10- They are voluntary and self-directed activities. 

11- They are mainly motivated by intrinsic interest and curiosity 

 

Types of Extra-curricular activities: 

 

- Educational Games  

- School Competitions  

- Theatre & Music Activities   

- Crafts Activities  

- School Broadcast programmes 

- Producing a work of art   

- Social Activities 

- Wall Magazines 

- Trips and Excursions 

- Play-acting / Free reading  
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Co-curricular Activities:  

 

1- They are important part of the academic curriculum. 

2- They are mostly held inside the classroom. 

3- They are teacher-oriented activities. 

4- They instill active social- interaction. 

5- They provide self-discipline, team work and confidence  

6- They promote a variety of activities. 

7- They provide all level learners with leadership and responsibility. 

8- They improve educational development of children and teenagers. 

9- They refine interpersonal skills. 

10- They help improve creativity. 

Types of Co-curricular Activities: 

 

- Group Discussions             - Games  

- Quizzes       - Debates 

- Seminars       - Presentations  

References: 
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  خلك الذافعيخ لذي الوزعلنMotivation  
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Motivation 

 

What is Motivation? 

It is some kind of internal derive which pushes someone towards something to achieve a 

goal. In other words, it is the will and want to do something. The main idea of motivation in to 

capture the child‘s attention and curiosity and to channel their energy towards learning. 

Motivation is simply the key to learning . Lack of motivation is perhaps the biggest obstacle 

faced by teachers , counselors , school administrators and parents.   

 

Types of Motivation: 

 Extrinsic motivation: is caused by any number of outside 

factors, for example, the need to pass an exam, the hope of 

financial reward, etc. 

 

 Intrinsic motivation: comes from within the individual. 

The person might be motivated by the enjoyment of 

learning process itself or by the desire to make himself 

feel better 

 

Sources of Motivation: 
 The society 

 The teacher 

 Methods 

 Significant others 

How can learners be motivated? 

 Motivate yourself: 
Make a special personal highlight every day, think of the difference you make in the others, 

set goals to yourself. 

 Rapport with your students : 

“Your success as an educator is more dependent on positive, caring, trustworthy, relationships 

than any other skill, idea, tip, or tool in this book.‖  

The teacher-students relationship must be taken into consideration. A relaxed friendly 

atmosphere can encourage a lot of learning to take place. ―a smile is contagious.‖ 

 Learning Environment: 

Researchers suggest that your learning environment should be changed every 2-4 weeks to 

keep the brain curious and learners engaged. 
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 Presenting or communicating :  

―You are never the main event; the real show is your student‘s mind‖  

The stand and deliver method is dead, the teacher is no longer the center of the show instead 

he should work back stage to coordinate a well organized performance that paves the way to a 

life-long lasting play. 

 

 Plan your work and work your plan: 

Are you planning a lesson or planning learning? , The old way is ―plan what there is to teach 

and teach it‖ the new thinking is ―What there is to learn and how to learn it‖  

 

 Positive wordings:  

A common pattern of ineffective teachers is the use of negation- telling learners what not to 

do- the best teachers put most of what they say in the positive form.  

 

 Handling wrong answers: 
Use some possibilities such as; ―hotter-colder‖ game – non-verbal clues – ―your answer is a 

good effort‖  

 

 Be in your students’ shoes: 

The teacher must be fully aware of her pupils‘ involvement, attitudes, and learning aptitude. 

The teacher must have an idea of her pupils‘ aspirations, feelings and creative abilities to cater 

for them in activities tackled. 

 

 Cooperative learning: 

The group process may be the best means of promoting low-stress learning . 

Team work ----- they may cooperate but the aim is to produce an event . 

Cooperative learning----- they may work as a team however part of the explicit team 

experience is to learn collaborative skills. 

 Use Energizers and sponges: 

 

 

What is the difference between energizers and sponges? 

 Ask students to name as many objects in the classroom as they can. 

 Ask students to write one question they would feel comfortable answering, without 

writing their names, on an index cards. Put them in a bag, have students draw cards, and 

ask another student the question on the card. 

 Ask your students if there are any songs running through their heads today. Encourage 

them to sing or hum a little bit, and ask others to identify it. 

 At the end of the class, erase the board and challenge students to recall everything you 

wrote on the board. 
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 Bring a cellular phone to class, and pretend to receive calls .Students can only listen to 

one side of the conversation, they must guess who is calling you and why. 

 Bring a fork, knife, spoon, bowl, plate and pretend different kinds of food and allow to 

guess what kind of food you are eating. 

 Ask each student to choose a famous character then work in pairs to interview each other. 

 Bring in some snacks which you think students haven‘t tried before, invite students to 

taste them and give their opinion. 

 Copy a dialogue from a comic book, white out parts of the dialogue or the whole 

dialogue, make copies for the students then have them supply utterances for the 

characters.  

 Copy interesting pictures of people let each student choose one and write what this person 

might be doing, saying, or even thinking of. 

 Describe something in the classroom and have students identify it. 

 Play a listening activity with lights turned off. 

 Ask each student to bring an item that is not needed at home. Advertising this item trying 

to convince students to buy it. 

 Supply each student with a copy of the entertainment section in the newspaper and ask 

them to decide where they would like to go this weekend. 

 Write ―Tell me something I don‘t know ―and ask students to tell you about something you 

know nothing about. 

 Practice story telling that students help in building sentence by sentence orally. 

 Use headless sentences that learners fill in groups or pairs ………are good friends of man. 

 Body machines: role play how a machine works; computer, typewriter, etc. 

 Commercial breaks. 

 Use brainstorming round a word 
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Motivating Young Learners 

 

                   Educate to motivate or motivate to educate? Should we educate children in order 

to motivate them? Or should we motivate children in order to educate them? When motivating 

children, we are paving the way for their education. Of course this applies not just to the 

teaching of English as a foreign language but to teaching in general. 

                   A lot has been said about the importance of motivating learners in order to achieve 

good results in class. Easy to say. Probably not so easy to attain. In the case of English one 

thing is clear: young learners are very motivated towards English when they come to our 

classes for the first time. It is the teacher‘s responsibility to make that motivation grow.  

But how does motivation happen? What helps the teacher to motivate learners? There are 

many complex factors that intervene in the process of increasing children‘s motivation in 

class. 

                    We will concentrate here on the teacher as motivator of young learners and on the 

materials used in the classroom. 

 

1. The motivating teacher: 

When dealing with young learners, the teacher becomes the key motivating factor that can 

make education and motivation be very closely linked. The younger the children are the more 

relevant the figure of their teacher is at all levels. Here are some of the features that will 

identify the motivating teacher. 

The motivating teacher: 

  Likes his/her job. He/she 

              - is ready to help the children grow personally 

              - cares for children‘s personal circumstances 

              - knows the children‘s psychology 

              - is patient 

              - tries to be fair in all situations 

              - caters for different needs, abilities and capabilities 
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 Is friendly. He/she 

               - creates a good atmosphere in the classroom 

               - has a sense of humor 

               -  is open to children‘s suggestions 

 Is positive. He/she 

               - sees the ―+‖ side of situations 

               - tries to find a solution/alternative to difficult situations 

 Makes his/her explanations easy to follow and understand. He/she 

              - uses language that is accessible to pupils 

              - uses all kinds of materials and resources to make input 

              - Comprehensible to children 

              - speaks in a clear voice 

              - is organized 

 presents attractive topics and activities which are 

              - adequate to the children‘s interests 

              - challenging but accessible 

 Is a ―normal person‖. He/she 

              - has feelings and shares them 

              - accepts positive criticism 

 Considers discipline and mutual respect a ―must‖ in his/her class! 

 

2. The materials: 

                 The materials used in class will play an essential role in increasing children‘s 

motivation. Whatever materials we choose for a particular lesson, project, teaching unit, term 

or school year, those materials must be varied, attractive, interesting, accessible, challenging, 

encouraging, surprising and, ideally, they must lead the children to achieve some kind of 

outcome. Only by accomplishing all these requisites will materials be motivating and therefore 

successful in a class of young learners. 
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                 Besides, in order to be both educational and motivating, materials must foster 

creativity and imagination, they must cater for different needs, abilities and capabilities, they 

must help to develop general learning skills as well as social skills, and they must present good 

models of behavior.  

                We could say that ANY materials can be used successfully in class as long as they 

are carefully chosen and used with a clear purpose. Among the most successful materials and 

activities with young learners we should mention: TPR activities, stories, games, songs, 

chants, rhymes and poems, puppets, arts and crafts, computers, magic, drama activities, 

puzzles and problem solving activities, and any other material that at a certain stage can make 

the learning of English a motivating memorable experience. 

It is desirable that the materials used in the EFL class are presented in the form of teaching 

units in class, not as isolated activities. Within a teaching unit, the activities and materials 

mentioned above must be nicely linked and one activity must lead into the next so softly that 

children will not even notice. 

             To sum up, learning English at an early age must always be a joyful, memorable, 

motivating experience for the children in which the teacher becomes a key motivating element 

that makes education and motivation be very closely linked. 
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Teaching Lexical Items and  Language functions 

A:Teaching Lexical Items 

        Advanced learners can generally communicate well, having learnt all the basic structures 

of the language. However, they need to broaden their vocabulary to express themselves more 

clearly and appropriately in a wide range of situations.                                                                                          

         Pupils might even have a receptive knowledge of a wider range of vocabulary, which 

means they can recognise the item and recognise its meaning. Nevertheless, their productive 

use of a wide range of vocabulary is normally limited, and this is one of the areas that need 

greater attention. At this stage we are concerned not only with students understanding the 

meaning of words, but also being able to use them appropriately, taking into account factors 

such as oral / written use of the language; degree of formality, style and others, which we are 

going to detail in Part 2. 

What to Teach While Teaching Vocabulary 

 

 

 

meaning 

 

What it means 

     It is vital to get across the meaning of the item clearly and to ensure that your students have 

understood correctly with checking questions. 

    form 

usage 
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The form 

Students need to know if it is a verb/a noun/an adjective to be able to use it effectively. 

Pronunciation                                                                                                          

          This can be particularly problematic for learners of English because there is often no 

clear relation between how a word is written and how it is pronounced. It is very important to 

use the phonemic script in such cases so the students have a clear written record of the 

pronunciation. Don't forget also to drill words that you think will cause pronunciation 

problems for your students and highlight the word stresses. 

How it is spelt 

            This is always difficult in English for the reason mentioned above. Remember to 

clarify the pronunciation before showing the written form. 

If it follows any unpredictable grammatical patterns 

        For example, man-men / information (uncountable) and if the word is followed by a 

particular preposition (e.g. depend on ) 

The connotations that the item may have 

       Bachelor is a neutral/positive word whereas spinster conjures a more negative image. 

The situations when the word is or is not used 

      Is it formal/neutral/informal? For example, spectacles/glasses/specs. Is it used mainly in 

speech or in writing? To sum up is usually written whereas mind you is spoken. Is it outdated? 

Wireless instead of radio. 

How the word is related to others 

     For example, synonyms, antonyms, lexical sets 

Collocation or the way that words occur together 

     You describe things 'in great detail' not 'in big detail' and to ask a question you 'raise your 
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hand' you don't 'lift your hand'. It is important to highlight this to students to prevent mistakes 

in usage later. 

Ways to present vocabulary 

     There are lots of ways of getting across the meaning of a lexical item. 

Illustration 

      This is very useful for more concrete words (dog, rain, tall) and for visual learners. It has 

its limits though, not all items can be drawn. 

Mime 

     This lends itself particularly well to action verbs and it can be fun and memorable. 

Synonyms/Antonyms/Gradable items 

     Using the words a students already knows can be effective for getting meaning across. 

Definition 

    Make sure that it is clear (maybe check in a learner dictionary before the lesson if you are 

not confident). Remember to ask questions to check they have understood properly. 

Translation 

    If you know the students' L1, then it is fast and efficient. Remember that not every word has 

a  direct translation. 

Context 

Think of a clear context when the word is used and either describe it to the students or give 

them example sentences to clarify meaning further. 
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Other things to consider 

 Review the vocabulary you teach through a game or activity and encourage your 

students to do the same at home 

 Encourage autonomy in your learners. Tell them to read, watch films, listen to songs etc 

and note the useful words 

 Have a section of your board for vocabulary items that come up as you are teaching. 

Use different colours for the word / the phonemics / the prepositions / the part of speech 

 It is important to teach/learn words with associated meanings together 

 Encourage your students to make a dictionary from words presented in class. 

 Teach your students the grammatical names for the parts of speech and the phonemic 

script 

 Give extra examples sentences to the students if they are unsure and encourage them to 

write the word in an example sentence (maybe for homework. 

Best Rated games related to learning vocabulary 

1. brainstorming 

2. labeling pictures 

3. Pantomime 

4. matching activities 

5. crosswords 

6. word search 

7. put up posters 

8. bring items in classroom 

9. drawing pictures 

10. role play/drama to reinforce new vocabulary 
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B: Teaching Language functions 

       Parallel to grammatical structures is the language functions which define the speaker‘s or 

writer‘s intention in what they are saying or writing in a communicative system. Functions 

represent the basic units to a greater extent than either lexis or grammar . 

Because functions are the ways in which particular meanings are realized in language , the best 

way to present them is in context, in a text context or a dialogue  

Most typical language functions are:  

1- Inviting 

2- Suggesting 

3- Promising 

4- Apologizing 

5- Requesting information 

6- Agreeing 

7- Disagreeing 

8- Offering 

How to teach Function-related activities 

What:  

 Functions are the ways in which particular meanings are realised in language. 

How:  

• The best way to present them is through context, in a text or a dialogue.  

• The teacher asks why a speaker uses particular words or expressions, then draws 

students‘ attention to the choice of language used to express a meaning and expose the 

speaker‘s intention, i.e. the function presented. 
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• The activities that aim at teaching functions start with an example of a real-life function, 

then ask student to generate sentences of their own to practise this function. This keeps 

the learning process simple and gives students tools to build on.  

• In the exercises, students extend practice by asking one another or engaging in role-

play. Students are given a situation or task with individual roles allotted. The focus is on 

a certain function and that function is taken as the cue for the grammar taught in the 

lesson. Such practice provides opportunities for students to practise improvising a range 

of real-life spoken language in the classroom.  

Presenting language functions:  

There are two basic ways of presenting a communicative function :  

1. Inductively: give the learners different exponents of the function and ask them to 

identify it- what is the speaker doing in these sentences? 

2. Deductively: present a situation in which the function is needed and ask them to respond 

to it. You may ask comprehension questions to check understanding. 

       Receptive practice.  

This is very important with communicative functions and it takes time to sensitize the 

learners to nuances of meaning or of formality. It also aims at familiarizing them with a 

range of exponents of the functions. Possible activities for receptive practice include: 

- Finding a function in a dialogue or text. 

- Classifying a list of functional lang. (which would you use to ........?) 

- Classifying a list of exponents according to their precise meaning. 

 

 

 



 

 الدورة التدريبيت التأهيليت للمعلمين /المعلماث الجدد في المرحلت االبتدائيت 59

 

 

Productive practice. 

These may be relatively controlled activities, such as : 

- transformations between different exponents of a function  

- question and answer work to elicit the use of the exponents of a given notion . 

- situational cues (what would you say in these situations?) 

- functional categories (personal-interpersonal-directive-referential-imaginative) 

Tips for teaching language functions: 

- Create a situation and set a learner-directed activity on motion 

- Learners should conduct the activity to its conclusion 

- Make sure that learners understand what they are required to do in an activity. 

- Demonstrate the activity with learners. 

- Select activities which need comparatively light demands on the learners' linguistic and 

creative abilities 

- Equip learners with expressions and lang. forms they need for their activities. 
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  : طزق رذريضProjects / further reading 
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Further reading and Projects. 

 
 

A: Further reading 

Reading is becoming a lost art. A student's entire lifestyle can be enhanced by picking 

up a novel now and then. Literary readers are more than two-and-a-half times as likely to do 

volunteer or charity work, and over one-and-a-half times as likely to attend or participate in 

sports activities. Unfortunately, many children are struggling with learning how to read, 

haven't had exposure to interesting reading material, or simply don't have examples of reading 

for understanding and leisure.  

Many school children are stuck with ill-equipped libraries created decades ago. These 

small collections of antiquated materials are unable to meet the needs of today's pupil.  

 

The further reading section of the book has provided stories which are an abridged version of 

well known classic novels. The stories are suitable for the age and language level of the pupils, 

this encourages pupils to read for pleasure. The stories offer extensive reading in a challenging 

form and new context for the language and vocabulary that they have met in the core units as 

well as teaching them moral values. 

Some steps to follow: 

• First, you should introduce the story by going over any of the pre-reading activities 

found in the Workbook with the pupils as a whole class, or by a brief discussion 

following the introduction of any new vocabulary. Have pupils try to guess what the 

story could be about and make any predictions of possible outcomes. 

• The teacher may occasionally choose parts of the stories and play the CD in the 

classroom for pupils to enjoy listening to the target language. Pupils can do this while in 

groups, you could highlight certain elements of the story and even have some of them 

act out some scenes.  At certain points you can ask questions about what they have read 

or heard. 

• Then, the story can be  assigned as reading to be done by pupils in the class or at home.  

http://www.reading.org/
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• Then pupils are to work individually or in pairs to do the comprehension activities 

found in the Workbook related to each story. This checks pupils understanding of the 

texts, which they will find rewarding. 

• Finally pupils are guided to share in a discussion about elements of the story such as 

things they liked, favourite characters, the theme, moral, plot, different endings and 

alternative titles. 

 

Reading should be natural and fun. Try one of these quick ideas to help you 

along in your class: 

 Be an example. Let pupils see you as a positive example of reading. Reading together 

is a powerful tool in motivating your pupils to read. Take time to read to pupils in your 

class every once in a while. 

 Start a lending library. Set up and offer to let pupils borrow the books in your class 

library. You may want to keep track of your books and give pupils a chance to check 

out your "library catalogue".  

 Give books as gifts. Instead of giving toys or tokens which may be forgotten, consider 

giving books to the pupils. Holidays, birthdays, graduations, and other celebrations are 

opportune times to promote reading. 

 Give out bonuses. Hand out coupons (which you can make) to pupils who have read 

extra stories, they can hand in the coupons in exchange for less homework, extra 

grades or bonuses for field trips...ect 

 Beyond books. Reading material comes in many different shapes and sizes, some of 

which may be more accessible to a new reader. Video games, magazines, and comic 

books all provide opportunities for reading practice. Other suggestions for sneaking 

under a wary pupil's reading radar include playing board games that involve written 

instructions and corresponding with a pen pal (pupils in other classes).  

 Keep it fun, for everyone. If pupils are going to enjoy reading, the experience has to be 

enjoyable. As you read with your pupils, keep them involved by asking questions about 
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the story, and let them fill in the blanks. You can also create activities related to the 

stories you're reading in your class (projects) 

 "Look at what I did!" Another successful approach to motivating your pupils is to use 

some sort of visible record of achievement. A chart or graph that marks the number of 

books a pupil has read gives him or her a sense of accomplishment.  

 Something to talk about. Reading doesn't have to stop when you put the story down. 

Talk to your pupils about stories you've read you think he or she might enjoy. Point out 

similarities between everyday events and stories you have recently read. Or about the 

current story and its original form. 

 

B: Projects 

 
What is project based learning? 

 
Project-Based Learning (PBL) is a method that students go through an extended process of 

inquiry in response to a complex question, problem, or challenge through collaboration, 

communication and critical thinking. 

Aims of projects 

 
 Acquire knowledge through self-study . 

 Teach pupils how to work in groups and manage group projects. 

 Develop problem solving skills of pupils . 

 Encourage self-motivation, curiosity and thinking 

 Engage and build on student interests and passions. 

 Allows pupils to take the lead, making critical choices and decisions. 

 To make learning fun. 

 Allow a group of pupils to discuss, make, design or plan something together. 

 At the end of the project pupils should discuss what was made and why, this way they 

are integrating their skills from verbal to mobile ones. This also helps them cultivate the 

social and cooperative skills. 

All this enables them to use the target language outside a controlled class. 
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What is a class project? 

 
          A project is any activity you do that is somehow related to but not confirmed to the 

formal syllabus. 

 

What is important about class projects? 

        Projects encourage students to find out by themselves instead of being told by teachers or 

parents. Projects give students choices; consequences of their own will be observed. A sense 

of responsibility is cultivated when working in pairs of groups. It recycles vocabulary and 

accelerates the learning process . 

 

      All projects should be tackled and dealt with in the class, teachers should try to dedicate 

part of some lessons to completing a project, there is a project for every unit and teachers 

should start their projects from lesson one. 

Before the beginning of any unit the teacher should familiarize him/herself with the project 

and all the material needed. 

Pupils tend to gravitate to the same group of friends when doing their projects, try to change 

the groups each project is completed. 

 

Steps to follow when working on a project: 

     Each project should incorporate three lessons and use the writing process steps: 

 

1.Getting started pre writing  (teacher assigns the topic – pupils gather and 

organize material) 

-Introduce the idea of a project in an interesting and fun way 

-Pupils can start gathering and organizing material with the help of the teacher. 

The teacher should bring all the necessary material to class and ensure that pupils are 

prepared to work on their project in class. 
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2.Project work  writing or drafting ( pupils create the project) 

-Pupils  investigate, discuss, observe closely and record findings. 

-Pupils create their work in their groups. They may need to cut out, glue, draw and 

colour. 

3.Post writing or revising and editing ( teacher helps improve pupils work by 

adding extra details or reorganizing content 

-Pupils prepare and present reports of results in the form of displays of findings, talks or 

showing others what they have created. 

-Teachers can help pupils to improve their work by adding extra detail or re-organizing 

content. 

-The teacher should also encourage pupils to consider suggestions from their peers at this 

stage. 

 

Teachers should avoid: 

1.Act as the chairperson 

2.lecture in the traditional sense 

3.Impose their knowledge and standards on the group, but help the pupils explore the problem     

    on their own. 

 

Some difficulties you may face: 

*Some learners doing nothing. 

*Learners using their mother tongue language . 

*Groups working at different speeds. 

*wasting a lot of time  

*parents do the work. 

*the weaker don't contribute  
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Take notes on each project and make comparisons’, this is what is expected of 

the pupil on completing the projects: 

*To think , discuss , wonder and discover. 

*To solve problems in an organized manner. 

* To demonstrate their newly acquired knowledge and how well they communicate it. 

* To approach a problem and what activities to pursue. 

*To have the freedom to experiment and learn from trial and error. 

*To use a variety of learning styles and get honest, nonthreatening feedback. 

*To engage through hands-on, serious, authentic experiences. 
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 ) الىطبئل الزعليويخ ) أنىاعهب / إعذادهب ورىظيفهب لزحميك أهذاف الذرص 
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TTeeaacchhiinngg  AAiiddss  

  

Introduction: -I 
 

There are many different ways in which a trainer can make the learning experience more 

interesting and memorable for learners. One technique is to use teaching aids. Instructional 

material in the form of teaching aids should support the lesson plan and assist learning. 

Teaching aids use the senses of hearing (through audio tapes, CDs) and sight (through visual 

aids such as handouts, worksheets/books, overhead transparencies, videotapes and PowerPoint 

presentations). Research indicates that whilst only about 12% of what we learn comes from 

hearing, 75% comes from what we see. 

The Rationale behind using teaching aids: -II 

1- People learn best when they can see as they learn. 

Have you ever heard this saying? 

I hear and I forget 

I see and remember 

I do and understand                         Ancient Chinese proverbs 

As the Chinese proverb suggests, learners learn better when they do things. This seems 

to be a fact of human nature. If leaner hears something, but does not see something or do 

something to learn it , then that learner will not learn well. If a learner can hear and see and do, 

he/she will learn better, will understand better, and will remember better. 

    2- Visual support provides sensory stimulation, which is necessary for our brains to 

grow. 

        Stimulations mean exciting someone or making him/her curious. 

Sensory stimulation means exciting children through the five senses: seeing , hearing , 

smelling, touching ,and tasting. For example, to teach mango in English, bring a mango to 

class. Ask your learners to hold it, feel it, smell it, and taste it. By stimulating children through 

their senses, children's brains actually grow in a way that they can accept this kind of 

information, as they grow older. 
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   3- By using visual materials, children can learn by doing.  

Sometimes we call learning by doing Activity-based instruction. With activity based- 

instruction, our learners don't just sit and listen to us lecture. They learn by doing group work, 

problem solving, projects drama. They learn by singing, playing games, and having fun. 

Almost always, this requires the use of some kind of instructional materials. 

   4. They help learners understand the concept behind an idea.  

With wall materials, our learners can see a picture - for example, of the earth. With 

manipulative teaching aids, our learners can hold a model of the earth (a globe) and 

understand how it works - where countries are, the concept of north and south, even what is on 

the other side. 

5- Teaching aids are flexible: 

You can put flash cards on the wall, but if you take them off the wall, they become 

manipulative teaching aids. You walk around the room with them. You can change their order 

easily. You can even turn them upside down! 

 

6- Teaching aids can easily be changed into learning aids.  

In fact, all teaching aids can become learning aids when put in the hands of learners. With 

manipulative aids such as artifacts, pictures, games and puppets, this is easily done. 
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III- Examples of teaching aids: 

 whiteboards  

 slides  

 flip charts  

 Blackboard or WebCT  

 diagrams  

 PowerPoint  

 pictures /flash cards / graphic organizers. 

 video cassettes/DVDs  

 overhead transparencies  

 audio cassettes 

When designing the structure and content of a lesson, remember to consider all the activities in 

the lesson and all the possible means of assisting learning.  

I V -  P r e p a r a t i o n  a n d  g o o d  p r a c t i c e s  i n  d e s i g n i n g  t e a c h i n g  

a i d s :  

 A- General recommendations and good practices: 

     A well designed aid should: 

 promote perception  

 promote understanding  

 help reinforce the spoken word  

 aid memory retention through repetition - but repetition through a different medium  

 motivate and arouse interest through requiring students to use different senses to learn  

 make effective use of the teaching time available to learn 

 be simple - do not crowd information onto the page or screen 

 be to the point, and well related to the lesson plan  

 be interesting and attractive 

 B -  C h e c k l i s t  o f  g o o d  p r a c t i c e  f o r  t h e  p r e p a r a t i o n  o f  

o v e r h e a d  t r a n s p a r e n c i e s  

Remember that overheads should not transmit all the information students need, but be a basis 

for reminding you of the main points of your presentation and aid students in structuring their 

notes: 

 keep design and layout simple – use no more than six bullet points  

 use one topic for each transparency  

 use a main heading and subheadings  

 use simple words or keywords rather than sentences  
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 use upper and lower case  

 use a sans serif font such as Arial or Comic Sans – they are easier to read  

 if you are using colour do not use yellow or light green – they do not show well at the 

back of a large lecture theatre  

 use wider spacing between sentences and paragraphs  

 depending on the size of the room in which you will be using the transparency, the type 

size should be at least 18 point, preferably 24 point. 

 use no more than two font sizes  

C -  C h e c k l i s t  o f  g o o d  p r a c t i c e  f o r  t h e  p r e p a r a t i o n  o f  

P o w e r P o i n t  p r e s e n t a t i o n s  

         PowerPoint is an extremely popular presentation package and an alternative to using 

overhead transparencies for the production of interesting and visually attractive presentations. 

There is a temptation to use PowerPoint just because it exists. Refrain, for technology should 

not drive the selection of the teaching aid, but the particular teaching aid should be chosen 

according to its fitness for purpose in that particular teaching situation. 

          The main advantage in using PowerPoint is the flexibility, both in terms of the content 

of the presentation and the way in which the information is displayed. Graphs, drawings, 

tables and organizational charts make your presentation more interesting, but as a general rule 

keep presentations simple and clear. PowerPoint, like overhead transparencies, is most 

effectively used to emphasize the main points you wish to make. Many of the guidelines 

relevant to PowerPoint presentations are similar to those used in preparing overhead 

transparencies - here are additional points to remember: 

 limit the number of slides, for example, no more than 12 for a ten minute presentation  

 ensure text contrasts with the background, but avoid patterned backgrounds  

 if you are using pictures, charts, tables and diagrams, ensure you are complying with 

copyright law  

 standardize position, colours and styles  

 use only one or two animation or transition effects 

D -  D a t a  p r o j e c t o r s  

Some tutorial rooms now have ceiling mounted projectors connected to a control desk situated 

near where the lecturer usually stands. This type of projector produces a clearer and stronger 

image, and the integration of the control equipment, which can include a video player as well 

as a computer, makes it easier to use than separate units - an OHP, a PC and LCD panel. 

The main tip about data projectors is that they usually require several minutes to warm up 

before they are ready to display images. Always set them up before beginning the class. 
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E -  L C D  p a n e l s  

This aid has been largely superseded by data projectors. But, since many smaller teaching and 

training rooms may not be fitted with data projectors, the following guidance is provided. A 

Liquid Crystal Display (LCD) panel connected to a PC and placed on an overhead projector 

will enable you to project computer generated images onto a display screen for the whole class 

to read. To be effective LCDs usually need to be placed on an overhead projector which 

contains a very much more powerful lamp than is available in the usual type of projector.  

F -  V i d e o t a p e s  

As with any teaching aid it is important to make adequate preparation: 

 devise an appropriate spoken introduction explaining why you are going to show the 

videotape to the class  

 give clear instructions as to what activities you expect students to be doing while the 

tape is running - should they make notes or should they concentrate on listening and 

watching  

 discover if a student manual is supplied with the videotape and which can be copied and 

distributed to students to form as a permanent record of the instruction provided on the 

tape – this good practice for students with disabilities  

 set up the equipment before the lesson and run the tape so that the 'lead' into the 

beginning of the instruction is as short as possible and the class (and tutor) are not left 

wondering whether the tape is going to play  

 before the lesson check that sound and vision levels are adequate at the back of the 

room 

The use of video provides an alternative medium for learning and can add variety to a 

presentation, saving a great deal of tutor effort, especially if the principles of library or 

database use have to be repeated to many groups over a short period of time. 

G -  V i d e o s ,  D V D s  a n d  a u d i o  t a p e s  

Videos, DVDs and audio tapes can be useful ways of reinforcing, introducing or filling in 

detail on the subject being taught. These can be shown to the class as substitute for a lecture or 

presentation and used exactly the same way with the participants free to take notes as they 

choose. They can also be used more interactively as follows: 

 they can be used in conjunction with an exercise sheet which requires the class to fill in 

details from the visual/aural experience  

 time is allowed for discussion before and/or after the showing  
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H -  D r a w i n g :  

Sketching on the board in class is something that most teachers do. As the saying goes, "a 

picture paints a thousand words". This is especially true in a language learning situation - ESL 

EFL in this case - where a quick sketch can help students focus and generate language related 

to the sketches. 

The key to drawing quickly is the fact that humans usually fill in the missing information. The 

difference between "happy" and "sad" is one simple stroke - the smile or frown. There are 

basically seven expressions which can be quickly expressed in a few strokes of the marker or 

piece of chalk and cover quite a wide range of situations. 

Here are the other five: 

 Laughing  

People usually tip their head to one side when laughing and open their mouths in a 

good chuckle. 

Example: Why is he laughing? What Joke has he heard? 

 Anger  

Slang the eyebrows down and raise the shoulders, open the mouth in a shout and you 

have one angry character! 

Example: What happened to Tom? Why is he so angry? 

 Pain  

Three crossed lines and a small open mouth - ouch. 

Example: Have you ever bitten into a lemon? Can you describe the taste? 

 

 Sleep well  

Put me into the horizontal and I'll close my eyes for some sweet dreams. 

Example: Do you remember any dreams from last night? 

I- Flash cards: 

    a- Flash cards are pieces of paper or cardboard with words or pictures on them. We usually 

use flash cards in a lesson to teach or reinforce certain ideas. Flash cards can also be posted on 

the walls to aid instruction. 
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    b- How to make flash cards : You can make flash cards by using any cardboard you can 

find, or a regular piece of paper (A4). It is best to use a whole sheet so all learners can see 

what is on it. (You can use half sheets or quarter sheets if the flash cards are used by learners 

in groups.) We will talk about three kinds of flash cards: language, maths, and picture cards. 

    c- How to make language flash cards:  
Write words on flash cards to teach Mother Tongue, English, and spelling. There are various 

types:            single word cards, phrase cards and sentence cards. 

How to use language flash cards 

You can use single word flash cards: 

· as sight words: hold them up and ask learners to say them for practice. 

· for handwriting: hold one card up at a time while the test of the class writes them on a piece 

of paper. 

· as sentence parts: hold two or three cards up and ask learners to make a sentence. 

· to label objects in the classroom. 

 You can use phrase cards as sentence parts, for sequencing and to make a story:  

 You can use sentence cards to make a story, for drills and to practice reading 

skills 

 

Note: You can do these activities in small groups. You can also ask learners to play the role of 

teacher. 

 How to make picture flash cards : There are two ways to make picture flash cards. 

Either draw pictures of common scenes, or use pictures and photographs. You can 

cut pictures out of magazines. You can use post cards. Use any pictures you can find. 

 How to use picture flash cards :    You can use picture flash cards: 

 to create stories                             

 to teach numbers 

 to teach sequencing                       

 to teach classification 

 to teach synthesis or evaluation    

 to teach position in space 

 to teach one-to-one correspondence 
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 ) طزق رذريض ههبرح االطزوبع والزحذس والمزاءح والكزبثخ ) الزعجيز 

 لزعليويخ / األلعبة الززثىيخطزق رذريض االطزيعبة الومزوء / األغبني ا 
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Teaching The Four Language Skills 

 

The natural order of the four skills is: 

-Listening 

-Speaking 

-Reading 

-Writing 

 

Teaching Listening: 

Listening is a demanding process, not only because of the complexity of the process itself, but 

also due to factors that characterize the listener, the speaker, the content of the message, and 

any visual support that accompanies the message . 

 

What are some factors that affect the listening process? 

The Listener 

         Interest in a topic increases the listener's comprehension; the listener may tune out topics 

that are not of interest. A listener who is an active participant in a conversation generally has 

more background knowledge to facilitate understanding of the topic than a listener who is, in 

effect, eavesdropping on a conversation between two people whose communication has been 

recorded on an audiotape. Further, the ability to use negotiation skills, such as asking for 

clarification, repetition, or definition of points notunderstood; enable a listener to make sense 

of the incoming information. 

The Speaker 

       Colloquial language and reduced forms make comprehension more difficult. The extent to 

which the speaker uses these language forms impacts comprehension. The more exposure the 

listener has to them, the greater the ability to comprehend. A speaker's rate of delivery may be 

too fast, too slow, or have too many hesitations for a listener to follow. Awareness of a 

speaker's corrections and use of rephrasing ("er.. . I mean . . .That is . . .") can assist the 

listener. Learners need practice in recognizing these speech habits as clues to deciphering 

meaning. 

 

 

Content 
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Content that is familiar is easier to comprehend than content with unfamiliar vocabulary or for 

which the listener has insufficient background knowledge. 

Visual Support 

Visual support, such as video, pictures, diagrams, gestures, facial expressions, and body 

language, can increase comprehension if the learner is able to correctly interpret it. 

 

Some considerations for classroom listening: 

 

These are some of the things to consider when trying to develop your students' listening. 

 

 Give the children confidence. We should not expect them to always understand every 

word and they should know this. 

 Explain why the children have to listen. Make sure the learners are clear about why they 

are listening, what the main point or purpose of the activity is.  

 Help children develop specific strategies for listening. An important strategy that the 

teacher should teach is 'intelligent guesswork'. Pupils are used to drawing on their 

background knowledge to work out something they are not sure of.  

 Set specific listening tasks. Try to think of listening in three stages, pre-listening, while-

listening, post listening and have activities for each stage.  

 Listening does not have to rely on the availability of a cassette or pre-recorded material. 

Most listening is teacher talk. 

 

What to do to be more comprehensible 

There are a number of ways that you can try to make yourself easier to understand. 

 

 Keep sentences short and grammatically simple. 

 Use exaggerated intonation to hold the child's attention. 

 Emphasize key words. 

 Limit the topics talked about to what is familiar to the child. 

 Frequently repeat and paraphrase. 

 

Listening activities: 

•Guessing games 

•Dialogues for speech models 

•Communication games 

•Story telling 

•Conversations 
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•Practising minimal pairs 

•Role play 

 

Teaching Speaking: 

Many language learners regard speaking ability as the measure of knowing a language. 

These learners define fluency as the ability to converse with others, much more than the ability 

to read, write, or comprehend oral language. They regard speaking as the most important skill 

they can acquire, and they assess their progress in terms of their accomplishments in spoken 

communication. 

Language learners need to recognize that speaking involves three areas of knowledge: 

 Mechanics (pronunciation, grammar, and vocabulary): Using the right words in the right 

order with the correct pronunciation 

 Functions (transaction and interaction): Knowing when clarity of message is essential 

(transaction/information exchange) and when precise understanding is not required 

(interaction/relationship building) 

 Social and cultural rules and norms (turn-taking, rate of speech, length of pauses 

between speakers, relative roles of participants): Understanding how to take into 

account who is speaking to whom, in what circumstances, about what, and for what 

reason. 

In the communicative model of language teaching, instructors help their students develop this 

body of knowledge by providing authentic practice that prepares students for real-life 

communication situations. They help their students develop the ability to produce 

grammatically correct, logically connected sentences that are appropriate to specific contexts, 

and to do so using acceptable (that is, comprehensible) pronunciation. 

W h a t  d o e s  a  g o o d  s p e a k e r  d o ?  

      Speakers must be able to anticipate and then produce the expected patterns of specific 

discourse situations. They must also manage discrete elements such as turn-taking, rephrasing, 

providing feedback, or redirecting. The learner must also choose the correct vocabulary to 

describe the item sought, rephrase or emphasize words to clarify the description if the clerk 

does not understand, and use appropriate facial expressions to indicate satisfaction or 

dissatisfaction with the service. Other skills and knowledge that instruction might address 

include the following:  

 

 producing the sounds, stress patterns, rhythmic structures, and intonations of the language;  
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 using grammar structures accurately 

 assessing characteristics of the target audience, including shared knowledge or shared 

points of reference, status and power relations of participants, interest levels, or differences 

in perspectives 

 selecting vocabulary that is understandable and appropriate for the audience, the topic 

being discussed, and the setting in which the speech act occurs;  

 applying strategies to enhance comprehensibility, such as emphasizing key words, 

rephrasing, or checking for listener comprehension 

 using gestures or body language; and  

 paying attention to the success of the interaction and adjusting components of speech such 

as vocabulary, rate of speech, and complexity of grammar structures to maximize listener 

comprehension and involvement. 

Speaking activities: 

•Asking and answering questions 

•Repetitions 

•Dialogues 

•Games 

•Discussions 

•Comments 

•Role plays 

•Oral fluency and presentations 

 

Tips for teaching oral fluency: 

 Encourage learners to speak 

 Don't interrupt learners or jump on mistakes 

 Let learners express their thoughts freely 

 Prevail a relaxed atmosphere over your class, this will unleash the learners' imagination 

 Don't dominate all the time, leave a room for learners. Learn to take a back seat. 

 Of all activities "conversation" is the one, which obviously concentrates on fluency rather 

than accuracy 

 Beware of big issues as the basis of conversation lessons. Let learners talk about topics that 

interest them. Don't impose topics, which interest you. 
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Teaching Reading 
 

What Is Reading?  
 

Reading is described in many ways by different people. Some describe it as a thinking 

(cognitive) process. Others say it is the reconstruction and interpretation of meanings behind 

printed symbols. Still others say it is the process of understanding written language. All these 

explanations of reading are accurate.  

 

One such point is that comprehension of written material is the purpose of reading. In fact, we 

consider reading comprehension and reading to be synonymous because when understanding 

breaks down reading actually has not occurred. Perhaps more than any other, the word 

"meaning" appears in definitions of reading. Readers are involved in constructing meaning 

from text.  

Stages of Reading: 

 

Phonemic Awareness 

 

       Phonemic awareness is the understanding that spoken words and syllables are themselves 

made up of sequences of elementary speech sounds. This understanding is essential for 

learning to read an alphabetic language because it is these elementary sounds or phonemes that 

letters represent. Without phonemic awareness, phonics can make no sense, and the spellings 

of words can be learned only by rote. 

 

       In the early stages of its development, phonemic awareness does not involve written 

letters or words and is, therefore, not synonymous with phonics. In later stages, however, work 

on phonemic awareness and phonics appears to be mutually reinforcing. 

 

      Research has shown repeatedly that phonemic awareness is a powerful predictor of success 

in learning to read. Research findings include the following:  

 Phonemic awareness is more highly related to learning to read than tests of general 

intelligence, reading readiness, and listening comprehension (Stanovich, 1986, 1993).  

 The lack of phonemic awareness is the most powerful determinant of the likelihood of 

failure to learn to read because of its importance in learning the English alphabetic 

system or in learning how print represents spoken words. If children cannot hear and 

manipulate the sounds in spoken words, they have an extremely difficult time learning 
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how to map those sounds to letters and letter patterns&151; the essence of decoding 

(Adams, 1990).  

 Phonemic awareness is the most important core and causal factor separating normal and 

disabled readers (Share and Stanovich, 1995).  

 Phonemic awareness is equally important in learning to spell. (Ehri, 1992; Treiman, 

1993).  

Elements of phonemic awareness 

 

1-Rhyming    : Children can recognize rhymes easily when they hear it. 

2-Hearing syllables (break up words into syllables) 

3-Blending   :    blend phonemes to make words (   c / a / t  ) 

4-Segmentation  : ( hear the word sound by sound ) ( ba/na/na ) 

 

Phonics 
 

       Phonics is one method of teaching children how to read. Children are taught how to 

"sound out" new words by learning the following items:  

 Consonant letters sounds: b, c, d, f, g, h, j, k, l, m, n, p, q, r, s, t, v, w, x, y, z  

 Blend sounds: br, cr, dr, fr, gr, pr, tr, wr, bl, cl, fl, gl, pl, sl, scr, str, sm, sn,sp, sc, sk,  

 Short vowel sounds: a, e, i, o, u 

Always teach short vowel sounds first: a - apple, e - elephant, i- igloo, o - octopus, u - 

umbrella)  

 Digraph sounds: sh, ch, th, wh 

Two letters combine to make a totally different sound.  

 Double vowel sounds: ai, ea, ee, oa 

These pairs say the name of the first vowel.  

 Other double vowel sounds: oi, oo, ou, ow  

 Silent e: Silent e is bossy, it doesn't say anything but makes the vowel before it say its 

own name.  

 R controlled vowel sounds: ar, er, ir, or, ur 

Notice that er,ir and ur make the same sound.  

      Phonics is a series of rules that children have to memorize and apply when they are 

sounding out new words. Children are taught a rule, i.e. Silent e, and then they practice 

reading words with Silent e. Then children do skill sheets at their desk highlighting the Silent e 

rule. Children must learn letter sounds to an automatic level - they must be able to see the 

letter(s) and say the sound immediately.  
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The Five Keys to Reading 

 

 Phonemic awareness 

 Phonics          Identifying words accurately and fluently 

 Fluency 

 

 Vocabulary 

 Comprehension strategies        constructing meaning ,once words are identified 

 
 

 

Fluency in reading : 

1. The ability to read a text accurately and quickly. 

2. The ability to recognize words automatically. 

3. The ability to group words quickly to gain meaning from reading. 

4. Allows readers to focus attention on what text means.  

 

How to Teach Reading : 

1. Step 1 

       Word Recognition is the place to start decoding or word identification is made up of 

being able to use sound-symbol relationships, sometimes called phonics or phonetic 

strategies. This is an important skill that is worth the time spent to master. 
 

Word families- bat, cat, pat, sat, etc. are important and vowels will require special 

attention as it is those distinctions of short i and short e as is in pit and pet that can be 

frustrating throughout the reading and English acquisition process. 

2. Step 2 

       Sound blends such as st, fl, dr, sh, etc are an area of emphasis as are digraphs such 

as ch, ck, ph. These letters together form distinct sounds or phonemes. 

3. Step 3 

      Be sure to emphasize ending sounds as well as the more obvious beginning sounds. 

Listening for ending sounds is sometimes overlooked, yet it is very important. 
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4. Step 4 

     We learn some sight words incidentally or in the course of everyday life. Certain 

words are just recognized by their appearance and ESL Adults can recognize and appear 

to "read" signs and advertisements, such as Brand Names such as NIKE, Pepsi,etc. 

5. Step 5 

         Here are some tips to promote the developing ESL Adult reader's identification of 

sight words: 

- word games such as matching, "Concentration" and Bingo  

- Word search games  

- flashcards  

- selection of emerging reader books with plenty of sight words  

- picture dictionaries  

- rhymes and entertaining poetry 

6. Step 6 

      Our English language is confusing with its many words and terms with multiple 

meanings. Be sure to work with ESL Adults on discerning these variations in meaning 

as well as going over homonyms, words that sound the same, but have different 

spellings and meanings. 

7. Step 7 

     Reading Comprehension  

Reading comprehension is essential to the enjoyment of reading for pleasure and for 

understanding informational text. Several important skills contribute to higher levels of 

reading comprehension. 
 

- using context clues  

- ability to retell, summarize, or paraphrase what is read  

- making inferences or drawing conclusions when certain information is not explicit  

- sequencing events  

- comparing and contrasting 

8. Step 8 

     In teaching English to adults whose native language is not English, it is important to 

teach word parts: prefixes, root words, suffixes, and derivations of words. When ESL 

Adult students know even the basics, the skill enables them to come close to knowing 

what, at first, is an unfamiliar word. For example, when even an elementary school 

student knows the psych- means mind and somato- means body, then they stand a 
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Recognizing individual sounds to 

create  words or phonemic 

awareness. Children need to be 

taught to hear sounds in words and 

that words are made up of the 

smallest parts of sound and 

phonemes.   

Understand the relationship between 

letters and spoken sounds or phonics. 

Children need to be taught the sounds of 

individual letters and group of letters. 

And later be able to decode new words 

Reading 

Acquiring strategies to understand, 

remember and communicate what 

is read. 

Developing the ability to read the 

text quickly and accurately 

decoding words with understanding  

chance of understanding what psychosomatic means, even in their later educational 

years. 

9. Step 9 

Put reading in a context of real life. Reading across the curriculum and having teachers 

from different core subjects join forces on learning objectives is a powerful strategy. 

The ESL for Adults teacher who uses reading tasks from everyday life can demonstrate 

the value of continued mastery of the language. 

 

 

 

 

 

 

 

 

 

 

 

 

 

From reading aloud to comprehension 
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Criteria of selecting reading texts: 
1. The text  should appeals to the students‖ interests and experiences to some extent . 

2. It should be of appropriate to the level of students. 

3. The text and questions should cater for individual differences and all thinking levels. 

4. Typing should be clear and organized .  

 

Reading Techniques 

1-Skimming: 

     Reading quickly to identify the main ideas of a text 
 

2-Scanning: 

    Moving your eyes quickly down the page seeking specific words or phrases 

 

How to teach reading comprehension: 
*Pre-reading stage 

Brainstorming – spider maps – titles – prediction and guessing. 

 

*Reading for gist (skimming) 

Pupils read silently to answer a question that aims for the general theme of the text.  

 

*Detailed second reading (scanning) 

     Pupils read again to remember details. Allow pupils to read questions to realize for what  

purpose they are reading. 

 

*Post –Reading stage 

   Pupils evaluate the text using ―corner‖ 

Discuss the text with relation to students‘ experiences 

 

Teaching Writing: 
 

What is writing ?  

When we write we use graphic symbols: that is the letters or combination of letters which 

relate to the sounds we make when we speak. Writing can be said to be the act of forming 

these symbols. Writing is much more than the production of graphic symbols. The symbols 

have to be arranged according to certain conventions, to form words, and words have to be 

arranged to form sentences etc.. 
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Difficulties in teaching writing : 

       

           Many YL try to avoid writing activities for various reasons . Maybe some of them think 

it's too difficult for them to write in a foreign language. Some of the difficulties that may 

discourage them can be : 

  

 Lack of motivation   

 Fear of committing mistakes ( self confidence )  

 Lack of sufficient practice  

 Spelling difficulties  

 Structural mistakes  

 Punctuation \ capitalization  difficulties  

 Vocabulary (Word choice \ using words in context)  

 Flow of ideas \ sequencing of ideas  

 Mother tongue interference  

 

What does writing require ? 

 

A-Letter level : 

 Knowledge of the English alphabet  

 An understanding of the relationship between sounds and written symbols  

 Knowledge of the mechanics of writing :  

— * left to right orientation  

— * correct hand movement  

— * pencil control  

— * line as anchor point  

*upper/lower case letters ….etc. 

B- Word level : 

 Spacing of letters within words  

 Ligatures / cursive handwriting  

 Spelling  

C- Sentence level : 

 Spacing between words  

 Punctuation  

 Capitalization  

 Vocabulary  

 Structure  
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D-Connected text : 

 Choosing topics to write about  

 Sequencing of ideas  

 Organization \ form  

Early stages of writing: 

Internalizing the letters 

 Especially if the children‘s own language has a different alphabet it is important that they 

become familiar with the shapes of letters and can begin manipulating them. The following 

holistic (they require using the body and space rather than pencil and paper) activities help 

to give children a strong imprint of the shape of letters in their mind‘s eye. 

   Body letters 

 Ask children to make themselves into the shape of given letters ‘make yourself an ‘s’ etc’. 

Children contort their bodies into what they think the letter looks like. 

 You can model this easily by showing them an ‗x‘ by standing with your feet apart and 

your arms in the air and wide apart. Or you can show a ‗T‘ by standing with your feet 

together and your arms stretched out to the sides. 

 Or ask children to make a letter and the whole class has to try to recognise what the letter 

is. 

  Tracing letters 

 Ask students to shut their eyes and with your finger trace a letter on their hand or back. 

They must tell you what this is. They can play the game in pairs. There may be giggles 

from the ticklish in the class, but the activity requires them to ‗see‘ the letter in their 

mind‘s eye and it‘s great fun, too. 

Air writing 

 Before writing letters on paper, get all the students to stand up and you stand at the front of 

the class with your back to them. Using your writing hand draw a big letter in the air 

saying its sound at the same time. Get the students to copy you, moving their arms to form 

the letter in the air. 

Letter sculptures 

 Give out plasticine (soft modeling clay) to all the children (half-cooked spaghetti works 

too, but is messier). Ask the children to make certain letters (or words). They have to 

concentrate on the shape of the letter and its proportions.  

 The children can choose their own letter and make a big one out of plasticine or card, then 

stick it on a large piece of card. Give out magazines and newspapers and let the children 

look and find either words or pictures of things that begin with the same letter. They cut 

these out and create a collage with their big letter. Decorate the classroom with these 

posters. 
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Moving to controlled and guided writing activities: 

 

Writing consists of : 

 

 

       ( motor skills  )                   ( language skills ) 

 

Writing is not always easy.. ( Why ? ) 

 Writing integrates the knowledge of vocabulary, grammar and the extent of interest 

learners may find in the chosen topic. 

 

Writing logical order 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Connected text 

Shades of meaning  - style 

Organization – context  - 

sequence of ideas 

 

words 

Vocabulary  - punctuation – 

Capitalization – grammar – 

word choice -   structure 

 

Letters 

Spelling ( vowels ) uniform letter size – regular spacing within words  - sounds of 

letters – upper and lower case letters -  letter shape and slant  - direction of each letter  

- 
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Controlled Writing Activities 

 straight copying 

 delayed copying 

 matching 

 dictation  

 fill –in exercises  

 

Guided Writing Activities 

There are a variety of guided writing activities in the workbooks. Examples of guided 

activities are those where pupils are given a choice of words to complete in a text: 

  reordering words in a sentence so that it is grammatically correct 

 completing a crossword or write words according to picture prompts. 

 writing to a model ( very simple paragraph ) 

 writing with the help of some guide words 

 

Composition writing & The Writing Process in the Primary Stage: 

 

       Teacher can use Process Writing in the creation of written work by pupils in the 

classroom. This approach acknowledges that any individual will often require more than one 

draft to in order to satisfactorily complete a written task. As a teacher, you should also give 

feedback after each draft so that the next version will be much improved. 

 

Before writing: 

 select an age-appropriate topic for writing 

 help pupils to generate ideas for writing by discussion as a class or in small groups 

 use a variety of methods to help pupils organize  their ideas, such as making lists or 

drawing diagrams or graphic organizers. 

 

Writing a draft: 

 Pupils draft their ideas with your guidance using pictures, labels and words. In the 

primary draft, the idea is paramount. Pupils should check their work and correct errors 

after they have written down their main ideas 

 Help pupils to select the appropriate material for their work 

 Help pupils to order and structure their work 

 Encourage pupils to check their work themselves before giving it to you for feedback. 

 When commenting on early drafts of pupils work, make sure that any remarks are 

positive. This aids pupil's confidence 
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Post-writing: 

 Help pupils to add more details or to clarify their ideas 

 Encourage pupils to share their work and to make amendments in accordance with 

suggestions made by other pupils 

 Encourage pupils to check their work, paying attention to the use of punctuation marks 

and correct spelling 

 

Teaching with Songs: 

 
• It‘s great to use songs in class, if only to do something a little different. 

• But beyond using them solely to give your students ‗light relief‘, there are many other 

ways songs can be used in EFL classrooms to consolidate what students have already 

learnt.   

How to Teach Songs: 

• Set the scene for the song (picture , discussion, ..) 

• Play the song twice from beginning to the end. 

• Have the class sing the song. You may have to pause after each stanza especially if the 

song is too long or has some new lexical items. 

How can you teach songs in a creative way ? 

• Use alternate groups in singing  

• Encourage pupils to draw pictures that illustrate or are related in somehow to the topic 

• Ask students to move along with the rhythm or simply dance. 

• Ask students to fill in gaps , but be careful when you choose words to blank out. It 

depends on what lexical area you want your students to work on. 

 

Teaching with games: 
 

Games… 

• Should reinforce a specific skill 

• Should be appropriate to the learners‘ level 

• Should not be time consuming  

• Should be enjoyable and interesting 

Advantages of games 

• They offer a break or a release from the usual routine of the language class. 

• They are motivating and challenging. 

• Variety of games provide interesting learning in every lesson. 
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• They help to prolong or maintain the effort required to learn. 

• They help to recycle the previously taught material. 

• They encourage interaction and communication. 

• They enhance the spirit of co-operation as they involve all pupils. 

• They invite shy or slow learners to take part in activities.. 

 
 

How to teach with games? 

 

• Explain how the game is played in full ( use Arabic if necessary ) before allowing pupils 

to play. 

•  Demonstrate it with one pupil , with pairs or groups and check their understanding. 

•  Don't leave them to play all by themselves . teachers must supervise the game all the 

time making sure that pupils are actively participating. 

•  Don't insist on correcting pupils' mistakes. Pupils should feel at ease and free to express 

their happiness. Over correction leads to hesitation and frustration. 

• Be flexible and adapt the game to suit the level of your pupils. 

• Stop the game when they start losing interest. The game could be played later. 

• Repeat the game whenever you feel it will benefit your pupils. 

 

GETTING READY 

 

 Be interested and enthusiastic about the game yourself. 

 Know the game well before attempting to teach it. Identify the safety hazards,  

          anticipate the difficulties, and adapt the game to the group and situation. 

 Devise a method(s) for organizing teams or formations quickly.  

 Know your playing area. Make sure to have a safe area and easily recognized  

           boundaries. 

 Have the equipment together beforehand. 

 

GET SET, GO! 

 When starting a game, gather the group together so they can see and hear you well. 

 Give the name of the game and some interesting facts about it to help motivate interest. 

 Explain the game briefly, giving the basic rules. If needed, demonstrate the game with a 

small group of pupils. 

 After explanations, allow the group to get into the desired formation or team positions to 

start the activity. 

 Ask for questions before you start to play. 
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 Decide on a starting signal, such as "Ready, set, go!" or "On your mark, get set, go!" 

 If you decide to change rules during the game, try only one change at a time.  

         Allow the group to help suggest rules as well. You might say to the group, "Let's try     

         playing the game this way." 

 Stop the game when the enthusiasm is still high. Don't let it drag on. 

 Arrange for total participation. Devise a plan for rotation. Minimize waiting and        

maximize playing time. 

 

A FEW POINTERS FOR GAME LEADERS 

 Establish a warm, positive atmosphere that's fun for everyone. 

 Encourage everyone to participate and do her / his best. 

 Be patient. 

 Be fair in your judgments. 

 Show respect for each pupil. 

 Encourage fair play and safety at all times. 

 Be flexible and prepared to vary or change the game. 

  Emphasize cooperation and playing for fun rather than winning. 
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 الزمىين الوظزوز / هىاصفبد االخزجبر الجيذ ، رذريجبد عوليخ 

 دالولف أإلنجبسي / االخزجبراد / أنوبط األطئلخ / رىسيع الذرجب 
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Evaluation and Assessments. 
 

 

@What is Evaluation ? 

 
*Evaluation is a purposeful, cyclical process of collecting,  analyzing and interpreting 

relevant information in order to judge and make educational decisions.  

Evaluation may focus on the quality, appropriateness, worth or relevance of teachers, 

students, classroom instruction, instructional materials and activities, or whole courses 

or programmes of instruction. 

 

*The process of evaluation includes different stages and aspects such as measurement, 

assessment, appraisal and judgment.  

 

@Types of  Assessment: 

 

 Ongoing - assessment: 

               The assessment here is done on daily bases  and the final grade is some kind of 

combination  of the grades the learner received for various  assessments during the whole  

period/course / year  “ Testing should be an integral part of instruction. The main purpose 

is to know how well the pupils have mastered each step or unit so that teachers  can make 

necessary  modifications in the process of teaching and prepare effective remedial plans . 

For these reasons assessment should be  present in every lesson . 

 

Testing: 

@What is  a test ?  

           The word "test" is usually used to describe a systematic procedure for obtaining a 

sample of student behavior, while "assessment" is often used to describe a broader process 

of collecting information. Whatever name you use -- test, assessment, examination -- all 

rely on the same basic technology. 

          Tests are assessments in which students must individually demonstrate their 

knowledge and abilities They  can sometimes check on the learning of a discrete point of 

instruction , such as vocabulary or a grammar point .They  can also assess broader areas 

of reading or writing . Test results are usually expressed quantitatively with numbers.  In 

addition,  tests play a role in classroom assessment but they are only one type of 

assessment. 
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 Characteristics of A Good Test : 

 
 

1- Validity:  A test is considered as valid when it measures what it is supposed to measure  

"content validity ".  Exam papers should have "face validity", i.e., the papers should look 

professionally produced, be easy to read, no smudges or typing errors, have clear instructions. 

Otherwise students  are faced with problems not connected with the subject being tested. 

 

2- Reliability :  A test is considered reliable if it is taken again by the same students under the 

same circumstances and the score average is almost the constant , taking into consideration 

that the time between the test and the retest is of reasonable length. 

 

3- Objectivity: The questions and answers should be clear and definite so that the marks 

would give a score a student deserves. 

4- Comprehensiveness: A good test should include items from different areas of material 

assigned for the test.  This enable teachers to know accurately the extent of pupils' knowledge. 

 

5- Difficulty: The test questions should be appropriate in difficulty  neither too hard nor too 

easy. Besides they should be progressive in difficulty in order to reduce stress and tension.  

6- Practicality : A practical test  is easy to administer and to score without wasting too much 

time and efforts.  

7- Balance : A test should evaluate both linguistic and communicative competences. 

8- Time : A good test should be appropriate in length for the allotted time. 
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@Oral Assessment & Types of Questions / Fourth & Fifth grades: 
 

 Oral assessment: 

Skills 1
st
&3

rd
 periods 2

nd
 & 3

rd
 periods 

Attendance 2 4 

Oral Fluency 5 10 

Participation 5 10 

Reading aloud 4 8 

Class work/ Work book& 

Handwriting 
4 8 

 Written assessment: 
 

- The components of paper one : 

Branch Types of questions 

Vocabulary 

 Fill in the spaces with words from a list. 

 Word sets 

 Multiple choice ( grade five ) 

Structure 
 Multiple choices 

 Do as shown between brackets ( grade five) 

Function 

 Match (utterance and response ) 

 Responding to situations or complete the 

missing parts in dialogues ( grade five ) 

 Choose the suitable response from a,b &c 

(grade four) 

Set book 
 True or false 

 Productive guest ions (of general nature) 
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- The  components of paper two : 

 

Branch Types of questions 

Composition 

 Re-arrange words to make sentences (4
th

 grade) 

 Re-arrange sentences to make a story (4
th

 grade) 

 Answer questions in a short paragraph (5
th

 grade) 

 Write a paragraph with the help of guide words (5
th

) 

Comprehension 
 Productive questions ( semi productive for grade four ) 

 True or false 

Spelling 
 Fill in the missing letters 

 Short /long form / Combinations (grade five) 

Handwriting & 

Punctuation 

 Re-write one sentence in cursive handwriting 

 Punctuate one sentence 
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@First ,Second and third grades: 

 
 The Achievement File : 

       According to the Document of the Primary Stage , the scholastic year is divided into four 

periods  ( seven to eight weeks each ). Learners are evaluated on daily bases  in each period  in 

respect to the four main skills of the language and the sub skills  they embrace whether oral or 

written ones .Besides , first , second and  third graders are automatically transferred to higher 

classes if they attend the four periods .  However ,low achievers should be given great care 

especially in the helping classes which were mainly planned for this purpose and supposed to 

be taught by the heads of department with  distinguished teachers. 

Furthermore ,  teachers are adopting the following procedures in evaluating learners: 

 Carrying out an ongoing assessment ( worksheets / oral tasks or activities / short 

quizzes…etc) on daily bases. 

 

 Conducting simple written  tests to diagnose points of strength and weakness and 

prepare effective remedial plans accordingly . 

 

 Submitting periodical reports by the end of each period about pupils' standard and 

progress. 

 

 

 

 Allocating pupils to  the proper  effort/credit according to the marks they get 

concurring with the following table:  

 

Code Effort / Credit Mark Rate 

A Excellent 90-100 

B Very good 80-89 

C Good 70-79 

D Satisfactory 50-60 

H Weak Below 50 
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Main Skills/sub skills to be tackled while assessing first, second &third graders  : 

       By the end of  the 1
st
/ 2

nd
/ 3

rd
/4

th
  period ( according to the distributions of the ELT 

General Supervision )  learners are expected to do  the following tasks /assessment   

concerning the four main skills  of the language and the sub skills they embrace   : ( You can 

identify the addressed group simply  by looking between brackets ) 

 Listening : 

 

 Listen and tick ( first and second grades) 

 Listen and number ( first and second grades) 

 Listen to simple sentences/ descriptions/  dialogues/ texts  and answer some  

comprehension questions  ( first , second and third grades ) 

 

 Speaking : 

 

 Look and say (first and second grade ) 

  Talk about the pictures  using simple words ( first and second grades) 

 Participate in short dialogues using the main language functions ( first , second and third 

grades )  

 Ask and answer questions orally . ( first , second and third grades ) 

 Talk about different topics (oral fluency ) ( grade three only ) 

 

 Reading : 

 

 Read some sounds / diphthongs/ clusters ( first and second grades) 

 Segment  words into sounds& Blend sounds to make words ( first and second grades) 

 Match capital with small letters ( first grades ) 

 Match letters / words  / sentences with the corresponding pictures ( first  and second 

grades) 

 Match number figures to their spelling forms (words ) ( grade three) 

 Match stimuli with their responses(third grades ) 

 Complete sentences using picture prompts. ( second and third grades ) 

 Choose the right words between brackets . ( Structure for third grade ) 

 Read simple words / sentences/ texts for pronunciation ( first / second and third grades )  

 Read a passage and answer some questions ( Reading comprehension ) ( grade three 

only ) 
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 Writing : 

 Trace and copy letters and numbers .(grade one only ) 

 Trace and copy simple words ( first and second grade ) 

 Trace and copy simple sentences . ( second and third grades) 

 Fill in the missing letters ( spelling ) ( second and third grades) 

 Re-orders words to form meaningful sentences ( second and third grades) 

 Cursive handwriting / Re –write sentences in cursive handwriting  (grade three only ) 

 

 

References : 

 The Document of the Primary Stage . ( A main source about the Achievement File ) 

 On going Assessment forms of ELT General Supervision . 

 Oral Assessment /Types of Questions (Grade Four &Five ) / Forms of ELT General 

Supervision. 

 

For teachers who want more information about assessment and evaluation , you 

can search in the following websites : 

 www.itea.org 

 www.anglaisa.edunet.tn 

 www.specialed.about.com  

 www.etni.org.il 
 http://honolulu.hawaii.edu 

 www.admira.com 

 www.bc.edu 

 http://schoolsutah.gov 
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