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     The Components of Target English Grade 6: Books (A and B) 

A. Student’s Book  
• The Student‘s Book has 6 units, each focusing on a particular topic.  

• Each unit consists of four lessons which develop the topic in different ways.  

• At the end of each 3 units, there is a revision section that helps students recycle 

previously given language and vocabulary.  

• There is a section for communication activities, aimed at promoting students' 

communication skills. 

• At the end of the book, there is a Literature Time section, which consists of two 

stories. 

• There is a section for writing models that exposes students to different writing genres.  

• This is followed by a glossary of vocabulary words .  

B. Workbook  

• The Workbook is closely interlinked with the Student‘s Book and is designed to be 

used in class to provide both extra practice of the language and skills covered in the 

Student‘s Book. 

• There are context-based puzzles, crosswords and problem-solving activities to help 

develop students' cognitive skills.  

C. The Handwriting Book: 

• The HB is designed to complement the SB and the WB, with a handwriting activity 

following each lesson except lesson 1. 

• The words in the HB are derived from the SB while the texts, not exactly the same in 

the SB, are meant to enrich the students' knowledge. 

• The HB includes various types of writing to mirror what students meet in the core 

units. 

C. Teacher’s Guide  
• The Teacher‘s Guide provides a Content Map, Introduction and comprehensive 

guidance notes for teachers to present the lessons. 

• It also provides a Workbook answer key and a Glossary at the back.  

• At back of the book there is extensive material to develop and consolidate the core 

teaching material. This section includes communication activities literature time 

model writing tests, profile sheet (classroom records)and photocopiable pages. 

D. Audio Material  
• The cassettes contain the listening texts from each unit. Full scripts of listening texts 

are given in the teacher's guide.  

The Components of Target English grades (7,8, and 9) 

A. Student’s Book  
• The Student‘s Book has six modules, each focusing on a particular topic.  

• Each module consists of two units and a project. 

• Odd-numbered units are divided into eight  lessons while even-numbered units  

consist of nine lessons which develop the topic in different ways. 



 

5  

 الدورة التدرٌبٌة التأهٌلٌة لمعلمٌن /معلمات  المرحلتٌن المتوسطة و الثانوٌة
 

• Lessons 1-6 appear in the SB and occupy one page each. Lessons (7and 8) appear in 

the WB. Lesson 9deals with a project(SB). 

• At the end of the book, there is a Literature Time section, which consists of a single 

story divided into 6 episodes. 

• This is followed by a glossary of  active words and a list of websites to use through 

the course.   

B. Workbook  
• The Workbook is closely interlinked with the Student‘s Book and is designed to be 

used in class to provide both extra practice of the language and skills covered in the 

Student‘s Book, as well as extension work to develop topic and language areas.  

• The Workbook closely mirrors the grammar and vocabulary of the Student‘s Book, 

while providing variety and additional stimuli.  

• There is a Progress Test in the Workbook at the end of each module. Each test has a 

‗Reading‘, ‗Language Practice‘ and ‗Writing‘ part related to the theme of the module.  

• The students complete a learning log which provides an opportunity for informal and 

non-threatening self-assessment. 

• In the Workbook, there are Help Boxes that provide rules of grammar. Some 

exercises in every module are for self-assessment, where students can assess their 

own performance in the task by referring to the answer key found at the end of the 

book. 

 C. Teacher’s Guide  
• The Teacher‘s Guide provides a Content Map, Introduction and comprehensive 

guidance notes for teachers to present the lessons. 

• It also provides complete listening scripts for listening material, a Workbook 
answer key , a Glossary at the back , a list of websites to use through the course and a 

list of irregular verbs. 

D. Audio Material  
• The cassettes /CDs contain the listening texts, stories and pronunciation exercises of 

each unit. Full scripts of listening texts are found at the back of the teacher's guide.  

The Components of Over to You 

A. Student’s Book  
• The Student‘s Book has four modules, each focusing on a particular topic.  

• Each module consists of three units and nine lessons which develop the topic in 

different ways.  

• At the end of each module, there is a project that is related to the topic of the 

module.  

• At the end of the book, there is a Literature Time section, which consists of two 

stories.  

• This is followed by a Grammar File, Function File, Irregular Verbs List, a glossary 

of vocabulary words and websites.  
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B. Workbook  
• The Workbook is closely interlinked with the Student‘s Book and is designed to be 

used in class to provide both extra practice of the language and skills covered in the 

Student‘s Book, as well as extension work to develop topic and language areas.  

• In each unit of the Workbook, Lesson 3 consists of a reading exercise, while Lesson 

6 is devoted to Language Practice. Lesson 9 provides students with a Writing 

activity.  

• The Workbook closely mirrors the grammar and vocabulary of the Student‘s Book, 

while providing variety and additional stimuli.  

• There are also four regular Progress Tests in the Workbook at the end of every 

module. Each test has a ‗Reading‘, ‗Language Practice‘ and ‗Writing‘ part. These 

serve as self-assessment procedures.  

• In the Workbook, there are Grammar Assistant Boxes that provide rules of grammar. 

Some exercises in every module are for self-assessment, where students can assess 

their own performance in the task by referring to the answer key found at the end of 

the book.  

• ‗Over to you‘ is a post-reading activity in which students can express their own 

opinion and further extend the topic discussed in the reading.  

C. Teacher’s Guide  

• The Teacher‘s Guide provides a Content Map, Introduction and comprehensive 

guidance notes for teachers to present the lessons, as well as full answer keys at the 

end of each module.  

• It also provides complete listening scripts for listening material, Extra listening, a 

Workbook answer key and a Glossary at the back.  

 D. Audio Material  
The CDs contain the listening texts, stories and pronunciation exercises of each unit. Full 

scripts of listening texts and Extra listening . 

E-learning and EFL 

• Students are advised to use E-learning in specific tasks and required to do research 

particularly in project work. 

•  Teachers will need to manage and monitor their students‘ use of it. 

•  Guide students to look for information on the Internet:  

• Students need to access a suitable search engine, such as Google or Yahoo. 

• They need to choose suitable key words to enter in the search box. For example, if a 

student wants to find out what the weather is typically like in the Japanese capital, 

Tokyo, during November, the phrases ‗Tokyo weather November‘ or ‗Tokyo climate‘ 

would be suitable starting points. 

• The student then clicks the ‗search‘ button. The screen will give a list of ‗hits‘ or 

possible websites. At this point a degree of caution and discernment is required.  Students 

should visit at least two websites that appear to provide the data they require and compare 

the details. If the websites agree, the information has a good chance of being reliable. If 
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they disagree, even to a small extent, the student should refer to a third or even a fourth 

website until they are confident that the information is correct.  

• They are now ready to take notes directly from the screen or to print out a copy of the 

information they have found.  

A selection of websites that teachers and students may find useful is provided in the 

Introduction to the Teacher Guide. An additional list appears at the end of the Student‘s 

Book. 

Teaching technologies: creating interactive materials 
 

The World Wide Web offers ESL teachers and students hundreds of tests and quizzes. 

Many of them are of good quality and user-friendly but after a while teachers usually start 

to create their own quizzes because the ones they find on the Internet do not satisfy their 

needs.  
 

The advantages of computer-based teacher-created materials: 

 The advantages of using computer-based teacher-created materials are numerous: 

 Interactive exercises increase motivation when the material is directly linked to the 

course and/or interests of your students. 

 The exercises are game-like and fun. 

 The students can work through the exercise taking as much time as they need and 

learning as they go. 

 They receive immediate, frequent and non-judgmental feedback. 

Lesson planning, and the  structure of a lesson                                                                                                                     

What is a plan? 
- A framework and overall shape for the lesson 

- Indication of what is going on in the class  

- Time reference for coming classes 

- Confidence for students: trustworthy teachers: logical sequencing of ideas. 

-The importance of mental preparation. 

What should be in a plan? 

 - Day and date /class /period/module/unit /step--learning objectives (What students are       

   supposed to do) 

- Anticipated problems and how to surpass them 

Language focus =voc items/structures/language functions- 

Materials needed- 

Procedure- 

How students are going to carry out the tasks- 

- How the lesson fits with pre /post lessons 

-Wrap- up stage 

Homework- 

-Evaluation 
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THE STRUCTURE OF A LESSON 

 

 Opening     How a lesson begins.  

Sequencing How a lesson is divided into segments and how the segments relate to each 

other. 

Pacing        How a sense of movement is achieved within a lesson. How much time to 

allocate to each part of the lesson.  

Closure       How a lesson is brought to an end.  

Opening 

 

• Describe the objectives of a lesson.  

• State the information or skills the students will learn.  

• Describe the relationship between the lesson/activities and a real-world need.  

• Describe what students are expected to do in the lesson.  

• Point out links between this lesson and previous lessons.  

• State that the activity the students will do is something they will enjoy.  

• Do something in order to capture the students‘ interest and motivation.  

• Review learning from a previous lesson.  

• Preview the lesson. 

  

Sequencing 

 

• Simple activities should come before complex ones.  

• Activities involving receptive skills should precede those that involve productive 

skills.  

• Students should study a grammar rule before trying to use it. 

• Students should practice using a tense or grammar structure before studying the rule 

that underlies it.  

• Accuracy-focused activities should precede fluency-focused ones.  

• There should be a progression within a lesson from mechanical or form-based 

activities to meaningful-based activities.  

Pacing 

 

• Avoiding needless or over–lengthy explanations and instructions, and letting students 

get on with the job of learning.  

• Using a variety of activities within a lesson, rather than spending the whole lesson on 

one activity.  

• Avoiding predictable and repetitive activities, where possible.  

• Selecting activities of an appropriate level of difficulty.  

• Setting a goal and time limit for activities. 

• Monitoring students‘ performance on activities to ensure that students have had 

sufficient but not too much time.  
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Closure 

• Summarizing what has been covered on the lesson.  

• Reviewing key points of the lesson.  

• Relating the lesson to the course or lesson goals.  

• Pointing out links between the lesson and previous lessons.  

• Showing how the lesson relates to students‘ real-world needs.  

• Making links to a forthcoming lesson.  

• Praising students for what they have accomplished during the lesson.  
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 لكل طالب ومعلم بالمرحلة الثانوية مشروع الالب توبللغة اإلنجليزية لتفعيل العام خطة التوجيه الفني 

 

 

 النشاط م
 اإلجراءات التنفيذية

 المعلم الطالب

1 
التدريبات 
 التفاعلية

تدرٌبات التفاعلٌة عن * اإلفادة من ال
 وتعرٌفاتها.  مفردات الكتب المقررة 

تدرٌبات التفاعلٌة عن تعبئة اإلفادة من ال* 
 متعدد.  فراغات واختٌار من

أسئلة تدرٌبات التفاعلٌة عن * اإلفادة من ال
 اختٌار الزمن الصحٌح.

أسئلة تدرٌبات التفاعلٌة عن * اإلفادة من ال
 اختٌار ضمائر الوصل.

أسئلة تدرٌبات التفاعلٌة عن * اإلفادة من ال
 اختٌار الجملة الصحٌح.

متابعة ما ٌقوم الطالب بعمله بعد إعداد  *
 المواد التفاعلٌة من قبل التوجٌه الفنً.

من التدرٌبات  إضافٌة* االحتفاظ بنماذج 
التفاعلٌة لالستفادة منها فً الحصص 

 اإلضافٌة.
  

2 
 الواجبات
 المنزلية

االستعانة بالحاسب اآللً لتقدٌم وعرض * 
 .الواجبات المنزلٌة

* حل الواجبات وإرسالها عن طرٌق 
 البرٌد االلكترونً للمعلم 

وٌقوم المعلم بالتصحٌح وإرسالها   
 للطالب مرة أخرى.

الب الغائب على الواجبات الط إطالع* 
 المعطاة.

حل اختبارات سابقة لالستعداد ألداء * 
 اختبارات الفترات .

تعرٌض الطالب لشرح معلمٌن آخرٌن * 
 .واالستفادة منهم

االستفسار عن أسئلة ال ٌستطٌع الطالب * 
 .حلها 

كتبثخ وإسعبل انىارجبد انًذسعيخ عجش * 

حى   يىلع انًذسعخ  أو انجشيذ اإلنكتشوَي

 تصضيضهب.

* متابعة ما تم تكلٌف الطلبة بعمله على 
 شبكة االنترنت )البرٌد  االلكترونً(
* التواصل الدائم مع الطلبة وتقدٌم 

 االستشارة عند اللزوم من خالل 
 المنتدى الخاص بالتوجٌه الفنً.  
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لكل طالب ومعلم بالمرحلة  مشروع الالب توبللغة اإلنجليزية لتفعيل العام خطة التوجيه الفني تابع: 

 الثانوية

 النشاط م
 اإلجراءات التنفيذية

 المعلم الطالب

3 
األعمال 
 الصفية

* تكلٌف الطالب بتصمٌم ملفات تضم 
 األعمال التً قاموا بها أثناء الحصص.
* تحضٌر مواضٌع التعبٌر لمناقشتها و 

 تطوٌرها.

 * متابعة انجازات الطلبة وتقوٌمهم.
 * مناقشة الموضوعات مع الطالب.

4 
القراءة 
 الحرة

نت وتحمٌل * الدخول على شبكة االنتر
المشار إلٌها فً بعض القصص العالمٌة 

 الكتب الجدٌدة.

* ٌقوم المعلم بإرشاد الطالب وتزوٌدهم 
بالمواقع للحصول على القصص 

واالحتفاظ بها على جهاز الحاسوب 
 الخاص به.

5 
االختبارات 
 التفاعلية

* ٌقوم الطالب باإلجابة على نماذج 
التوجٌه االختبارات التفاعلٌة التً  ٌعدها 

 الفنً بالمنطقة.

* توفٌر اختبارات تفاعلٌة لكل فترة 
 دراسٌة وإعداد نماذج إجابة لها.
* مراجعة إجابات الطلبة على 

االختبارات التفاعلٌة وتزوٌد الطالب 
 بنماذج أخرى فً حالة الطلب.

 

 المنتديات 6

* تشجٌع الطلبة على االشتراك فً المنتدٌات 
بالتوجٌه الفنً من خالل الموقع الخاص 

وذلك لالستفسار عن أي صعوبات أو  أي 
 مستجدات.

تعلقة بالمادة من * تبادل اآلراء الفنٌة الم
واالستعداد للرد على  خالل المنتدٌات

 أسئلة الطالب ذات العالقة بالمناهج.
كافة  فً* التواصل مع باقً المعلمٌن 

 المناطق من خالل المنتدٌات الفنٌة.

7 
أبحاث 
 ومشاريع

حث المتعلمٌن على التواصل مع معلمٌهم  *
المعلوماتٌة لتبادل اآلراء و تقدٌم  عبر الشبكة

تدرٌس وتعلم  المقترحات المتعلقة بمجال 
 .تىصيبدانلتشاصبد وااليٍ واالستفادة  اللغة

تقدٌم أبحاث ومشارٌع ومقاالت تتعلق  *

 بموضوعات ذات صلة بالمنهج الدراسً.
انجضج عٍ يعهىيبد يتعهمخ ثًششوعبد  *

 .يتضًُهب انًُهذ

 االشتشان في يزًىعبد ثضخيخ. *

* تُفيز انًشبسيع انزًبعيخ يٍ خالل سثظ 

  يضهيه. انضىاعيت ثشجكه 

خبرات مع المعلومات والتبادل * 
من مجموعات متخصصة فً المجال 

 .المهنٌةتنمٌة أجل ال
يجهغ انًعهى انطالة عجش انًىلع أو * 

ثبنًششوعبد انىارت  انجشيذ اإلنكتشوَي

 إعذادهب لجم كم فتشح، وتىفيش يمتشصبد 

يغتفيذ يُهب نصىس وأعًبء يىالع و  

 انطبنت في تُفيز انًششوع.

إعداد وتحمٌل أوراق عمل لالستخدام * 
 داخل الفصل.
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لكل طالب ومعلم بالمرحلة  مشروع الالب توبللغة اإلنجليزية لتفعيل العام خطة التوجيه الفني تابع: 

 الثانوية

 النشاط م
 اإلجراءات التنفيذية

 المعلم الطالب

8 
الطالقة 
 الشفهية.

جٌع المتعلمٌن على إعداد المواد تش* 
 الشفهٌةالطالقة  موضوعات العلمٌة ل

 باستخدام الحاسب اآللً.وتقدٌمها 

* تزوٌد الطلبة بالمواد العلمٌة والمواقع 
والبرامج التفاعلٌة التً االلكترونٌة 

 تساعدهم على تنمٌة مهارة الطالقة الشفهٌة.

9 
 كتابة
 القصة

االستعانة بالبرامج المختلفة المتوفرة * 
زٌز مهارات عبر الشبكة المعلوماتٌة لتع

 .كتابة القصة القصٌرة
  .التعلٌق على أحداث وأشخاص القصة* 

* تزوٌد الطلبة بالمواد العلمٌة والمواقع 
االلكترونٌة والبرامج التفاعلٌة التً 

تساعدهم على تنمٌة مهارة كتابة القصة 
 القصٌرة.

 التخاطب 11
 عن بعد 

 لمتابعةاإلنترنت شبكة االستعانة ب* 
 الدروس وتطبٌقاتها.

لتخاطب عن بعد ا * االشتراك فً برامج
Video conference 

مؤتمرات وندوات مصغرة * المشاركة فً 
 المدارس.من مختلف 

لشرح  ( U Tube) االستعانة باإلنترنت * 

 بعض الدروس للطلبة وتطبٌقاتها.
الربط بٌن عدة مدارس حول العالم * 

الخبرات بٌن  للتخاطب عن بعد وتبادل 
 Video conference     المعلمٌن.

11 
جتماعات اال

 فنيةال

على االجتماعات  اإلطالع* السماح للطلبة 
 الفنٌة واالستفادة  منها.

للقسم عن طرٌق * إعداد االجتماعات الفنٌة 
 Power              استخدام العرض ألتقدٌمً.

Point + Data Show 

12 
إعداد 

 دروسال

على الدروس  اإلطالع* السماح للطلبة 
 المعدة واالستفادة منها. 

 

تشجٌع المعلمٌن على إعداد الدروس * 
 باستخدام الحاسب اآللً.

* تمذيى انذسوط ثبعتخذاو ثشَبيذ انعشوض 

 انتمذيًيخ.

* عشض ًَبرد انذسوط في أكخش يٍ فصم 

 دساعي في آٌ واصذ.

 ورش عمل. 13
مؤتمرات وندوات من  * المشاركة فً

 .المدارس وعلى المستوى الدولًمختلف 

استخدام الشبكة المعلوماتٌة  لتقدٌم * 
 .دروس و ورش عمل 

باستخدام شبكة  تقدٌم ورش عمل* 
 المعلومات.

15 
الخطة 

األسبوعية 
 لولي األمر

 على الخطة وتنظٌم الوقت طالعاإل *

 .التخطٌط المستقبلًلتنفٌذها والتعود على  

سٌدرسه الطالب خالل  على ما * التعرف

 .األسبوع القادم

مراقبة وتوجٌه الطالب وضبط أدائه  *

 .وتعدٌله

و مطلوب االنتهاء إرشاد الطالب لما ه *

 منه خالل أسبوع.
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لكل طالب ومعلم بالمرحلة  مشروع الالب توبللغة اإلنجليزية لتفعيل العام خطة التوجيه الفني تابع: 

 الثانوية

 النشاط م
 اإلجراءات التنفيذية

 المعلم الطالب

16 
المواقع 
 الكترونية

االنكتشوَيخ إيكبَيخ انذخىل إنً انًىالع * 

 انتفبعهيخ. انتذسيجبد  وصم

* تضويذ انطبنت ثمبئًخ يٍ انًىالع انًفيذح 

 في عًم انًشبسيع.

* تضويذ انطبنت ثبنًشبسيع انتي تؤدي 

 .وانتُغيك ثشكم رًبعي

ٌستطٌع الطلبة الحصول على كل ما * 
ٌحتاجون إلٌه فً أقل وقت وبأحسن 

 .صورة وبشكل موثوق به

تشثىيخ يفيذح  ثًصبدس* تضويذ انًعهًيٍ 

 –كتت –)يىعىعبد ودوسيبد انكتشوَيخ 

 يمبالد( نهتًُيخ انًهُيخ غيش انًجبششح. 

* عمذ انًؤتًشاد وانذسوط انشيبديخ ووسػ 

 Video  االرتًبعبد انًشئيخانعًم ثخبصيخ 

Conference. 

نىصخ إعالَبد نىضع اإلعالَبد تصًيى * 

 انغشيعخ نهًعهًيٍ.

خ يٍ انًىالع انًفيذح في * تضويذ انًعهى ثمبئً

 طشائك انتذسيظ.

* تضويذ سئيظ انمغى ثبنُششاد انفُيخ 

 وانًغتزذاد.

* وضع انتزبسة انُبرضخ نهًعهًيٍ فيًب 

وتُفيزهب وطشائك  يخص وضع انخطظ 

 انتذسيظ انفبعهخ وفتش انًُتذيبد انتشثىيخ 

 نتجبدل اآلساء.

17 
البريد 

 االلكتروني

نهطبنت ووني * إَشبء ثشيذ انكتشوَي 

 األيش نغهىنخ انتىاصم.

* تزًيع انطالة في يزًىعبد صغت 

وانًيىل وانمذساد  أنتضصيهيانًغتىي 

 يٍ خالل انمىائى انجشيذيخ انًصُفخ.

* تضويذ انطبنت ووني األيش ثخطخ 

 انًتبثعخ األعجىعيخ نهًُهذ.

 * إَشبء ثشيذ انكتشوَي نكم يعهى.

ثبنتمبسيش ووني األيش * تضويذ انطبنت 

 .نهطبنت أنتضصيهي انًغتىي  ٍانذوسيخ ع

* تضويذ سئيظ انمغى ثبنُششاد انفُيخ 

 وانًغتزذاد.

* انشد عهً اعتفغبساد انطالة يٍ أرم 

 انتىاصم انًغتًش يعهى.

 البرمجيات 18

* تضويذ انطبنت ثبنًىعىعبد انعهًيخ 

وانمىاييظ االنكتشوَيخ نتُفيز انجضىث 

 انعهًيخ وانًشبسيع.

تضويذ انطبنت ثبألَشطخ وانجشيزيبد * 

 انتفبعهيخ.

* تضويذ انطبنت ثُغخ يٍ االختجبساد 

أًَبط األعئهخ  االنكتشوَيخ نهتذسيت عهً 

 انًختهفخ.

* تضويذ انًعهى ثبنًىعىعبد انعهًيخ 

 .وانمىاييظ االنكتشوَيخ

* تضويذ انًعهى ثجشَبيذ يًكٍ يٍ خالنه 

 وانًتًيض(. يتبثعخ انطبنت )انضعيف 

تضويذ انًعهى ثجشَبيذ يًكُه يٍ وضع  *

انخطظ وانتذسيجبد واألَشطخ انتفبعهيخ 

 وصىعجخ انًُبهذ.

إعداد برمجٌات تتناول جوانب من المنهج * 
 الطالب. الدراسً لعرضه على
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لكل طالب ومعلم بالمرحلة  مشروع الالب توبللغة اإلنجليزية لتفعيل العام خطة التوجيه الفني تابع: 

 الثانوية

 

 النشاط م
 اإلجراءات التنفيذية

 المعلم الطالب

 * انًشبسكخ في انًغبثمبد انزًبعيخ. المسابقات 19
* تُفيز انًغبثمبد انزًبعيخ انتي تتطهت 

 انعًم انزًبعي.

21 
التدريبات 
 العالجية

 واالختبارات 

يمىو انطبنت ثبنتذسة عهً صم * 

 انتذسيجبد اعتعذادا 

 .نالختجبساد   

يتذسرخ تفبعهيخ تصًيى وإعذاد تذسيجبد * 

يغتىيبد أو يشاصم  انًغتىي تصًى عهً 

 تغطي رًيع أرضاء انًُهذ عهً أٌ 

 تضبكي يكىَبد اختجبساد انفتشاد.   

22 
محتوى الكتاب 

 المدرسي

اعتخذاو انكتبة اإلنكتشوَي ثبنصىس * 

االعتًبد فمظ عهً  واألصىاد ثذال يٍ 

 انكتبة انىسلي.

يٍ  فبديتبثعخ انطبنت نًب  عهً * انمذسح

 دسوط

 

تضىيم انكتبة انىسلي نهطبنت إنً * 

 . PDFيهفبد إنكتشوَيخ 

تصًيى صىس وأصىاد يصبصجخ * 

نهًفشداد انزذيذح العتخذايهب أحُبء 

 انذسط. 

ىتيخ انًصبصجخ نهًُهذ انص انًىادوضع * 

  عهً انًىلع.

23 
البحث عن 

معاني كلمات 
 جديدة

انمىاييظ انًتبصخ عهً يغتفيذ انطبنت يٍ 

في انجضج عٍ  انشجكخ انعُكجىتيخ

 .انًفشداد انزذيذح

تصًيى لىاييظ يخصصخ نًفشداد كم * 

انمبيىط يضودا ثصىس  كتبة ثضيج يكىٌ 

رزاثخ و ثه َطك، و ثه يمبطع فيذيى ثمذس 

 .اإليكبٌ

24 
التقويم اليومي 

 المستمر

على مدى تقدم مستوى  اإلطالع* 
 من خالل تقوٌمه  الطالب

 .الٌومً  

بمدى تقدم ولً أمره و إحاطة الطالب * 
 .خالل تقوٌمه الٌومً من  مستوى الطالب

 تنمية المهارات  25

لشاءح لطع واالعتًبع إنيهب وصم * 

 اإلربثبداألعئهخ ويمىو انطبنت ثئسعبل 

 .إنً انًعهى

للمنهج  المدمجةاالستفادة من األقراص * 
الدراسً واستخدامها لتنمٌة المهارات 

 .التعلم الذاتً وممارسة

يمىو انًعهى ثتصضيش إربثبد انطالة * 

يع انتعهيمبد وانششوس وإسعبنهب إنً 

 انطالة
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لكل طالب ومعلم بالمرحلة  مشروع االب توبللغة اإلنجليزية لتفعيل العام خطة التوجيه الفني تابع: 

 الثانوية

 النشاط م
 اإلجراءات التنفيذية

 المعلم الطالب

27 
متابعة 
 الضعاف

* متابعة حل التدرٌبات التفاعلٌة التً 
ٌوصً بها المعلم وإرسالها بواسطة 

 البرٌد االلكترونً.

االستعانة بالبرٌد اإللكترونً واالستفادة * 
معالجة الضعف  من هذه التقنٌة فً

 عن طرٌق  الدراسً لدى بعض المتعلمٌن
 .إعداد التدرٌبات التفاعلٌة المناسبة   

28 
متابعة 

 الفائقين  

* الدخول إلى المواقع االلكترونٌة التً 
تناقش موضوعات ذات صلة بالمناهج 

 واالشتراك فٌها بالرأي.

وإرشادهم اإلجابة عن تساؤالت الفائقٌن  -
للمواقع االلكترونٌة التً ٌساعدهم على 

 وزٌادة معلوماتهم.صقل خبراتهم 

29 
إعداد الوسائل 

 التعليمية 
مساهمة فً إعداد وسٌلة وإرسالها * ال

 بواسطة البرٌد االلكترونً.
 .قوٌم الوسٌلة التعلٌمٌة وتعدٌلهات* 
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Classroom Management 

If we want to manage classrooms effectively, we have to be able to handle a range of 

variables. These include how the classroom space is organized, whether the students are 

working on their own or in groups and how we organize classroom time. We also need 

to consider how we appear to the students, and how we use our most valuable asset- our 

voice. The way we talk to students- and who talks most in the lesson- is another key 

factor in classroom management. Successful classroom management also involves being 

able to deal with difficult situations. 

The Teacher In The Classroom 

Our physical presence can play a large part in our management of the classroom 

environment. The way we move and stand, and the degree to which we are physically 

demonstrative can have a clear effect on the management of the class. Most importantly, 

the way we are able to respond to what happens in class, the degree to which we are 

aware of what is going on, often marks the difference between successful teaching and 

less satisfactory lessons. There are a number of issues to consider which are not just 

matters of personality or style and which have a direct bearing on the students‘ 

perception of us : 

I. Proximity  

       Teachers need to consider how close they should be to the students   they are working 

with. Some students are uncomfortable if their teacher stands or sits close to them. For 

some, on the other hand, distance is a sign of coldness. Teachers should be conscious of 

how close they are to their students, should take this into account when assessing their 

students‘ reactions and should, if necessary, modify their behaviour. 

II. Appropriacy 

       Deciding how close to the students you should be when you work with them is a matter 

of appropriacy. So is the general way in which teachers sit or stand in classrooms. Many 

teachers create an extremely friendly atmosphere by crouching down when they work with 

students in pairs. In this way, they are at the same level as their seated students. Some 

teachers are even happy to sit on the floor, and in certain situations this may be appropriate. 

But in others it may well lead to a situation where students are put off concentrating. All the 

positions teachers take, make strong statements about the kind of person the teacher is. It is 

important, therefore, to consider what kind of effect such physical behaviour has so that we 

can behave in a way which is appropriate to the students, and the relationship we wish to 

create with them.  

III. Movement  

      It is worth remembering that motionless teachers can bore students, while teachers who 

are constantly in motion can turn their students into tennis spectators, their heads moving 
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from side to side until they become exhausted. Most successful teachers move around the 

classroom to some extent. How much we move around in the classroom will depend on our 

personal style, where we feel most comfortable for the management of the class and 

whether or not we want to work with smaller groups. 

IV. Awareness  

      In order to manage a class successfully, the teacher has to be aware of what students are 

doing and how they are feeling. This means watching and listening just as carefully as 

teaching. Awareness means assessing what students have said and responding 

appropriately. “The teacher’s primary responsibility is response-ability”. This means 

being able to perceive the success or failure of what is taking place in the classroom, and 

being flexible enough to respond to what is going on. We need to be as conscious as 

possible of what is going on in the students‘ heads. We also need to be self-aware, in order 

to try to gauge the success of our behaviour and to gain an understanding of how our 

students see us. 

 Giving Instructions 

The issue of how to talk to students becomes crucial when we give them instructions. 

The best activity in the world is a waste of time if the students don‘t understand what it 

is they are supposed to do. There are two general rules for giving instructions: They 

must be kept as simple as possible, and they must be logical. When teachers give 

instructions, it is important for them to check that the students have understood what 

they are being asked to do.  

 Talking To Students 

Rough-tuning is the simplification of language which both parents and teachers make in 

order to increase the chances of their being understood. They are able to adjust their 

language use- in terms of grammatical complexity, vocabulary use and voice tone- when 

their listener shows signs of incomprehension. Teachers need to be aware of three 

things: Firstly, they should consider the kind of language that students are likely to 

understand. Secondly, they need to think about what they wish to say to the students and 

how best to do it. Thirdly, they need to consider the manner in which they will speak. 

Apart from adapting their language, teachers also use physical movements and gestures. 

They use facial expressions to show emotions, and mime to demonstrate actions.  

 Student Talk And Teacher Talk 

Over use of TTT is inappropriate because the more a teacher talks, the less chance there is 

for the students to practise their own speaking- and it is the students who need the practice, 

not the teacher. A good teacher maximizes STT and minimizes TTT. We should not talk 

simply about the difference between STT and TTT, but also consider TTQ. Teachers who 
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use language which is not useful or appropriate, are not offering students the right kind of 

talking, whereas teachers who engage students with their stories and interaction, using 

appropriate comprehensible input will be helping them to understand and acquire the 

language. 

How to Handle Discipline Problems with Effective Classroom 

Management 

Discipline problems are listed as the major concern for most new teachers. What can 

teachers expect and how can they effectively handle discipline problems? Classroom 

management combined with an effective discipline plan is the key.  

Here is how : 

 Begin each class period with a positive attitude and high expectations. If you expect 

your students to misbehave or you approach them negatively, you will get 

misbehaviour. This is an often overlooked aspect of classroom management.  

 Come to class prepared with lessons for the day. In fact, over plan with your lessons. 

Make sure to have all your materials and methods ready to go. Reducing downtime will 

help maintain discipline in your classroom.  

 Work on making transitions between parts of lessons smooth. In other words, as you 

move from whole group discussion to independent work, try to minimize the disruption 

to the class. Have your papers ready to go or your assignment already written on the 

board. Many disruptions occur during transitional times during lessons.  

 Watch your students as they come into class. Look for signs of possible problems 

before class even begins. For example, if you notice a heated discussion or problem 

before class starts, try to deal with the problem then. Allow the students a few moments 

to talk with you or with each other before you start your lesson to try and work things 

out. Separate them if necessary and try to gain agreement that during your class period 

at least they will drop whatever issue they have.  

 Have a posted discipline plan that you follow consistently for effective classroom 

management. Depending on the severity of the offense, this should allow students a 

warning or two before punishment begins. Your plan should be easy to follow and also 

should cause a minimum of disruption in your class. For example, your discipline plan 

might be - First Offense: Verbal Warning, Second Offense: Detention with teacher, 

Third Offense: Referral.  

 Meet disruptions that arise in your class within kind measures. In other words, don't 

elevate disruptions above their current level. Your discipline plan should provide for 

this, however, sometimes your own personal issues can get in the way. For example, if 

two students are talking in the back of the room and your first step in the plan is to give 

http://712educators.about.com/od/backtoschool/a/positive_start.htm
http://712educators.about.com/od/lessonplans/ht/lessonplans.htm
http://712educators.about.com/cs/lessonplans/a/minilessons.htm


 

21  

 الدورة التدرٌبٌة التأهٌلٌة لمعلمٌن /معلمات  المرحلتٌن المتوسطة و الثانوٌة
 

your students a verbal warning, don't stop your instruction to begin yelling at the 

students. Instead, have a set policy that simply saying a student's name is enough of a 

clue for them to get back on task. Another technique is to ask one of them a question 

 Try to use humour to diffuse situations before things get out of hand. Note: Know 

your students. The following example would be used with students you know would 

not elevate the situation to another level. For example, if you tell your students to open 

their books to page 51 and three students are busy talking, do not immediately yell at 

them. Instead, smile, say their names, and ask them kindly if they could please wait 

until later to finish their conversation because you would really like to hear how it ends 

and you have to get this class finished. This will probably get a few laughs but also get 

your point across. 

 If a student becomes verbally confrontational with you, remain calm and remove them 

from the situation as quickly as possible. Do not get into yelling matches with your 

students. There will always be a winner and a loser which sets up a power struggle that 

could continue throughout the year. Further, do not bring the rest of the class into the 

situation by involving them in the discipline or the writing of the referral. More on 

dealing with confrontational students in your classroom. 

 If a student becomes physical, remember that the safety of the other students is 

paramount. Remain as calm as possible; your demeanour can sometimes diffuse the 

situation. You should have a plan for dealing with violence that you discussed with 

students early in the year. You could also have a student designated to get help from 

another teacher. Send the other students from the room if it appears they could get hurt. 

If the fight is between two students, follow your school's rules concerning teacher 

involvement as many want teachers to stay out of fights until help arrives.  

  Keep an anecdotal record of major issues that arise in your class. This might be 

necessary if you are asked for a history of classroom disruptions or other 

documentation.  

  Let it go at the end of the day. Classroom management and disruption issues should be 

left in class so that you can have some down time to recharge before coming back to 

another day of teaching.  

Tips: 

 Recognize the warning signs of disruption. Obviously this comes with practice of 

classroom management. However, some signs are fairly obvious. 

 Consistency and fairness are essential for effective classroom management. If you 

ignore disruptions one day and come down hard on them the next, you will not be seen 

as consistent. You will lose respect and disruptions will probably increase. Further, if 

you are not fair in your punishments, making sure to treat all students fairly then 

students will quickly realize this and lose respect for you. You should also start each 

http://712educators.about.com/od/discipline/tp/confrontational_students.htm
http://712educators.about.com/od/teachertips/qt/tip_0914x.htm
http://712educators.about.com/od/teachertips/qt/tip_0917x.htm
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day fresh, not holding disruptions against students and instead expecting them to 

behave.  

 It's easier to get easier. Start the year very strict so that students see that you are willing 

to do what it takes to have your classroom under control. They will understand that you 

expect learning to occur in your room. You can always let up as the year goes on.  

 Classroom rules must be easy to understand and manageable. Make sure that you don't 

have such a large number of rules that your students can't consistently follow them.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://712educators.about.com/cs/backtoschool/a/classrules.htm
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Characteristics of Learners in the Intermediate Stage 

14 years of age)-(10 

 

           This stage is a transitory one between childhood and adolescence. A boy or a girl 

usually is usually sensitive and self-conscious. He or she often has daydreams and is 

sometimes absent minded. A pupil in this stage tends to isolate himself from others and to 

indulge in imaginative thinking. Intellectually a pupil‘s abilities, skills and special interests 

begin to develop. This fact emphasizes the importance of close observation of a pupil‘s 

distinguished abilities, inclinations and tastes. This stage is called ―The Observation Stage 

―Knowing the characteristics of learners is essential   The learner brings many 

characteristics to the learning environment. These experiences and characteristics influence 

the capacity of the learner to acquire skills.  
 

The characteristics of the Intermediate stage  learners : 

 Students are usually sensitive and self-conscious. 

 They have daydreams and are sometimes absent minded. Pupils in this stage tend to 

isolate themselves from others and to indulge in imaginative thinking. 

 Their abilities, skills and special interests begin to develop. 

 They tend to isolate themselves from others and indulge in imaginative thinking. 

 They pay a special attention to guidance and supervising at school. 

 They establish their skills through practice. 

  The following  acronym will remind anyone with the characteristics of the learner: PE  

CHAP  

 

 

 

 

 

:Characteristics of learners in the Secondary Stage  

 
            This stage of education is complementary to the previous two stages (the primary 

and the intermediate stages) . An adolescent‘s personality gradually reaches maturity. 

Among the most important factors affecting this transformation are home, school and social 

treatment .He experiences some emotional and temperamental changes. He is usually 

moody because of his unstable emotions frequently swinging from a state of mind to 

another . These changes are usually the result of his thoughts, fancies, and personal 

problems. In this stage a teenager‘s behavior and social characteristics take their shape. He 

craves for independence and freedom. He tends to depend on himself and stick stubbornly 

to his personal views and opinions. 



 

25  

 الدورة التدرٌبٌة التأهٌلٌة لمعلمٌن /معلمات  المرحلتٌن المتوسطة و الثانوٌة
 

:Characteristics of learners in the Secondary Stage  
 

1 .The adolescent personality gradually reaches maturity. They should be treated as grown 

up.     

     Their abilities should be carefully observed and directed. 

2. Teenagers discern comprehensive physical and intellectual growth. 

3. Their talents, intelligence and mental abilities reach their peak. 

4. They are more interested in reading and research to upgrade their academic 

achievements. 

5. They are eager to listen to the radio and watch TV to get more information and acquire 

more  experience. 

6. They tend to spend more time thinking, imagining, meditating and indulging themselves 

in  daydreams. 

7 .They are moody and emotionally unstable. 

8. They are restless and confused. 

9. They crave for independence and freedom. Teachers should respect their desires and 

entrust  them to do things by themselves. 

10. They tend to depend on themselves. 

11. They are stubborn argumentative and obstinate. Teachers  should listen to them and 

value their thoughts , also a chance to argue and express their views should be given.   

12. They revolt against traditions and dispute rigid customs and rules. 

13.  Some of the are absent-minded. There should be eye contact, addressing pupils by 

names,   setting up a positive learning atmosphere, collective learning, group and pair work  

14. They tend to group against adults. 
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:  Do’s and Don’ts for teachers 

Do‘s Don‘ts 

• Be enthusiastic and energetic • Don‘t be too formal 

• Be responsive and respectful • Don‘t be a know it all 

• Practice what you preach • Don‘t be unprepared 

• Dress appropriately • Do not talk down to learners 

• Watch your body language • Do not use profanity 

• Be prepared and flexible • Don‘t be distracting 

• Be sensitive • Don‘t lose control 

• Allow learners to lead • Don‘t avoid eye contact 

• Be accessible and approachable • Don‘t be afraid to say you do not 

know 

• Acknowledge learners • Don‘t avoid sense of humor 

• Use your sense of humor  
 

Learning Styles. 

              The ways in which an individual characteristically acquires, retains, and retrieves 

information are collectively termed the individual‘s learning style. Learners learn in many 

ways—by seeing and hearing; reflecting and acting; reasoning logically and intuitively; 

memorizing and visualizing. Teaching methods also vary. Some instructors lecture, others 

demonstrate or discuss; some focus on rules and others on examples; some emphasize 

memory and others understanding. How much a given student learns in a class is governed 

in part by that student‘s native ability and prior preparation but also by the compatibility of 

his or her characteristic approach to learning and the instructor‘s characteristic approach to 

teaching. 
 

What is meant by learning styles? 
       Learning styles are simply different approaches or ways of learning. Once you figure 

out the way you learn, you will know what strategies to use to fit your learning.        
      

      Learning style refers to the ways you prefer to approach new information. Each of us 

learns and processes information in our own special style, although we share some learning 

patterns, preferences, and approaches. Knowing your pupils own style also can help you to 

realize that other people may approach the same situation in a different way from your own. 
   

Types of Learning Styles: 
 

 Visual: Visual Learners learn through seeing….. 

 Auditory: Auditory Learners learn through listening and talking things through……. 

 Tactile/Kinesthetic: Tactile/Kinesthetic Learners learn through moving, doing and      

         touching…….. 
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Visual Learners: 

 

           These learners need to see the teacher's body language and facial expression to fully 

understand the content of a lesson. They tend to prefer sitting at the front of the classroom 

to avoid visual obstructions (e.g. people's heads). They may think in pictures and learn 

best from visual displays including: diagrams, illustrated text books, overhead 

transparencies, videos, flipcharts and hand-outs.  During a lecture or classroom discussion, 

visual learners often prefer to take detailed notes to absorb the information 

 

Auditory Learners: 

 

         They learn best through verbal lectures, discussions, talking things through and 

listening to what others have to say. Auditory learners interpret the underlying meanings of 

speech through listening to tone of voice, pitch, speed and other nuances. Written 

information may have little meaning until it is heard. These learners often benefit from 

reading text aloud and using a tape recorder.  

 

Tactile/Kinesthetic Learners: 

           Tactile/Kinesthetic persons learn best through a hands-on approach, actively 

exploring the physical world around them. They may find it hard to sit still for long periods 

and may become distracted by their need for activity and exploration. 
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Types of Learning Styles 

Style Category  Type of Styles  

Input  Style  

  

:Visual Learners 

 Prefer visual input. 

: Prefer the Auditory Learners

spoken word. 

:Kinesthetic Learners 

 Prefer to learn by doing.  

Cognitive  Style  :Abstract Learners 

Able to conceptualize and 

prefer methods such as 

theories.  

: Concrete Learners 

Use their senses and prefer 

methods such as experiments.  

Progressing Style  :Contemplative Learners 

Listen and observe , then 

internalize the information 

through contemplation.  

:Active learners 

Learn through participation and 

experience.  

Organizational 

Style  

: Macro learners 

Need the big picture before 

the pieces.  

:Micro Learners 

Need to learn the pieces to 

understand the big picture.  

 

Here is a list of five questions that can be used to define (in part) a student’s learning 

style: 
 

1. ―What type of information does the student preferentially perceive: sensory—sights, 

sounds, physical sensations, or intuitive—memories, ideas, insights? 
 

2. Through which modality is sensory information most effectively perceived: visual— 

pictures, diagrams, graphs, demonstrations, or verbal—sounds, written and spoken words 

and formulas? 

3. With which organization of information is the student most comfortable: inductive—facts 

and observations are given, underlying principles are inferred, or deductive—principles 

are given, consequences and applications are deduced? 
 

4. How does the student prefer to process information: actively—through engagement in 

physical activity or discussion, or reflectively—through introspection? 

 

5. How does the student progress toward understanding: sequentially—in a logical 

progression of small incremental steps, or globally—in large jumps, holistically? 



 

29  

 الدورة التدرٌبٌة التأهٌلٌة لمعلمٌن /معلمات  المرحلتٌن المتوسطة و الثانوٌة
 

Tips for teachers in teaching different learning styles: 
 

 If your learning style is visual, draw pictures in the margins, look at the graphics, and 

read the text that explains the graphics. Envision the topic or play a movie in your 

thoughts of how you‘ll act out the subject matter. 

 

 If your learning style is auditory, listen to the words you read. Try to develop an 

internal conversation between you and the text. Don‘t be embarrassed to read aloud 

or talk through the information. 

 

 If your learning style is tactile/kinesthetic, use a pencil or highlighter pen to mark 

passages that are meaningful to you. Take notes, transferring the information you 

learn to the margins of the book, into your journal, or onto a computer. Doodle 

whatever comes to mind as you read. Hold the book in your hands instead of placing 

it on a table. Walk around as you read. Feel the words and ideas. Get busy—both 

mentally and physically. 

 

Summary: 

 

It‘s critical to determine the unique characteristics of your learners and the learning 

environment. Consider: 

 General characteristics 

 Personal / Social Characteristics 

 Academic information 

 Specific entry characteristics 

 Learning styles 
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M O T I V A T I O N 

I- Introduction 

In recent years, many foreign methodologies of foreign language teaching were 

introduced, such as Audio-lingual Language Method, Community Language Learning, 

Total Physical Response, Communicative Language Teaching, Task-based Learning, etc. 

However, each method has its own advantages and disadvantages. When you use them 

properly, they will be more efficient; on the contrary, if you ignore the English levels and 

the situations of the students, and just use one of the methods mechanically, the teaching 

will be less efficient. Regardless of the method, motivation is the most important aspect in 

FLT. Motivation has been widely accepted by teachers and researchers as one of the key 

factors that can influence the rate and success of foreign language learning. Teaching 

method is a form, and the purpose of taking a teaching method is to stimulate the students‘ 

motivation in FLT. We tend to discuss the importance of motivation in FLT, and what 

language teachers can do to increase and maintain students‘ level of motivation. There are 

many aspects which can influence the learners‘ motivation such as proper method, success 

of learning, the art of evaluating, the relationship between the teacher and the students, 

acknowledged by others and having a communication purpose. We can find out more ways 

to stimulate their motivation in the teaching practice. Only when we realize the explicit 

direction of teaching method, can we achieve our goals. By insisting on this, we can get 

successful achievement. 

II- What is motivation? 

Motivation is defined in different ways by different researchers, but they seem to 

agree that motivation is responsible for determining human behavior by energizing it and 

giving it direction. One of the most general and well-known distinctions in motivation 

theories is that of intrinsic versus extrinsic motivation. Intrinsic motivation deals with 

behavior performed for its own sake, in order to experience pleasure, satisfaction such as 

the joy of doing a particular activity or satisfying one‘s curiosity. 

Extrinsic motivation has traditionally been seen as something that can undermine intrinsic 

motivation; several studies have conformed that students will lose their natural intrinsic 

interest in an activity if they have to do it to meet some extrinsic requirement. However, 

research has shown that under certain circumstances, if they 

are sufficiently self-determined and internalized, extrinsic rewards can be combined with or 

can even lead to intrinsic motivation. In language learning, motivation usually refers to 

students‘ desires and efforts to learn. However,  most students are affected by a lot of 

extrinsic motivators. English is a compulsory course, success on examinations may be 

required for graduation; high scores in English examinations may be provided better job 

opportunities. These factors can just be seen as extrinsic motivation. None of them increase 

the level of true motivation that is desired in the language classroom. True motivation can 

be described as ―the extent to which the individual works or strives to learn the language 

because of desire to do so and the satisfaction experienced in this activity‖. It is important 

for the language teacher to recognize the significance of motivation and make good use of it 

in teaching practice. Students need an experience in the language classroom which will 
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promote favorable attitudes towards learning. ―It is this favourable attitude, combined with 

diligent effort that composes true motivation‖. 

III- The importance of motivation 

Motivation is one of the most important factors in language learning, which is why 

teachers of foreign language have always tried to find new approaches or strategies that 

introduce practical uses in the classroom. ―Motivation provides the primary impetus to 

initiate learning foreign language and later the driving force to sustain the long and often 

tedious learning process. Without sufficient motivation, even individuals with the most 

remarkable abilities cannot accomplish long-term goals, and neither are appropriate 

curricula and good teaching enough to ensure students achievement. On the other hand, 

high motivation can make up for considerable deficiencies both in one‘s language aptitude 

and learning conditions. The process of learning knowledge is just like a man eating 

something. If he has no desire to eat, and others just force him to, how can he eat it? Even 

though he has eaten it, how can he absorb it? This is the same with the ELT. If the students 

are forced to learn and they themselves have no desires or interests for it, they can‘t learn it 

well. ―Without a personal desire to learn, real learning can‘t take place‖. So, for the teacher, 

the most important thing is how to increase students‘ motivation and make use of the proper 

teaching and facilitation methods. 

 

IV- What can stimulate students’ motivation 

a- The proper teaching method 
 
The proper teaching methodology can increase students‘ motivation. The teacher should be 

aware that the method he employs will have some effect on the students‘ motivation. For 

example, in the Communicative Language Teaching context, students‘ initiative and 

creativity are brought about as they deeply involve themselves 

in a variety of interesting and challenging learning tasks that require speaking, listening, 

reading, writing and thinking. Students work cooperatively and learn from each other. The 

teacher is a facilitator rather than a director and helps them in any way that motivates them 

to learn. This result is not only an overall motivational climate 

which further facilitates learning but also a harmonious interpersonal relationship between 

the teacher and the students. However, if the teacher is very talkative, and ignores the 

students‘ level and other factors, they will feel the method is tedious and boring, and this 

will become demotivated. 

 

b- The practical teaching materials 

The English reading materials should include a lot of interesting stories and practical 

current affairs. First, these funny stories may attract them to read hard, and are easy to 

remember. Second, the practical current events are the focus that everyone likes to talk 

about and cares. Linguistically, English language learning has the purpose 
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of communication. If they can communicate with others about the focus things, they will be 

more delighted. So these affairs, such as the World Cup Football Games, the policies of the 

government, the stock market and so on, especially these materials in English are very 

attractive for them. This can stimulate their motivation to read widely. This purpose of 

using practical teaching materials is to arouse the students‘ interest to learn foreign 

language well. Furthermore, local or international news in the target language is very 

helpful for students to learn English. It is much better if the learners already know the 

information or at least understand the headlines, because it is possible to introduce some 

lexical items whose meanings may be inferred from the context. It is always very useful to 

have learners use English when they ask about something they do not know, or they want to 

know. It is also important to avoid such language barriers as presenting things that are too 

difficult for the learners; having activities that are too long without any methodological 

variation; and giving exams that are too demanding. 

 

c- The relationship between the teacher and the students 

 Good rapport between the teacher and students is very important. If the students love you, 

they love your course, and they want to learn it well. Therefore, this can arouse their 

motivation in foreign language learning. On the contrary, if they hate you, they will have no 

interest in your course, and even refuse to learn. This can make a psychological resistance. 

So the teacher should set a good example to the students and get along well with them. A 

good teacher should possess the following qualities. 

● The teacher should make his classes interesting and vivid. 

● The teacher must be fair, treat his students equally and as far as possible understand      

   and act on aspirations of his pupils. 

● The teacher himself should be a model speaker of the target language. 

● The teacher should be a skillful organizer and good at stimulating the students into     

   the activities of the target language. As a teacher, if you can do the aspects above    

   well, generally speaking, you‘re a competent teacher, the norm of the students. The  

  students will respect you and learn from you. This can motivate them to learn    

  English hard. Furthermore, the teacher should take good care of the students as his   

  own children. Care everything in their lives; make friends with them. Then, they  

  could accept you and tell you everything. This can facilitate your teaching. 

 

d- Success in language learning 

 

In the language learning situation, nothing succeeds like success. Success or lack of success 

plays a vital role in the motivational drive of a student. Both complete failure and complete 

success may be demotivating.  So in the English learning class, the goals and tasks should 

be set not too difficult or too easy and most of the students can be successful through their 

hard working. The activities which are beyond their abilities may have a negative effect on 

their motivation. It is also true that activities aimed below the level of the students are 

demotivating. So there is much work to do for the teacher to select activities which will 

challenge the students at the proper level. 
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e- Feeling acknowledged by others 

When students are acknowledged in the classroom and feel understood by their teacher, 

their level of motivation will increase. Teachers can create such a classroom environment 

by calling on students by name. Understanding students‘ interests, learning style, language 

level and creating a classroom environment where students can express their opinions, are 

both valued and incorporated. Knowing a student‘s name can be a powerful motivator. An 

effective teacher should first of all be willing to make efforts to understand the students. 

The more we know about our students, the easier our teaching will be. In foreign language 

teaching, we can ask what are the students‘ feelings or perspectives. They can not only 

provide teachers with helpful information to organize and plan future activities, but also can 

motivate the students 

to learn completely by themselves. Allowing learners to bring their own knowledge and 

perspectives into the learning process  as one of the most significant ways to increase 

students‘ motivation. This ―prizing‖ of the student‘s feelings and opinions makes the 

classroom truly learner-centered. 

f- Having a communication purpose 

Once the teacher has provided a class in which students are acknowledged and understood, 

and have confidence in their ability to succeed, the language teacher can continue to 

strengthen the students‘ motivation by providing classroom activities which contain a 

practical communicative purpose. The purpose is to allow learners. 

 

to behave as if they are using the language to communicate their own experiences about 

their lives and careers. They talk about topics which they are interested in and like. In these 

activities, each student has something to do, so he is ready to take part. The most important 

thing is participation, because everyone tries to show their knowledge and they can learn 

from each other. It provides circumstances for active learning. That‘s what education really 

wants. According to Chomsky‘s ―communicative competence‖, intrinsic motivation will 

spring from an interest in what is being communicated by the language. The use of English 

is regarded as the right way to learn English. In the using process, the students can also be 

encouraged to talk about exciting topics at precise times or whenever they feel motivated. 

They can talk about things that have really happened to them. There are multitudes of ways 

language teachers can orchestrate such communicative activities for students in the 

classroom. These activities, such as pair work, group work, English corner and so on, are 

essential to give each student the opportunity to practice. 
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V- Conclusion 

 

At present time, many teaching methods are introduced and used widely in foreign language 

teaching. We should not use them mechanically. No matter what teaching approach we 

take, it is the essential element to make sure how to stimulate students‘ motivation in ELT. 

Improving the students‘ motivation plays the crucial role in 

foreign language teaching. We may say all the methodologies based on improving students‘ 

motivation. With motivation being as important a factor in learning success as argued 

above, teaching skills in motivating should be seen as central to teaching effectiveness. 

Surely, there are more factors that can arouse the learners‘ motivation. 

The teacher can find out the aspects and think out the ways to stimulate their motivation 

according to the practical teaching and learning conditions. We have realized that only 

when our students have the motivation, which is one of the main determinants of foreign 

language learning achievement, and learn actively, can we hope to see successful results in 

the ELT. 
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Introduction 

Using educational teaching aids can boost student success in the classroom. These aids 

reinforce what a teacher says and ensures the main points are understood. Educational 

teaching aids signal students to the important information and allow them to experience 

something that is abstract in real life. They engage students' other senses in the learning 

process and allow for different learning styles.                                                                  

Teaching aids are useful for all grade levels. 

Implementing teaching aids is a useful way to help engage students in the lesson material 

and can help reinforce ideas. When the classroom is teacher-centered, learning is reduced 

and comprehension deceases. By taking a student-centered approach, teaching is tailored 

for the students. A student-centered approach will often use teaching aids and/or implement 

learning centers. Teaching aids are a useful way to help reinforce a lesson once it has been 

introduced. 

Special Students   

 When you teach in a classroom, you deal with different types of learners. Dealing with all 

the different learners can sometimes create a disjuncture in lesson comprehension. Teaching 

aids can be useful when dealing with multiple intelligences and helping to meet your 

students' multiple learning styles.                                                                                              [ 

Multiple Intelligences  

Howard Gardner "is best known in educational circles for his theory on multiple 

intelligences." Gardner has identified eight distinct intelligences: naturalist, 

interpersonal, intrapersonal, bodily-kinesthetic, spatial, musical, mathematical-logical 

and verbal-linguistic. This means that some learners learn best within one of these 

domains. Learning is capable within each domain; however, one domain dominates. 

Knowing what kind of intelligences your students have can tell you what kind of aids 

to implement that will increase learning. 

Various Aids 

There is a variety of teaching aids to choose from. When deciding what to choose, 

think about whom you are targeting. Are you focusing on students that need help 

concentrating? A hands-on approach to a lesson might be useful in that situation. Are 

you targeting someone who needs more independent practice? Learning centers can 

then be helpful because it allows for more personal individualized instruction. 

The Teacher 

As a teacher, your number one goal is to maximize learning and to use time 

efficiently. This may mean that you take a different approach to teaching. This is how 

teaching aids are beneficial. Keep the learning relevant to your students' lives. If the 

material is not relevant, students are less likely to care for it. But by remaining 

enthusiastic and implementing different methods in your teaching approach, it makes 

for a more engaging classroom.  
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What is a Teaching Aid? 

A teaching aid is anything that can be used to help reinforce new information or 

skills. It is helpful to consider the age of your students and the subject you are 

teaching. You must also consider your specific students. Do they need more active 

involvement? Do they prefer more serious teaching aids? Do they struggle with your 

subject? Create teaching aids that build on your students' knowledge and inspire them 

to learn more. 

Why do teachers use teaching aids? 

 Teachers use aids consciously because they know that they have positive effect on 

learning outcomes, they claim that learning aids improve methodology.  

 Whenever teachers use some of the learning aids while teaching, their students get 

more stimulated because the learning aids help them (students) to become more 

attentive. 

 With aids, students participate better in class activities.  

 Learners understand better when teachers use aids to teach. 

 Teachers also improvise for the teaching aids when needed. 

 Teachers claim that they use teaching aids to explain the various concepts that require 

explanation.                                                                                                               

What is the importance of teaching aids?  

 Support  lesson  

 Assist learning 

 Explain concepts and illustrate meanings 

 Facilitate teachers‘ work by promoting conversation in groups 

 Save time and effort 

 Make use of five senses 

 Arouse interests in foreign languages.                                                     

Characteristics of teaching aids:                                                                          

Suitable for the teaching objectives.   

 Correlate with text material and class work 

 Simplify the learning process.  

 Be of appropriate size and attractive. 

 Provide language experience to improve communicative competence 

 Motivate pupils to practise language individually, in pairs or groups 

 Clear and easy to use, available in classroom or school.  

Examples of learning / teaching aids: 

 whiteboards  

 slides  

 flip charts  

 Smart board 
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 diagrams  

 PowerPoint  

 pictures /flash cards / graphic organizers. 

 video cassettes/DVDs  

 overhead transparencies  

 audio aids 

 The teacher-laptops. Data show. 

Teaching Tools for the ClassroomEffective  

Teachers commonly use aids in the classroom to supplement their instruction. The 

effectiveness of these teaching tools depends on certain qualities that enable students to 

benefit from them.                                                                                                               

Accessibility 

The most important factor of any educational tool's effectiveness is its accessibility to 

students. Educational aids must be made available to all students within a classroom. 

Visibility 

For educational tools to be effective, they must be clearly visible. Boards provide 

convenient visual platforms from which to observe and copy information. Dry-erase 

boards use markers, which can easily be wiped away. Electronic boards, or 

"whiteboards," can link directly to a teacher's computer to display information that 

can be altered directly or remotely. 

Practicality 

Educational tools are most effective when they introduce students to knowledge and 

skills that prepare them for the real world. Desktop and laptop computers are useful 

for this purpose, as they can be used to access educational and creative material while 

familiarizing students with technology. 

Skilled Use 

A large degree of any educational tool's effectiveness lies in the ability of the person 

using it. Both students and teachers must be familiar with a tool's operation and 

intended purpose before it can be used effectively. For example, an art teacher who 

wishes to use a slide projector should be aware that such devices require periodic 

maintenance and are ideally placed some distance from the screen. 

Universal Benefit 

Educational tools are effective when they are generally useful. Syllabi, for example, 

keep classes focused on a curriculum through organized structure. 

Interactivity 

Educational tools become effective when they encourage participation from learners. 

The greater the degree of interactivity, the greater the benefit is to the student. For 
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example, guest lecturers often engage students directly with question-and-answer 

sessions. Such sessions serve to educate students while sparking their interest in the 

subject. 

Teaching Aids Ideas 

Successful teachers find creative ways to design learning environments that involve and 

inspire students. Prepare your classroom in advance with resources to enhance students 

learning. 

Centered Activities-Student 

In a student-centered classroom, students actively participate in learning the material 

as it is presented, as opposed to sitting quietly and taking notes. Hands-on learning 

will help students build a better understanding of the lesson. A history and English 

lesson could be combined by having students divide into groups, write their own skits 

about a history lesson and then perform what they've written and learned. 

Encourage Creative Thinking 

Post daily questions to foster creative thinking. Designate one place on the board for 

a regular question which can be changed to correspond with topics, lesson plans and 

current events. 

Integrated Activities 

 Games can be educational and motivational 

 Play a designated game regularly with your students. Pick a game that is fun but also has 

specific learning value and make it part of the daily or weekly curriculum, according to 

Robert Morgan of Creative Teaching. A simple game like Apples to Apples can be quick, 

fun and educational. 

Show and Tell    

 Many lessons have a few minutes left over at the end and this is a great opportunity to do 

something different. Keep on hand objects as teaching aids to educate as well as inspire 

conversation. Some teacher show-and-tell items could include old-fashioned toys, 

historical items, or a "mystery" object that students have to guess its purpose or function. 

Discover 

 Keep a box filled with simple objects, such as bubbles, basic toys like blocks, even a hula 

hoop and call it a Discovery Lab. This is a great resource for allowing students to 

participate in learning specific ideas or concepts. 

Remember  

 Use an overhead projector and transparencies to display important information and key 

points for the students. When you use transparencies, avoid crowding words. Use bullets or 

http://www.ehow.com/hobbies-games/
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numbered points within lists. Display information and statistics within graphs or charts 

instead of tables. Display power points, slide shows, pictures and images on the projector. 

Use these tools to show visual details for the information you want to impart. Choose a 

readable font in a size large enough for the entire class to read. 

 Distribute graphic organizers so students can follow a lecture while organizing the 

information into an accessible study guide. Graphic organizers provide students with 

valuable review sheets or study tools, and they reinforce the lesson. 

 Create foldables. These tools reinforce learning because the students can see the same 

information many times. First, students must research the information to create their 

foldables. They then use these tools to complete assigned classroom activities. Finally, 

they can use the foldables as review sheets or study guides for a test. 

 Take advantage of manipulatives. Research has shown that students learn by doing. 

Engage students in hands-on activities using manipulatives. For example, use root word 

matching games to teach. Employ matching cards with equivalent fractions or count 

straws to teach aspects of math. Mark places on the world map with color-coded pins or 

stickers that identify democracies, autocracies and other forms of government in social 

studies. For science, ask the students to conduct experiments. Have them bring in 

everyday examples of simple machines and start a discussion of the food groups on their 

lunch tray. 

Reading Comprehension 

 Teaching assists in greater reading comprehension. 

As students are reading less and less on their own, teachers are finding reading 

comprehension skills very low among today's students. Teaching aids are helping 

teachers to close the gap and hone the reading comprehension skills of their students. 

Using magazine and newspaper articles, prints ads and even comic books are viable 

teaching aids that assist in helping students comprehend text. 

Reinforcing a Skill or Concept 

 Teaching aids prove to be a formidable supplement for teachers when the reinforcement 

of a skill or concept is necessary. Not only do they allow students more time to practice, 

but they also present the information in a way which offers students a different way to 

engage with the material. Of course, this is important in order to reach the various 

learning types in the class. 

Differentiating Instruction 

 As previously mentioned, it is important for teachers to reach all learners in a classroom. 

Therefore, the use of teaching aids facilitates this objective by assisting teachers in 

differentiating instruction. Using aids such as graphs, charts, flashcards, videos, and 

Smart Boards provides learners with visual stimulation and the opportunity to access the 

content from a different vantage point. This gives each learner the opportunity to interact 

with the content in a way which allows them to comprehend more easily. 

http://www.ehow.com/hobbies-games/
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Relieving Boredom 

 Kids are engaged with teaching aids. 

Teaching aids help to make the learning environment interesting and engaging. As 

we move toward a more digital society, kids are being exposed to technology and 

digital devices at a younger age. Video games and iPods are now exciting to students, 

so when they come to school they have little patience for lecture style teaching. 

Students are seeking constant excitement and simply have no tolerance for boredom. 

Teaching aids are improving the quality of education in today's schools while also 

providing students with the sense of excitement they desire. 

The Importance of Graphic Aids 

 Graphic aids are essential in today's classroom. 

The use of graphic aids in the classroom has become an important teaching strategy 

in education. As educators learn more about how to reach all types of learners, the 

use of graphic aids assists in differentiating instruction, giving students greater access 

to content, and helping students to achieve greater comprehension of new 

information. There are a multitude of graphic aids which can be used in today's 

classroom that motivate students to learn. 

Facilitates Greater Comprehension 

 After introducing a new concept or skill, graphic aids can be used to facilitate greater 

comprehension of the material. When students work together on graphic aids, there's 

a scaffolding of information and an exchange of ideas. This experience, along with 

the use of the graphic aids, helps students master material, increasing their confidence 

in their ability. 

Engages All Learners 

 Graphic aids are a great tool to use to engage all students in the learning process. 

Today's students need constant stimulation so lecturing is not an effective teaching 

strategy by itself. The use of graphic aids allows teachers to vary the delivery of 

lessons and keep students interested in learning. 

Types of Graphic Aids 

 There is a plethora of graphic aids that are available to teachers for use in the 

classroom. Graphic organizers are among the most popular graphic aid, used. They 

can be teacher created, as well as, found on the internet. Videos are also another great 

resource and can be found in abundance online and in many school libraries. And 

finally, Smart boards have grown in popularity as a graphic aid used in many of 

today's schools. These high-tech graphic aids provide students with the opportunity to 

interact as a whole class or individually with course content. 

 

http://www.ehow.com/culture-and-society/
http://www.ehow.com/hobbies-games/
http://www.ehow.com/education/
http://www.ehow.com/education/
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The Communicative and Integrated Approaches 

  
Introduction: 
The  communicative  approach is based on the idea that learning  language successfully 

comes through having to communicate real meaning. When learners are involved in real 

communication, their natural strategies for the language.  

Its origins are many, insofar as one teaching methodology tends to influence the next. The 

communicative approach could be said to be the product of educators and linguists who had 

grown dissatisfied with the audio lingual and grammar-translation methods of foreign 

language instruction. 

They felt that students were not learning enough realistic, whole language. They did not 

know how to communicate using appropriate social language, gestures, or expressions; in 

brief, they were at a loss to communicate in the culture of the language studied.  

Communicative language teaching makes use of real-life situations that necessitate 

communication. The teacher sets up a situation that students are likely to encounter in real 

life. Unlike the audio lingual method of language teaching, which relies on repetition and 

drills, the communicative approach can leave students in suspense as to the outcome of a 

class exercise, which will vary according to their reactions and responses.  

 
 

Aspects of Communicative Language Teaching  
1     Focuses on language as a medium of communication. Recognizes  that all 

communication has a social purpose - learner has something to say or find out.  

2     Communication embraces a whole spectrum of functions (e.g. seeking information/ 

apologizing/ expressing likes and dislikes, etc) and notions (e.g. apologizing for being late / 

asking where the nearest post office is).  

3     New syllabuses based on communicative method offered some communicative ability 

from early stage.  

4     Languages were taught in a vacuum - language for the sake of language / passing 

exams - rather than language for true communication.    

5     Classroom activities maximize opportunities for learners to use target language in a 

communicative way for meaningful activities. Emphasis on meaning (messages they are 

creating or task they are completing) rather than form (correctness of language and 

language structure) - as in first language acquisition.  

6     Use of target language as normal medium for classroom management and 

instruction - reflects naturalistic language acquisition.  

7  Classroom should provide opportunities for rehearsal of real-life situations and provide 

opportunity for real communication. Emphasis on creative role-plays/ simulations/ surveys/ 

projects/ play lets - all produce spontaneity and improvisation - not just repetition and drills. 
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8 More emphasis on active modes of learning, including pair work and group-work - 

often not exploited enough by teachers fearful of noisy class.  

9    Errors are a natural part of learning language. Learners trying their best to use the 

language creatively and spontaneously are bound to make errors. Constant correction is 

unnecessary and even counter-productive. Correction should be discreet / noted by teacher - 

let them talk and express themselves - form of language becomes secondary.  

10     Communicative approach is not just limited to oral skills. Reading and writing skills 

need to be developed to promote pupils' confidence in all four skill areas. By using elements 

encountered in a variety of ways (reading/ summarizing/ translating/ discussion/ debates) - 

makes language more fluid and pupils' manipulation of language more fluent.  

11     Grammar can still be taught, but less systematically, in traditional ways alongside 

more innovative approaches. Recognized that communication depends on grammar. 

Disregard of grammatical form will virtually guarantee breakdown in communication.  

12     Language analysis and grammar explanation may help some learners, but extensive 

experience of target language helps everyone. Pupils need to hear plenty said about the 

topic in the foreign language at regular and recurrent intervals, so they are exposed to 

the topic and can assimilate it. (Not mere passive acquisition of certain lexical items).  

13     Communicative approach seeks to personalize and localize language and adapt it to 

the pupils' interests. Meaningful language is always more easily retained by learners. 

14     Makes use of topical items with which pupils are already familiar in their own 

language - motivates pupils, arouses their interest and leads to more active participation.  

15     Avoid age-old texts - materials must relate to pupils' own lives / must be fresh and 

real (cf. Whitmarsh texts developing language but not communicative language!) Changing 

texts and materials regularly keeps teacher on toes and pupils interested.  

16  Spontaneous and improvised practice helps to make minds more flexible and inspire 

confidence in coping with unforeseen, unanticipated situations. Need to 'go off at tangents' / 

use different registers / develop alternative ways of saying things.  

17     Communicative approach seeks to use authentic resources. More interesting and 

motivating. In Foreign language classroom authentic texts serve as a partial substitute for 

the community of the native speaker. Newspaper and magazine articles, poems, manuals, 

recipes, telephone directories, videos, news bulletins, discussion programmes - all can be 

exploited in variety of ways.  

18  Use of visual stimuli - OHP/ flashcards, etc - important to provoke practical 

communicative language. (3 stages presentation / assimilation/ reproducing language in a 

creative and spontaneous way).  
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 Basic principles for teachers:  

A teacher's main role is a facilitator and monitor rather than leading the class.  

• Lessons are usually topic or theme based, with the target grammar "hidden" in the 

context e.g. a job interview (using the Present Perfect tense.)  

• Lessons are built round situations/functions practical and authentic in the real world 

e.g. asking for information, complaining, apologizing, job interviews, telephoning.  

• Activities set by the teacher have relevance and purpose to real life situations - 

students can see the direct benefit of learning  

• Dialogues are used that centre around communicative functions, such as socializing, 

giving directions, making telephone calls  

• Emphasis on engaging learners in more useful and authentic language rather than 

repetitive phrases or grammar patterns  

• Emphasis on communication and meaning rather than accuracy. 

• Emphasis is put on the ―appropriacy‖ of language. What is the most appropriate 

language and tone for a particular situation?  

• Communicative competence is the desired goal. i.e. being able to survive, converse 

and be understood in the language.  

• Emphasis is put on correct pronunciation and choral (group) and individual drilling is 

used  

• Authentic listening and reading texts are used more often, rather than artificial texts 

simply produced to feature the target language  

• Use of songs and games are encouraged and provide a natural environment to 

promote language and enhance correct pronunciation  

• Feedback and correction is usually given by the teacher after tasks have been 

completed, rather than at the point of error, thus interrupting the flow.  

Basic principles for learners: 
• Learners are often more motivated with this approach as they have an interesting 

what is being communicated, as the lesson is topic or theme based.  

• Learners are encouraged to speak and communicate from day one, rather than just 

barking out repetitive phrases  

• Learners practice the target language a number of times, slowly building on accuracy  

• Language is created by the individual, often through trial and error  

           Learners interact with each other in pairs or groups, to encourage a    

           flow of language and maximize the percentage of talking time,  

           rather than just teacher to student and vice versa 

A model for part of a communicative lesson: 
Stage 1 

  Teacher (T) gives a short presentation of a grammar or vocabulary point. T 

then gives  students (Ss) opportunity to practise the point in a controlled exercise. 

(Interaction: T›Ss) 

Stage 2 

  Ss carry out the controlled exercise while T monitors and intervenes where 

appropriate. (Interaction: S‹›S) 
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Stage 3 

  The Ss are asked to take part in an activity designed to get them to produce the 

vocabulary and grammar they have been taught. T monitors and notes errors and interesting 

points. T intervenes only when asked or when absolutely necessary. (Interaction: S‹›S) 

Stage 4 

  Feedback session, in which T feeds back in a non-threatening way the errors 

s/he noted during the activity. Ss also have the opportunity to clear up puzzling points. 

(Interaction: T‹›Ss) 

Conclusion:   

We should now understand that the teacher's job is to get their students to communicate 

using real language by providing them with instruction, practice, and above all 

opportunities to produce English in activities which encourage acquisition and fluency.  

CLT should be fun for both teacher and students.  

Enabling students to communicate successfully is also very rewarding.  
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TOWARDS AN INTEGRATED APPROACH TO FOREIGN 

LANGUAGE TEACHING 
 

Introduction: 
Foreign language teaching in many cases segregates language skills for 

instructional purposes, often highlighting just one skill at a time. Even if it were 

possible to develop one or two skills effectively in the absence of the other language skills 

at the beginning stages, this does not ensure adequate preparation for real communication, 

in which not only language skills but also communicative skills are employed 

simultaneously. This situation also contradicts the integrated way that people use foreign 

language skills in normal circumstances and clashes with the direction in which experts in 

foreign language teaching have been moving in recent years. It seems that new courses and 

new teaching approaches are needed to improve learners' communicative competence, 

including both language skills (accuracy) and communicative skills (fluency). 
 

What do we mean by skill integration? 

It's the combining of speaking, listening, reading and writing as a whole language approach 

to foreign language teaching. 

Reasons for an integrated teaching approach: 

1- PRODUCTION and RECEPTION…two sides for the same coin. 

2- Interaction means SENDING and RECEIVING messages. 

3- WRITTEN and SPOKEN languages have a relationship with each other. 

4- To reflect the interrelationship among language and culture and the society. 

5- By focusing on what learners can DO with a language, we invite all four skills into an 

activity. 

6- Of course one skill will reinforce another. 

7- And perhaps most importantly…the WHOLE  LANGUAE  APPROACH. 

8- Integration of all the four skills can contribute toward  a more real-life environment for 

both teachers and learners, the thing which may make learning  more meaningful and 

motivating. 

9- By integrating skills, we are providing a certain input that becomes a basis for further 

intake, which in turn will become a new output.  

10- By integrating skills,  the students experiment and take risks with learning the target 

language which makes learning more lovely and productive. 

 

Utilizing the previous reasons involves not only the integration of one or more skills

 , but connections between language and the way we think and feel and act.  

So All are VERY good reasons to teach integratively… 

 

To ensure that pupils will learn to use English both fluently and accurately, a new 

syllabus has been designed in the primary stage according to an integrated approach using 

traditional, structural and communicative approaches. The main purpose is to preserve 

accuracy while still making use of authentic communicative activities for the pupils. 

There are two main ways of integrating accuracy and fluency work. One involves 

'PPP' (Present, Practise, Produce). This is basically a structural approach that incorporates a 
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final 'free production' stage where learners have the chance to use the structure they have 

been practising in a communicative activity where they are primarily focused on meaning. 

The second involves the use of communicative activities only, within which there is no 

attempt to present and practise specific structures. In this approach, the teacher encourages 

pupils to use grammar accurately by providing feedback as they produce certain structures.  

A course book that utilizes both of these integrated approaches not only aims to 

present and practise new linguistic items, but also aims to provide communicative activities 

to reinforce them moving from 'controlled' to 'free' production. New language is presented 

to pupils in a rich context. They are then provided with  situations in which they can 

practise the language, through role-playing, acting out scenes or by asking and answering 

questions. 

Conclusion: 

 
It is important to understand that the main thrust of an integrated approach is still 

communicative, which means that it is of prime importance to provide pupils with authentic 

materials  and opportunities for real communication and continuous practice in order to gain 

both fluency and accuracy in using the language . 
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Teaching Vocabulary in EFL  
 

 

 INTRODUCTION 

 

Vocabulary is central to language and is of great significance to language learners. Words 

are the building blocks of a language since they label objects, actions, ideas without which 

people cannot convey the intended meaning. The prominent role of vocabulary knowledge 

in second or foreign language learning has been recently recognized by theorists and 

researchers in the field. Accordingly, numerous types of approaches, techniques, exercises 

and practice have been introduced into the field to teach vocabulary (Hatch & Brown, 

1995). It has been suggested that teaching vocabulary should not only consist of teaching 

specific words but also aim at equipping learners with strategies necessary to expand their 

vocabulary knowledge (Hulstjin, 1993, cited in Morin & Goebel, 2001). 

Vocabulary learning strategies are one part of language learning strategies which in turn are 

part of general learning strategies (Nation, 2001). Language learning strategies encourage 

greater overall self-direction for learners. Self-directed learners are independent learners 

who are capable of assuming responsibility for their own learning and gradually gaining  

confidence, involvement and proficiency (Oxford, 1990). So is the case with vocabulary 

learning strategies. Thus, students need training in vocabulary learning strategies they need 

most. Research has shown that many learners do use more strategies to learn vocabulary  

especially when compared to such integrated tasks such as listening and speaking. But they 

are mostly inclined to use basic vocabulary learning strategies (Schmitt, 1997). This in turn 

makes strategy instruction an essential part of any foreign or second language program. 

To this end, a brief account of various taxonomies of vocabulary learning strategies and a 

rationale for  training students in vocabulary learning strategies are initially presented. 

Then, some required considerations to be taken before initiating the strategy training as 

well as the techniques for training EFL students in vocabulary learning strategies are 

presented. Finally, some pedagogical implications are proposed for EFL teachers. 

 

2. TAXONOMIES OF VOCABULARY LEARNING STRATEGIES 

 

Word knowledge is an essential component of communicative competence (Seal, 1991), 

and it is important for both production and comprehension in a foreign language. Knowing 

a word involves knowing: 

• a great deal about its general frequency of use, syntactic and situational limitations on 

its use, 

• its underlying form and the forms that can be derived from it, 

• the network of its semantic features and, 

• the various meanings associated with the item.(Richards, 1976) 

Knowing a word is also defined as knowing its spelling, pronunciation, collocations (i.e. 

words it co-occurs with), and appropriateness . Therefore, lexical competence is far more 

than the ability to define a given number of words and covers a wide range of knowledge 

which in turn requires a variety of strategies to gain the knowledge. Foreign language 
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learners may then use various strategies to acquire the target language word knowledge. 

Taking this into consideration, second and foreign language researchers have made various 

attempts to classify vocabulary learning strategies employed by foreign and second 

language learners. 

 Vocabulary learning strategies as metacognitive, cognitive, memory and activation 

strategies. Metacognitive strategies consist of selective attention and self-initiation 

strategies. F&SLLs who employ selective attention strategies know which words are 

important for them to learn and are essential for adequate  comprehension of a passage. 

Learners employing self-initiation strategies use a variety of means to make the meaning of 

vocabulary items clear. Cognitive strategies in Gu and Johnson‘s taxonomy entail guessing 

strategies, skillful use of dictionaries and note-taking strategies. Learners using guessing 

strategies draw upon their background knowledge and use linguistic clues like grammatical 

structures of a sentence to guess the meaning of a word. Memory strategies are classified 

into rehearsal and encoding categories. Word lists and repetition are instances of rehearsal 

strategies. Encoding strategies encompass such strategies as association, imagery, visual, 

auditory, semantic, and contextual encoding as well as word structure (i.e., analyzing a 

word in terms of prefixes, stems, and suffixes). Activation strategies include those 

strategies through which the learners actually use new words in different contexts. For 

instance, learners may set sentences using the words they have just learned. All these 

suggested strategies can be summarized in a table as follows: 

Strategies: 

 

 Metacognitive                 [                                           
* Selective Attention: Identifying essential words for comprehension. 

* Self-initiation: Using a variety of situations to make the meaning of words clear. 

 Cognitive 
* Guessing: Activating background knowledge, using linguistic items 

* Use of dictionaries 

* Note-taking 

  Memory 
* Rehearsal: Word lists, repetition, etc. 

* Encoding: Association (imagery, visual, auditory, etc.) 

  Activation 
* Using new words in different contexts 

A comprehensive inventory of vocabulary learning strategies is developed by Schmitt 

(1997). 

He distinguishes the strategies into two groups: The ones to determine the meaning of new 

words when encountered for the first time, and the ones to consolidate meaning when 

encountered again. The former contains determination and social strategies and the latter 

contains cognitive, metacognitive, memory and social strategies. Schmitt includes social 

strategies in both categories since they can be used for both purposes. To Schmitt, 

determination strategies are used when ―learners are faced with discovering a new word‘s 

meaning without recourse to another person‘s experience‖ . Hence, learners try to discover 

the meaning of a new word by guessing it with the help of context, structural knowledge of 
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language, and reference materials. For Schmitt, the second way to discover a new meaning 

is through employing the social strategies of asking someone for help with the unknown 

words. Beside the initial discovery of a word, learners need to employ a variety of 

strategies to practise and retain vocabulary. Learners thus, use a variety of social, memory, 

cognitive and metacognitive strategies to consolidate their vocabulary knowledge. 

Cooperative group learning through which learners study and practice the meaning of new 

words in a group is an instance of social strategies for consolidating a word Memory 

strategies, traditionally known as Mnemonics, involve relating the word with some 

previously learned knowledge by using some form of imagery or grouping. Cognitive 

strategies in this taxonomy are similar to memory strategies but are not focused on 

manipulative mental processing. They include repetition and using mechanical means such 

as word lists, flash cards, and vocabulary notebooks to study words. Finally, metacognitive 

strategies in Schmitt‘s taxonomy are defined as strategies used by learners to control and 

evaluate their own learning, by having an overview of the learning process in general. 

Testing oneself is an instance of metacognitive strategies which provides ―input to the 

effectiveness of one‘s choice of learning strategies, providing positive reinforcement if 

progress is being made or a signal to switch strategies if it is not‖  

In a more recent attempt, Nation (2001) proposes taxonomy of various vocabulary learning 

strategies. The strategies in the taxonomy are divided into three general classes of 

‗planning‘, ‗source‘ and ‗processes‘, each of which is divided into a subset of key 

strategies. The taxonomy separates different aspects of vocabulary knowledge (i.e., what is 

involved in knowing a word). The first category (i.e., planning) involves deciding on where, 

how and how often to focus attention on the vocabulary item. The strategies in this category 

are choosing  words, choosing aspects of word knowledge and choosing strategies as well 

as planning 

repetition. The second category in Nation‘s taxonomy involves getting information about 

the word. This information may include all the aspects involved in knowing a word. It can 

come from the word form itself, from the context, from a reference source like dictionaries 

or glossaries and from analogies and connections with other languages. Process is the last 

category in Nation‘s (2001) taxonomy of vocabulary learning strategies. It includes 

establishing word knowledge through noticing, retrieving and generating strategies. 

To Nation, noticing involves seeing the word item to be learned. Strategies at this level 

include putting the word in a vocabulary notebook or list; putting the word onto a word card 

and orally and visually repeating the word. He argues that although these strategies are all 

of recording type, they are useful steps resulting in deeper processing of words. Retrieval 

involves recalling the items met before. It contains recalling knowledge in the same way it 

was originally stored. Generating strategies include ―attaching new aspects of knowledge to 

what is known through instantiation (i.e., visualizing examples of words), word analysis, 

semantic mapping and using scales and grids. Generating strategies 

include rule-driven generation, as well; such as, creating context, collocations and sentences 

containing the new word. Besides, the mnemonic strategies and using the word in different 

contexts through four skills are also defined as generating strategies. 

In general, although the taxonomies cited above may slightly differ in terms of strategies 

they categorize, they all provide a list of widely applicable vocabulary learning strategies. 
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There are many words on which teachers may not be able to spend time within the class 

time limits. Thus, if students are equipped with a number of the strategies mentioned in the 

taxonomies, they can deal with these words on their own and as a result have access to a 

large number of 

target language words. 

3. A RATIONALE FOR VOCABULARY LEARNING STRATEGY  

 

It has been suggested that one way to accelerate the learning of a second or a foreign 

language is to teach learners how to learn more efficiently and effectively. To this end, 

teachers are recommended to train their students in different learning strategies. Learning 

strategies instruction can help ―EFL learners become better learners. In addition, skill in 

using learning strategies assists students in becoming independent, confident learners. 

Research has also demonstrated that there is a relationship between strategy use and success 

in second or foreign language learning.  

 

6. CONCLUSION AND PEDAGOGICAL IMPLICATIONS FOR EFL TEACHERS 

 

Vocabulary is an important ingredient of language and vocabulary learning is an essential 

part of second or foreign language learning. Language learners need a wide array of target 

language words to be able to tackle successfully both production and comprehension 

activities in the second or foreign language. One way to help learners to enhance their 

knowledge of L2 vocabulary is through equipping learners with a variety of vocabulary 

learning strategies.. The significance attributed to vocabulary learning strategies and to 

training students in those strategies they lack may have the following implications for EFL 

teachers: 

 Teachers should think of ways to provide less successful learners with vocabulary 

learning strategies. This should be done by making them aware of the need to become 

independent learners by recognizing the strategies they possess and those they lack. 

  Learner‘s attention should also be directed toward the strategies successful learners 

benefit from. 

  EFL teachers should make learners practice a wide range of vocabulary learning 

strategies. This enables learners to deal with any unknown vocabulary they may 

encounter both in and out of class context. 
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How to teach Grammar 
             Teaching grammar plays a central role in every ESL / EFL teacher's 

classroom. The important question that needs to be answered is: how do I teach grammar? 

In other words, how do I help students learn the grammar they need. This question is 

deceptively easy. At first look, you might think that teaching grammar is just a matter of 

explaining grammar rules to students. However, teaching grammar effectively is a much 

more complicated matter.  

Methods of Teaching Grammar 
         Broadly speaking, in teaching grammar, there are two approaches that can be applied:  

Inductive and Deductive Approaches  

First a quick definition: 

            Inductive is known as a 'bottom up' approach. In other words, students discovering 

grammar rules while working through exercises.  

For example:  
A reading comprehension which includes a number of sentences describing what a person 

has done up to that period in time. 

After doing the reading comprehension, the teacher could begin to ask questions such as: 

How long has he done this or that? Has he ever been to Paris? etc. and then follow with 

When did he go to Paris?  

To help the students inductively understand the difference between the simple past and the 

present perfect, these questions could be followed with which questions spoke about a 

definite time in the past? Which questions asked about the person's general experience? etc.  

This approach attempts to highlight grammatical rules implicitly in which the learners are 

encouraged to conclude the rules given by the teacher. In short, when we use induction, we 

observe a number of specific instances and from them infer a general principle or concept. 

Learners are trained to be familiar with the rule discovery which could enhance learning 

autonomy and self-reliance. 

          Deductive is known as a 'top down' approach. This approach maintains that a teacher 

teaches grammar by presenting grammatical rules, and then examples of sentences are 

presented. Once learners understand rules, they are told to apply the rules given to various 

examples of sentences. Giving the grammatical rules means no more than directing 

learners‘ attention to the problem discussed. To sum up, the deductive approach commences 

with the presentation of a rule taught and then is followed by examples in which the rule is 

applied.   

For example:  
The present perfect is made up of the auxiliary verb 'have' plus the past participle. It is used 

to express an action which has begun in the past and continues into the present moment... 

etc 

I personally feel that a teacher needs in the first place to facilitate learning. That is why I 

prefer to provide students with inductive learning exercises. However, there are certainly 

moments when the teacher needs to explain grammar concepts to the class.  

Generally, I the following class structure is recommended when teaching grammar skills:  

 Begin with an exercise, game, listening, etc. that introduces the grammar concept.  

 Ask students questions that will help them identify the grammar concept to be discussed.  
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 Follow with another exercise that more specifically focuses on the grammar concept, but 

takes an inductive approach. This could be a reading exercise with questions and 

responses in the structure that is being taught.  

 Check responses, ask students to explain the grammar concept that has been introduced.  

 At this point introduce teaching explanations as a way of clearing up misunderstandings.  

 Provide an exercise which focuses on the correct construction of the grammar point. This 

could be an exercise such as a fill the gap, cloze or tense conjugation activity.  

 Ask students to once again explain the concept.  

As you can see, the teacher is facilitating students to do their own learning rather than using 

the 'top down' approach of dictating rules to the class.  

Grammar Practice Activities 

The aim of grammar practice is to get students to learn the structures thoroughly that they 

will be able to produce them correctly on their own. 

Types of Grammar Practice: from Accuracy to Fluency 

Type 1: Awareness 

After the learners have been introduced to the structure, they are given opportunities to 

encounter it within some kind of discourse, and do a task that focuses their attention on its 

form and / or meaning. 

Examples: Learners are given extracts from newspaper articles and asked to underline all 

the examples of the past tense that they can find. 

Type 2: Controlled drills 

Learners produce examples of the structure: these examples are, however, predetermined by 

the teacher or textbook, and have to conform to very clear, closed-ended cues. 

Example: write or say statements about Ahmed, modeled on the following example: 

Ahmed drinks tea but he doesn't drink coffee. 

a) like: ice cream/cake                                   b) speak : English/Italian 

c) enjoy: playing football/playing chess 

ype 3: Meaningful drillsT 

Again the responses are very controlled, but learners can make a limited choice. 

       Example: In order to practice forms of the present simple tense: 

Choose someone you know very well, and write down their name. now compose true 

statements about them according to the following model: 

    He / She likes ice cream; or He /She doesn't like ice cream. 

a)enjoy: playing tennis         b) drink fizzy drinks         c) speak: Polish 

ype 4: Guided, meaningful practiceT 

learners form sentences of their own according to a set pattern, but exactly what vocabulary 

they use is up to them. 

     example: practicing conditional clauses, learners are given the cue if I had a million 

dollars, and suggest, in speech or writing, what they would do. 

based) free sentence composition-Type 5: (Structure 

Learners are provided with a visual or situational cue, and invited to compose their own 

responses; they are directed to use the structure. 

Example: A picture showing a number of people doing different things is shown to the 

class; they describe it using the appropriate tense. 
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e compositionbased) discours-Type 6: (Structure 
Learners hold a discussion or write a passage according to a given task; they are directed to 

use at least some examples of the structure within the discourse. 

   Example: the class is given a dilemma situation ('You have seen a good friend cheating in 

an important test') and asked to recommend a solution. They are directed to include modals 

(might, should, must, can, could, etc.) in their speech/writing. 

 

 

Type 7: free discourse 
As in type 6, but the learners are given no specific direction to use the structure; however, 

the task situation is such that instants of it are likely to appear. 

Example: As in type 6, but without the final direction. 
 

Teaching Language Functions 

What is a function? 

A function is a reason why we communicate. Every time we speak or write , we do so for 

a purpose or a function. Here are some examples of functions : 

 Apologizing  - greeting  - clarifying – inviting – 

 Advising – agreeing – disagreeing – refusing – expressing obligation – expressing 

preferences………….etc .  

  

Functions are a way of describing language use . We can also describe language grammatically 

or lexically . When we describe language through functions we emphasizes the use of the 

language and its meaning for the people who are in the context where it is used.  

The language we use to express a function is called an exponent . The pieces of direct speech in 

the middle column in the table above are all examples of exponents . They can express several 

different functions . It all depends on the context it is used in . One function can also be 

expressed through different exponents.  

  

Here are five different exponents of inviting someone to lunch. How are they different 

from one another ? 

 Coming for lunch ? 

 Come for lunch with us ?  

 Would you like to come to lunch with us ? 

 Why don‘t you come for lunch with us ? 

 We would be very pleased if you could join us for lunch ? 

        These exponents express different levels of formality . Generally speaking , formal  

        (serious and careful) exponents are used in formal situations , informal ( relaxed)     

        exponents in informal situations and neutral ( between formal and informal )   

        exponents in neutral situations . It is important to use the level of formality that suits 

        a situation. This is called appropriacy. 
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Teaching  language functions based on communicative principles 

 

Language presentation: dialogue format 
 

 Interaction between speakers should be realistic.  

 Setting and role relationship between speakers should be indicated. 

 Target function should occur naturally and represent the one that native speakers would 

use most frequently in that situation (unmarked form); the dialogues should not be an 

artificial context for the function. 

 

          Highlighting of function in dialogue 
  

 Exploit the dialogues and have the students discover instances of the target function 

     (linguistic exponents) and underline them . 

                develop a grid that allows a visual display of language forms related to social    

               parameters of the situation . 

 Transfer the linguistic forms of the target function out of the dialogue to see in isolation  

    (on the whiteboard or OHP) and arrange them according to formality level, type of task in   

    the  grid.  

 

  Controlled practice: focus on 
 
 Accurately producing and supplying the appropriate linguistic form of the function.  

 provide exercises that limit students‘ attention to the linguistic forms of the target function 

so that they can be accurately produced (this implies that students appropriately identify 

formality level and type of task!)  

  These exercises should be meaningful and realistic (no isolated, unconnected practice 

sentences): provide realistic unifying context; a lot of practice can center around dialog 

activities  

 make sure that the exercise is not simply a mechanical transformation where students 

  could supply the correct linguistic form for the function without considering the meaning  

of the whole exchange  

  provide for pair or group practice wherever possible  

  provide enough practice exchanges that the students can practice while you walk around 

the classroom to "eavesdrop" on them (and provide help if needed) 

 semi-controlled practice: moving away from focus on linguistic forms/accuracy to focus on 

meaning/communication  

 move toward less controlled exercises and provide stronger focus on meaning component  

 make sure that exercises model realistic tasks and realistic language use (i.e. are these the 

type of exchanges that native speakers would engage in) and provide unifying content  

  if possible, provide for exchange of personal information . 
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r practicing language functionsSample Activities fo 
 

 a) information gap tasks (longer, extended versions of semi-controlled info gaps; ss 

should focus on social protocol of the entire situation, e.g. the hellos and good-byes in 

phone conversations)  

 b) opinion gap tasks (students engage in cooperatively solving a problem)  

 c) role-play l drama l simulation (students freely act out roles and situations after initial 

cues, often simulating real-life actions and experiences) 

 d) games (students produce and use language in a setting of a language game) 

 e) interviews (students obtain information from each other)  

 f) discussion (students discuss specified topic; sides may or may not be assigned) 
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Teaching Writing 

 
 There are a number of different approaches to the practice of writing skills in and 

outside the classroom. We need to choose between them, deciding whether we want 

students to focus more on the process of writing than its product, whether we want them to 

study different written genres, whether we want to encourage creative writing – either 

individually or cooperatively – and how the computer can be a useful writing tool. We need 

to be aware of the different roles we can and should assume for writing activities. 

Process and product 

 İn the teaching of writing we can focus on the product of  that writing or on the 

writing process itself. When concentrating on the product we are only interested in the aim 

of a task and in the end product. Those who advocate a process approach to writing, 

however, pay attention to the various stages that any piece of writing hoes through. By 

spending time with learners on pre-writing phases, editing, redrafting, and finally 

'publishing' their work, a process approach aims to get to the heart of the various skills that 

should be employed when writing. 

 İn simplest form a process approach asks students to consider the procedure of 

putting a good piece of work. 
 

Process wrıtıng 
 

Process writing consists of the following stages: 

1. Brainstorming  

     2. Planning  

   3. Writing the rough draft.  

4. Editing  

5. Proof-reading  

     6. The final product  
 

1. Brainstorming stage 

Getting started is the most difficult task in writing. With the help of brain-storming, it 

becomes less painful for the students. In the brainstorming stage, the student starts thinking 

about the topic given. This may be done as a whole-class activity or in groups so that 

students benefit from each other as well. The teacher writes on the board every idea that 

comes from the students, without eliminating any.  

In the brain-storming stage, the ideas can be put in linear order or in mind-maps – it 

depends on the ideas put on the board and the teacher.  
 

2. Planning stage 

Once the ideas are put randomly on the board, it is now time to eliminate some and 

organize the rest of the ideas as ―main support‖ and ―example‖; in other words, plan the 

writing. 

While producing the plan, it is quite normal for the students to add or delete information. 

Actually, they keep adding and deleting till the final product is reached. 

3. Writing the first draft 

By looking at the plans, the students start writing their essays. They may change the 

order of their main supports, or re-arrange their minor supports. It is myth that people can 
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write a perfect essay on their first try. The truth is that there is always a mistake either in the 

organization or in the grammar or the choice/ form of the vocabulary. This leads us to 

editing and proof-reading. 

4. Editing 

It should be pointed out that there is a distinction between editing and proof-reading. 

Editing refers to ―what you write‖, whereas, proof-reading refers to ―how you write‖. The 

distinction is very important in process writing since we need to focus on one thing to 

correct at a time. If we try to provide feedback on both the student‘s grammar mistakes and 

the wrong organization of the ideas, the student might get confused and not be able to 

correct all the mistakes. Correcting everything at the same time is also hard for the teacher 

as the grammar mistakes keep interfering while trying to concentrate on the organization 

mistakes.  

To avoid such confusion, the correction stage can be divided into two; editing and 

proofreading. It is logical to start dealing with the paper‘s organization and content (editing) 

since the sentences may change with the help of the feedback.  

As mentioned before, editing deals with ―what you write‖. While giving feedback on 

the student paper, we look at the content and the organization. A student essay is expected 

to have the following basic features:  

1. Is there a thesis? / Is the thesis clear?  

2. Is the introduction interesting for the reader?  

3. Are the developmental paragraphs relevant to the thesis (unity)?  

4. Are the ideas supported well? Are there enough examples / details?  

5. Are the transitions chosen correctly? Are they in the right place (coherence)?  

6. Does the conclusion have a summary?  

If the essay lacks enough examples to support the thesis, or if there is redundancy, 

this is the time to add or delete. Once the content and the organization of the ideas satisfy 

the student, the student writes a second draft and the paper is ready for proof-reading. 

5. Proof-reading 

Proof-reading deals with ―how you write‖. While proof-reading, the paper is checked 

for any spelling, punctuation mistakes, lack of parallelism in the structures, flaws in the 

style (formal/informal), and grammar mistakes. To be more precise, the teacher should look 

for: 

1. any sentence fragments and run-on sentences  

2. references without pronouns  

3. redundancy of ideas  

4. lack of parallelism  

5. spelling mistakes  

6. repetition of the same words  

7. punctuation mistakes  

8. wrong tense choice  

9. misused modifiers  

10. Style inappropriate for the audience 

It is better to leave proof-reading to the last since the text may change many times 

before the writer is content with the piece of writing. 
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6. The final product 

It is quite clear that writing the paper once is never enough. Now that the student has 

feedback on the spelling and grammar mistakes, s/he writes the essay again. This means, 

the same essay needs to be written at least three times (first draft, second draft after editing, 

final product after proof-reading) before a final product can be reached. Current technology 

(word-processors) enables us to rewrite the same essay without spending much time. Word-

processors also provide spell and grammar checks – though they do not give hundred 

percent correct feedback. To be on the safe side, one still needs to check it oneself. 

Ways of giving feedback 

There are three ways of giving feedback to the students:  

1. Teacher editing  

2. peer-editing  

3. Self-editing  

1. Teacher editing: 

For a beginner student who starts writing, it may be difficult to do the self and peer 

editing; the teacher may provide more guidance during editing or s/he may do the editing 

and proof-reading with the student to set an example.  

2. Peer-editing:   

Here, the texts are interchanged and the evaluation is done by other students. In the 

real world, it is common for writers to ask friends and colleagues to check texts for spelling, 

etc. In the classroom environment, the students can exchange their papers and comment on 

each others‘ papers.  
 

3. Self-editing: 

It is very common for the writer to miss his/her own mistakes. This is why it is 

recommended to sleep on it for a night. After putting the paper aside for some time, 

emptying the mind and dealing with some other work, the writer is able to approach the 

paper with a clear mind. In the classroom environment, we can have the students write their 

essays one day, collect the papers, and have them edit and proof-read them the next day.   

Conclusion: 

Gardner and Johnson (1997) describe the stages of the writing process: 

Writing is a fluid process created by writers as they work. Accomplished writers move 

back and forth between the stages of the process, both consciously and unconsciously. 

Young writers, however, benefit from the structure and security of following the writing 

process in their writing. 

Basically, we would like to see our students acquire the basic skills. Once the students 

get used to the stages of planning, drafting, and evaluating their papers, we will feel content 

that they can mange is carrying out writing tasks. As writing teachers, we need to encourage 

our students to consider their audience and the rhetorical norms of English 

while developing their papers. 
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How to teach Translation 

 

Translation as an old method 

Translation is a long-standing method in teaching foreign or second languages. Long 

before Grammar-Translation (GT) methods arose in the 19
th

 Century, there had been an 

emphasis on grammar in language teaching using translation techniques which had been 

developed in the 16th Century. During the reign of the GT paradigm, translation was used 

to understand and learn grammatical use of the L2 better by providing meaning (mother 

tongue translation). Rather unnatural L2 sentences, often translated from the learner's first 

language (L1), were used to introduce the grammatical targets. The methodology, with its 

focus on learning grammar rules and vocabulary, and deductive L2 learning, did not 

provide for listening and speaking activities. It also induced a false impression that fixed 

word to word, or phrase to phrase, translation is possible between L1 and L2.  

To be successful, the act of translating requires understanding of the original text, and 

linguistic and non-linguistic abilities and skills to recreate the original text meaning in 

another language. Thus, in the current post-communicative, cognitive paradigm, translation 

as a teaching method in the second/foreign language class has the following potential 

strengths:  

1. It naturally creates more opportunities for the learners to focus not only on meaning, 

but also on the form of the text;  

2. working back and forth between L1 and L2 can naturally bring not only explicit 

attention to the form and meaning of the text, but also discussion on linguistic and 

non-linguistic forms;  

3. the act of translating can provide the learners with holistic challenging projects, 

involving problem-solving, and integrate linguistic, cultural, and pragmatic 

knowledge beyond communicating using language.  

Integration stages of translation:  

 Introduction: explicit talk and discussion on translation;  

 Translation activities with focus on linguistic (grammatical) structures;  

 Translation activities with focus on non-linguistic (background knowledge) 

structures;  

 Translation activities with focus on cultural aspects.  

How to make translation a more motivating learning process: 

* Set your learning objectives. 

* Contextualize the materials you use in translation. 

* Consider the degree of their difficulty & their topics.  

* Consider the translation problems to be solved, etc. 

* Use the materials in a communicative situation.  

* This would help SS focus on meaning. 

Ask your students to read the text and do the following during reading:  

· Underline unfamiliar words. 

· Detect translation difficulties. 

· Put lexical items in context — Never isolate them.  

· Use adaptation where necessary.  
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During reading the text, ask your students questions like these: 

· Why has this been written this way? 

· Why does this sentence or paragraph come first? 

· Is there any reason for having this long sentence? 

· Why is this sentence so short? 

· Does it matter if I merge sentences? 

· Does it matter if I split long sentences? 

· What will be the effect if I do this? 

SS discuss translation exercise in pairs of fours. 

 Groups brought together for class discussion. 

 Vocabulary & structures shared on the board.  

 Acceptable expressions listed. 

 Final translation version set for homework. 

 

Translation Tools 

· Monolingual target-language dictionary. 

· Bilingual dictionaries. 

· Thesaurus. 

· English dictionaries.  

· Machine translators via the Internet.  

· Translation Internet sites. 
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Teaching Reading Comprehension 
 

Reading is an activity with a purpose. A person may read in order to gain information 

or verify existing knowledge, or in order to critique a writer's ideas or writing style. A 

person may also read for enjoyment. The purpose(s) for reading guide the reader's selection 

of texts. The purpose for reading also determines the appropriate approach to reading 

comprehension.  

Reading research shows that good readers  
 Read extensively  

 Integrate information in the text with existing knowledge  

 Have a flexible reading style, depending on what they are reading  

 Are motivated  

 Rely on different skills interacting: perceptual processing, phonemic processing, 

recall  

 Read for a purpose; reading serves a function 

The importance of teaching reading : 
Any reading component of an English language course may include a set of learning goals:  

 The ability to read a wide range of texts in English.  

 Building a knowledge of language which will facilitate reading ability  

 Building schematic knowledge.  

 The ability to adapt the reading style according to reading purpose (i.e. skimming, 

scanning)  

 Developing an awareness of the structure of written texts in English  

 Taking a critical stance to the contents of the texts . 
 

Students should be exposed  to different types of texts that represent the following modes of 

reading :Expressive ,expository ,functional and persuasive. 
 

Here are four different types of reading  : 
1-Skimming  : understand the "gist" or main idea . 

2-Scanning : find a particular piece of information  

3-Extensive reading : for pleasure and general understanding . 

4-Intensive reading :accurate reading for detailed information. 
  

Reading Models: 
1-A bottom-up reading model 

A bottom-up reading model emphasizes a single-direction, part-to-whole processing of a 

text.  

Features: 
The reader needs to : 

 identify letter features  

 link these features to recognize letters  

 combine letters to recognize spelling patterns  

 link spelling patterns to recognize words, and  

 then proceed to sentence, paragraph and text-level processing.  
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2- A top-down reading model. 

Top-down reading models suggest that processing of a text begins in the mind of the 

readers with meaning-driven processes, or an assumption about the meaning of a text. 

Features: 
 Readers can comprehend a selection even though they do not recognize each word. 

 Readers should use meaning and grammatical cues to identify unrecognized words. 

 Reading for meaning is the primary objective of reading rather than mastery of 

letters, letter/sound relationships, and words 

 Reading requires the use of meaning activities rather than the mastery of a series of 

word-recognition skills. 

 The primary focus of instruction should be the reading of sentences, paragraphs , and 

whole selections. 

 The most important aspect about reading is the amount and kind of information 

gained through reading. 

3-An interactive reading model. 
An interactive reading model is a reading model that recognizes the interaction of bottom-

up and top-down processes simultaneously throughout the reading process. 

The reading process: 
Incorporation of reading instruction into the content classroom is not as daunting as one 

might believe. Any reading assignment can be broken down into three comprehension-

building steps.  

[[[[[[1-Step One: Before Reading : 

This step activates a knowledge base upon which students can build and establish a purpose 

for reading. It  provides a scaffold for new concepts and vocabulary, promotes engagement 

and provides a means for prediction. 

Before reading, effective readers: 
 Set clear goals for reading.  

 Actively pursue meaning and activate prior knowledge.  

 Preview the text.  

 Make predictions.  

 Generate questions to be answered 

2-Step Two: During Reading : 

This step allows students to measure comprehension, clarify, visualize, and build 

connections. It allows students to integrate the knowledge and information they bring to the 

text with ‗new‘ information in the text.  

During reading, effective readers:  
 Pay close attention to text structure.  

 Read texts selectively based on purpose(s) for reading.  

 Construct and revise meaning.  

 Determine whether the text and information are meeting goals.  

 Integrate prior knowledge with information and ideas from text(s).  

 Think about and question the text‘s and author‘s information and ideas.  

http://www.sil.org/lingualinks/literacy/referencematerials/glossaryofliteracyterms/WhatIsAReadingModel.htm
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 Monitor and revise understanding of the text.  

 Determine the meaning of unfamiliar words and concepts using a variety of strategies.  

 Reconcile inconsistencies or gaps in information and ideas as necessary. 

3-Step Three: After Reading (Post reading): 

This step expands prior knowledge, builds connections, and deepens understanding. It 

allows students to articulate and process their understanding of what they have read and to 

think critically about the validity of the text. 

After reading, effective readers:  

 Evaluate text quality and value.  

 Respond to text mainly through questioning, additional reading, or discussion.  

 Reflect upon texts during reading, during pauses in reading, and after reading.  

 Consider comprehension and learning to be satisfying and productive experiences. 

Bloom's Taxonomy 

Reading activities and questions should also take into account the six-level hierarchy of 

skills that Bloom suggests in his taxonomy. The first level is knowledge, which includes 

recall or recognition of information. The next level is comprehension, where the reader 

might explain, describe, or rephrase a text. The next four levels focus on the following: 

 application, where the reader applies the information learned in the text; 

 analysis, where the reader would make inferences or derive generalizations; 

 synthesis, where the reader combines several ideas; and 

 evaluation, where the reader judges the value or importance of a text. 

These levels provide a simple yet helpful guide to the types of questions that the teacher 

might ask before and after reading. 

 

Listening Comprehension. 
    The Importance of Listening 
   Listening is the most common communicative activity in daily life. Listening is also     

   important for obtaining comprehensible input that is necessary for language development. It   

   is important for the teacher to provide numerous opportunities for students to practice   

   listening skills and to become actively engaged in the listening process.  

    Listening activities may be presented in three steps or phases:  
 

   1-The pre-listening phase helps students to understand the context for the activity and    

   helps  them to anticipate the information to be presented. By leading a discussion around the    

   field  of experience, the teacher motivates their interest in the topic, defines the purpose for    

   the listening activity and helps the students to make possible predictions. 
 
 

    There are several strategies that students and their teachers can use to prepare for a    

    listening experience. They can:  

 

 Activate Existing Knowledge: Students should be encouraged to ask the question: What    

   do I already know about this topic? From this teachers and students can determine what   

   information they need in order to get the most from the message. Students can brainstorm,   

   discuss, read, view films or photos, and write and share journal entries.  
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  Build Prior Knowledge: Teachers can provide the appropriate background information 

including information about the speaker, topic of the presentation, purpose of the 

presentation, and the concepts and vocabulary that are likely to be embedded in the 

presentation. 

 Establish Purpose: Teachers should encourage students to ask: "Why am I listening?" 

"What is my purpose?" Students should be encouraged to articulate their purpose , students 

should also be encouraged to jot down questions during listening.  

 

 2-During the listening phase, the students listen to the text at least twice. The first 

experience with the exercise allows the students to verify the accuracy of the predictions 

made in the pre-listening phase. The second and subsequent times help students to derive 

the information they  need in order to complete the listening task. 

   Teachers can use some strategies to help pupils focus on the task : 

 Give questions in advance and remind listeners to listen for possible answers.  

 Provide a rough outline, map, chart, or graph for students to complete as they listen. 

 Have students jot down "new-to-me" items (simple lists of facts or insights that the 

listener has not heard before).  

 Use a formal note taking system . 
 

3-The post-listening phase  shows the students how important it is to understand the 

context of the text before listening. It also helps them to examine and evaluate the strategies 

they used to comprehend and to discuss how these strategies can serve them in other 

situations.  

Students need to act upon what they have heard to clarify meaning and extend their 

thinking. Well-planned post- listening activities are just as important as those before and 

during. 

 Here are some examples : 

 Students can summarize a speaker's presentation orally, in writing, or as an outline. 

In addition to the traditional outline format, students could use time lines, flow charts, 

ladders, circles, diagrams, webs, or maps.  

 Students can review their notes and add information that they did not have an 

opportunity to record during the speech.  

 Students can analyze  and evaluate critically what they have heard. 

  Students can be given opportunities to  build on and develop concepts acquired 

during listening. These may include writing (e.g., response journal, learning log, or 

composition), reading (e.g., further research on a topic or a contradictory viewpoint), 

art or drama (e.g., designing a cover jacket after a book talk or developing a mock 

trial concerning the topic through drama in role). 

An additional strategy for teaching listening is called TQLR. It consists of the 

following steps:  

T : Tune in (The listener must tune in to the speaker and the subject, mentally calling up 

everything known about the subject and shutting out all distractions.)  



 

71  

 الدورة التدرٌبٌة التأهٌلٌة لمعلمٌن /معلمات  المرحلتٌن المتوسطة و الثانوٌة
 

Q :Question (The listener should mentally formulate questions. What will this speaker say 

about this topic? What is the speaker's background? I wonder if the speaker will talk 

about...?)  

L : Listen (The listener should organize the information as it is received, anticipating what 

the speaker will say next and reacting mentally to everything heard.)  

R : Review: The listener should go over what has been said, summarize, and evaluate 

constantly. Main ideas should be separated from subordinate ones.)   

Summarizing. 

Teaching summarizing is no small undertaking. It's one of the hardest strategies for students 

to grasp, and one of the hardest strategies for you to teach. You have to repeatedly model it 

and give your students ample time and opportunities to practice it. But it is such a valuable 

strategy and competency. Can you imagine your students succeeding in school without 

being able to break down content into manageable small succinct pieces? We ask students 

to summarize all the time, but we're terrible about teaching them good ways to do this! 

What Is Summarizing? 

Summarizing is how we take larger selections of text and reduce them to their bare 

essentials: the gist, the key ideas, the main points that are worth noting and remembering. 

Webster's calls a summary the "general idea in brief form"; it's the distillation, 

condensation, or reduction of a larger work into its primary notions.  

What Are We Doing When We Summarize? 

We strip away the extra verbiage and extraneous examples. We focus on the heart of the 

matter. We try to find the key words and phrases that, when uttered later, still manage to 

capture the gist of what we've read. We are trying to capture the main ideas and the crucial 

details necessary for supporting them. 

How Can I Teach My Students to Summarize? 

After students have used selective underlining on a selection, have them turn the sheet over 

or close the handout packet and attempt to create a summary paragraph of what they can 

remember of the key ideas in the piece. They should only look back at their underlining 

when they reach a point of being stumped. They can go back and forth between writing the 

summary and checking their underlining several times until they have captured the 

important ideas in the article in the single paragraph.  

 Have students write successively shorter summaries, constantly refining and reducing 

their written piece until only the most essential and relevant information remains. They can 

start off with half a page; then try to get it down to two paragraphs; then one paragraph; 

then two or three sentences; and ultimately a single sentence.  

    Teach students to go with the newspaper mantra: have them use the key words or 

phrases to identify only Who, What, When, Where, Why, and How.  

 Take articles from the newspaper, and cut off their headlines. Have students practice 

writing headlines for (or matching the severed headlines to) the "headless" stories.  
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 Sum It Up:  You have students imagine they are placing a classified ad or sending a 

telegram, where every word used costs them money.. You can adjust the amount they have 

to spend, and therefore the length of the summary, according to the text they are 

summarizing. 

Note taking. 

Note taking is a related strategy that teachers use to support student learning. Without 

explicit instruction in note taking, however, many students simply write down words or 

phrases word for word, without analysis . Successful note-takers summarize to arrive at a 

nugget of meaning, which they are much more likely to retain. Students also benefit from 

using their notes as a document of their learning. Teachers can prompt students to review 

and refine their notes, particularly when it is time to prepare for an exam, write a research 

paper, or other summative assessment of learning. 

1-Model good note taking. Model for your students how to take effective notes. Give them 

an outline of information you are going to cover in class, and have them use that as the 

starting point for their own notes. Show them that notes are living documents that change 

and evolve as the note-taker gains new understanding. 

2-Personalize. Encourage students to personalize their notes, using sketches, diagrams, 

color codes, idea webs, or other approaches that make sense to them. What matters most is 

that students make notes that are meaningful and useful to them.  

3-Use notes as study aids. Have students compare and discuss their notes in small groups 

as a method for review and test preparation. 
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How to use Literature Time 

What: At the end of the book, there is a Literature Time section, which consists of two 

stories. 

Why :It encourages students to read for pleasure. The stories offer extensive reading in a 

challenging form and new context for the language and vocabulary that they have met in the 

core units. 

How:  
• The teacher asks students to start reading each of the Literature Time texts at the 

beginning of a semester.  

• First, the teacher introduces them by going over the pre-reading activities found in the 

Workbook with the students as a whole class. 

• Then, the episodes are assigned as readings to be done by students at home.  

• The teacher may occasionally choose parts of the episodes and play the CD in the 

classroom for students to enjoy listening to the target language.  

• Then students are to work individually or in pairs to do the comprehension activities 

found in the Workbook related to each episode or devised by the teacher . Remember 

that questions should relate to high-order skills. These check students‘ understanding of 

the texts, which they will find rewarding. 

• The teacher keeps reminding students to keep up with their readings. 

• Finally students are guided to share in a discussion about elements of story writing such 

as theme, moral, plot, characterization, sequencing, description and organization. 

• Remember that literature time section is part of set book questions in the exam. So, it 

is mandatory to deal with them. 

Guidelines about projects from the Teacher’s Guide 
Project work falls into three stages:  

1 Getting started (pre-writing) 
• The teacher asks students to start preparing  a project at the beginning of a module 

(check the outcomes).  

• Introduce the idea of a project in an interesting and fun way  

• Students can start gathering and organizing material with the help of the teacher.  

• The teacher should bring all the necessary material to class and ensure that students 

are prepared to work on their project in class time.  

2 Project work (drafting) 
• Students investigate, discuss, observe closely and record findings. 

• Students create their work in their groups. They may need to cut out, glue, draw and 

colour.  

3 Post-project (reporting, revising and writing) 
• Students prepare and present reports of results in the form of displays of findings, 

talks or showing others what the students have created.  

• Teachers can help students to improve their work by adding extra detail or re-

organizing content.  

• The teacher should also encourage students to consider suggestions from their peers 

at this stage. 

Students write a report about their project. 
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 Assessment    
What: the process of collecting, synthesising and interpreting information to a classroom 

decision-making. It includes information about pupils, instruction and classroom climate. 

How: progress tests, self-assessment, learning log. 

• If there are areas that the majority of students find difficult, ensure that more class 

time is spent on these language points in future.  

• If individual students have problems with a particular language area, the teacher 

should talk to the student concerned and help them to orient their learning effectively.  

• Do bear in mind that individual students have different strengths; a student who may 

have problems in a written test could also have strong speaking skills, for example.  

•  

Progress tests 
What:  

• There are also four regular Progress Tests in the Workbook.  

• Each is at the end of every module. 

• Each test has a ‗Reading‘, ‗Language Practice‘ and ‗Writing‘ part. 

Why:  
• These serve as self-assessment procedures. 

• Tests are very useful for the teacher to diagnose areas of difficulty.  

How:  
• Progress tests are provided after each module in the Workbook.  

• These tests are not limited to the first level of thinking (knowledge) but progressively 

deal with the six known plateau of thinking.  

• The tests are comprehensive, valid, reliable and measure the learning outcomes 

previously stated.  

• These tests are also designed to be fun, creative and interesting for the students. It is 

important that students do not feel unduly worried about the prospect of a test.  

• Teachers should ensure that there is a supportive atmosphere in class to help students, 

and should revise material as often as possible.  

• Always try to focus on the students‘ strengths and praise him/her for exercises that 

have been done well.  

• Self-assessment  

What:  
• Self-evaluation is defined as students judging the quality of their work, based on 

evidence and explicit criteria, for the purpose of doing better work in the future.  

• The Workbook provides self-assessment activities with their answer keys.  

Why:  
• Students can become better language learners when they engage in deliberate thought 

about what they are learning and how they are learning it. In this kind of reflection, 

students step back from the learning process to think about their language learning 

strategies and their progress as language learners. They become independent learners 

and more motivated.  

• Self-evaluation is a potentially powerful technique because of its impact on student 

performance through enhanced self-efficacy and increased intrinsic motivation  
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How:  
Students can refer to the answers of the Self-assessment tasks found at the end of the 

Workbook.  

Learning log  
• At the end of each unit, students should fill in the Learning log at the end of each 

module in the Workbook.  

• Teachers can also encourage the students to talk about what they found useful, easy 

and / or difficult.  

• Areas of difficulty can be revisited using the Grammar and Vocabulary files at the 

back of the Workbook.  
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Testing and Evaluation 
 

Contents: 

1. Evaluation 

2. On-going assessment 

3. Exams and characteristics of a good test 

4. Types of questions and distribution of marks 

 

1. Evaluation 
It is a qualitative judgment of how good or how satisfactory the pupils' performance has 

been.  It usually refers to the process of making judgments or assigning a value. The process 

of evaluation includes different stages and aspects such as measurement, assessment and 

judgment. There are two types of evaluation: ―the formative evaluation‖ and the 

―summative evaluation‖. The formative evaluation is concerned with form, which is the 

process of learning. The summative evaluation is the assessment of the total aspect of the 

learner‘s knowledge ,progress and his/her proficiency. 

 

2. Ongoing assessment 

Evaluation has two sides: Measurement and assessment. Measurement is a quantifiable 

account of students' achievements. Measurement is impersonal and objective .Assessment is 

the act of collecting information on individual learners‘ performance, proficiency and 

achievement; therefore, it is personal and specific. Ongoing assessment of students' learning 

provides constant feedback on the efficiency of the teaching process and the areas where it 

needs modifications. Such assessments may range from planned assessments (such as 

quizzes and tests) to informal classroom observations of student language. 

Ongoing assessment helps teachers in determining many aspects about students such as: 

 

1. Pointing out strengths and weaknesses of students. 

2. Knowing students' best learning styles. 

3. Classifying students into groups based on their learning abilities, personal interests, 

characteristics and achievements. 

4. Focusing on the achievements and progress of students. 

5. Specifying the suitable teaching materials. 

6. Determining the best teaching styles according to students' needs. 

7. Evaluating the efficiency of teaching methods. 

8. Enabling teachers to have a thorough view into Ss‘ language and its progress. 

9. Enhancing teaching based on assessment, thus relating teaching and assessment into 

one joint process. 

10. Being a continuous feedback process on students' understanding and knowledge and 

the ways to modify teaching and learning styles. 

 

How to make assessment? 

There are many aspects to bear in mind for proper assessment: 

1- You should know your students in names and personally. 
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2- You'd better use a pre-designed sheet to record notes on all students' activities and 

performance. 

3- Assessment should be a day-by-day process to be more reasonable and just. 

4- You should establish clear relevant criteria for assessment. 

5- You'd better provide feedback to students on their performance with suggestions on 

how to better their performance. 

 

Oral Assessment 
When students are comfortable working in cooperative groups during the 

instructional time, some instructional groups can be operating while one group is being 

assessed. 

 

Writing Assessment 

 Writing assessment is built into the writing process. To guide writing instruction, 

students should be provided with explicit criteria to use. Possible criteria include style, story 

structure, organization, grammar, vocabulary and punctuation. 
 

There are some suggested aspects to focus on in the ongoing assessment, such as: 

1. Participation in group work 

2. Ability to express in speech 

3. Ability to express in writing 

4. Listening comprehension 

5. Reading comprehension 

6. Neatness of handwriting 

7. Use of school library 

8. Response that show understanding 

9. Oral activities: discussion and asking questions 

10. Sharing in planning and preparing wall - magazines 

11. Punctuality 

12. Co-operation with the teacher and with classmates 

13. Keeping books and copy books in good order 

14. Continuity of progress in learning and behaviour 

15. The effect of self-learning on what is going inside the classroom 

16. Sharing in class activities 

 

3. EXAMS: 

Definition of a test :A test is ―a method of measuring an individual‘s ability in a certain 

area‖. The definition looks very simple, but every single word is very significant. The word 

―method‖ for instance, implies that a test is a system based on principles and techniques. 

The word " measuring " implies that there should be a good instrument that would help in 

carrying out the task. The word ―ability‖ implies the quality/skill in something. The word 

―certain‖ implies that what is intended to be measured is very specific. 

Criteria: 
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Different criteria are used in assessing learners. Testing is also conducted according 

to certain criteria. The following are some of the possibilities which are utilized in the realm 

of assessment and testing: 

1- Criterion-referenced testing: How well the learner is performing relative to fixed 

criterion. Criterion-referenced tests are used to determine how many students have attained 

a given level of proficiency. The students‘ performances are compared with the attainment 

of the objectives of instruction.   

2-Norm-referenced testing: This test is used to rank students. The teacher compares 

individual students‘ performances against the achievement of other students who were 

subjected to the same test. 

3- Individual-referenced testing: How well the learner is performing relative to his/her 

previous performance, or relative to an estimate of his / her individual ability. 

It cannot be denied that some of language testing is of very poor quality. Sometimes, tests  

have a harmful effect on teaching and learning and‘ they fail to measure  accurately 

whatever it is they are intended to measure.‘ The effect of testing on teaching and learning 

is known as backwash. 

The proper relationship between teaching and testing is surely that of partnership. We 

cannot expect testing only to follow teaching. What we should demand of it, however, is 

that it should be supportive of good teaching and, where necessary, exert a corrective 

influence on bad teaching. 

Kinds of Testing: 
Direct Testing : Testing is said to be direct when it requires the candidate to perform 

precisely the skill which we wish to measure. If we want to know how well candidates can 

write compositions, we get them to write compositions. If we want to know how well they 

pronounce a language, we get them to speak. 

Indirect Testing: Indirect testing attempts to measure the abilities which underlie the skills 

in which we are interested. An example of indirect testing is ― Lado‘s ( 1961 ) proposed 

method of testing pronunciation ability by a paper and pencil test in which the candidate has 

to identify pairs of words which rhyme with each other‖.  

Discrete Point Testing :It refers to the testing of one element at a time, item by item. This 

might involve a series of items each testing a particular grammatical structure. Discrete 

point tests are almost always indirect. Multiple choice questions and grammar 

transformation items are examples of this kind of testing.                

Integrative Testing: An integrative test requires the test taker to combine many language 

elements in the completion of a task. This might involve writing a composition, taking notes 

while listening to a lecture, or completing a cloze passage.      

Norm-referenced Testing: This kind of testing relates one candidate‘s performance to that 

of other candidates. We are not told what the student is capable of doing in the language.  

We are told that the student obtained a score that placed him / her in the top five per cent of 

candidates who have taken the test.                    

Criterion- referenced Testing: The purpose of criterion-referenced tests is toclassify 

people according to whether they are able to perform some task or set of tasks satisfactorily. 

The tasks are set and the students‘ performances are evaluated. Those who perform the 
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tasks satisfactorily ‗pass‘; those who don‘t, ‗fail‘. Students are encouraged to measure their 

progress in relation to meaningful criteria. 

Objective Testing: This kind of testing does not require judgment on  the part of the scorer. 

The scoring is objective. A multiple choice test with the correct responses unambiguously 

identified would be a case in point. 

Subjective Testing: Testing is said to be subjective when scoring is subjective and requires 

judgment on the part of the scorer. There are different degrees of subjectivity in testing. The 

impressionistic scoring of a composition may be considered more subjective than the 

scoring of short answers in response to questions on a reading passage. The distinction 

between objective testing and subjective testing is based on the distinction between methods 

of scoring, and nothing else. 

Types of Tests: 
Placement test: Placing new students in the right class in a school is facilitated with             

the use of placement tests which assess students‘  productive and  receptive skills. 

Diagnostic test: While placement tests are designed to show how good a   student‘s English 

is in relation to a previously agreed system of levels,  diagnostic tests can be used to expose 

learner difficulties, gaps in their  knowledge, and skill deficiencies during a course. Thus, 

when we know what  the problems are, we can do something about them. Diagnostic tests 

are   used  to identify students‘ strengths and weaknesses.  

Progress or achievement test: These tests are designed to measure learners‘ language and 

skill progress in relation to the syllabus they have  been following. They are directly related 

to language courses. They are of   two kinds: Final achievement tests and Progress 

achievement tests. 

Proficiency test: Proficiency tests give a general picture of a student‘s   knowledge and 

ability (rather than measure progress). They are frequently  used as stages people have to 

reach if they want to be admitted to foreign  university, get a job, or obtain some kind of 

certificate. Proficiency tests are designed to measure  people‘s ability in a language 

regardless of any training they may have had in that language.  Despite differences between 

them of content and level of difficulty, all proficiency tests have in common the fact that 

they are not based on courses  that candidates may have previously taken. On the other 

hand, such tests  may exercise considerable influence over the method and content of 

language courses. Their backwash effect may be beneficial or harmful. 

Aptitude test : Aptitude tests are designed to discover whether pupils  have a talent or a 

basic ability for learning a new language.  

Characteristics of a Good Test: 
Validity :A test is considered as valid when it measures what it is supposed to measure. A 

valid test measures what it ought to be testing . A test that is designed to measure control of 

grammar becomes invalid if it contains difficult lexical items.   

Reliability :A test is considered reliable if it is taken again by the same students under the 

same circumstances and the score average is almost the constant, taking into consideration 

that the time between the test and the retest is of reasonable length .A test should provide 

consistency in measuring the items being evaluated. In other words, if the same test is given 

twice to the same pupils, it should produce almost the same results. 
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Practicality: A practical test is easy to administer and to score without wasting too much 

time or effort.                                                                                         

Comprehensiveness: A good test should include items from different areas of material 

assigned for the test. e.g.( dialogue – composition – comprehension – grammar – 

vocabulary – dictation – handwriting ). A good test should be comprehensive, covering all 

the items which have been studied. This enables teachers to know accurately the extent of 

the students‘ knowledge. 

Relevance: The items of an effective test should measure reasonably well  the desired 

objectives or achievement.  

Balance: A practical test evaluates both linguistic and communicative  competence. That is, 

the items of the test must reflect the students‘ real  command of the language with regard to 

appropriateness and accuracy. 

Economy: An efficient test makes best use of the teacher‘s limited time for preparing and 

grading, and of the student‘ assigned time for answering all  the items. Thus oral exams 

with classes of thirty or more students are not economical since they require too much time 

and effort. 

Authenticity: The language of a test should reflect everyday discourse. 

Difficulty: The test should be marked with simplicity which means that the test should be 

written in a clear , correct and simple language ; it is important to keep the method of 

testing as simple as possible while still testing the skill you intend to test . (Avoid 

ambiguous questions and ambiguous instructions).The test questions should be appropriate 

in difficulty, neither too  hard nor too easy. Moreover, the questions should be progressive 

in difficulty in order to reduce stress and tension. 

Clarity: It is essential that questions and instructions should be clear so as to enable 

students to know exactly what the examiner wants them to do. 

Objectivity: Objectivity means that if the test is marked by different people, the score will 

be the same . In other words, marking process should not be affected by the marking 

person's personality. The questions and answers should be clear and definite so that the 

marker would give the score a student deserves.  

Time: A good test is one that is appropriate in length for the allotted time. 
 

While preparing our tests, we should keep many important points in our minds, as we 

make them: 

 Organization of data, school, subject ,term , session and time. 

 The amount of questions should suit the allotted time. 

 Printing should be clear , handwritten exam are not accepted. 

 Gradation :Arrange the items from easiest to most difficult so as not to discourage the 

less able students. 

 Instructions should give students all the information they need in terms they can 

understand. 

 Questions should adequately sample the content area, global, including different parts 

from the whole syllabus and not focusing on certain lessons. 

 Tests should involve the cognitive ,effective and psychomotor skills that are 

important to the units, varied (subjective and objective questions )and measure 

different aspects, reasoning ,observation ,comprehending and deducing. 
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 All branches of the language taught during the school year should be included. 

 Ambiguous questions are to be disregarded. 

 Grading should be accurate. 

 Plan for easy scoring and do not confuse yourself with too many particles of marks. 

 Follow samples given by supervisors. 

 Model answers are to be written on a separate sample of the test papers. 

 Possible answers are to be included or write ―or any acceptable answer‖. 

 

 

4. TYPES OF QUESTIONS AND DISTRIBUTION OF MARKS: 

Testing: 
Tests are an integral part of the teaching process and a meter to correct our teaching 

procedures.  

Tests should reflect on what we have already taught. Test questions should be built to 

match students' ability. The examiner should avoid ambiguity and deluding words. In order 

to prepare tests, certain aspect should be kept in mind, such as: 

a. Determining the purpose of the test.  

b. Defining the content of the test.  

c. Choosing the appropriate item types.  

d. Preparing the relevant test items.  

e. Assembling the test. 

Types of questions: 

Tests are usually written and prepared according to a specified form and distribution of 

marks, in which all types of questions and exam elements are mentioned clearly. For 

example, most tests in the secondary and intermediate stages include the following 

branches:  

1) Paper one: Vocabulary, Structures, Language functions and set book questions. 

2) Paper two: Composition, comprehension, summary making, translation, (spelling, 

punctuation in the Intermediate Stage). 

The following types are adopted in our tests:   

a. Multiple choice 

b. Transformation 

c. Gap-filling 

d. Matching 

e. True/False 

f. Open-ended questions 

g. Arranging words or sentences. 

Yet, there are other techniques and items used in testing according to the purpose of the test. 

Branches and types of questions: 

Paper one components: 

1) Vocabulary section includes: 

         Multiple choice / Gap-filling / Using words in sentences 

2) Structures section includes: 

          Multiple choice / Tense correction / Transformation 
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3) Language Functions section includes:  

A) Communicative situations(Stimuli not provided) 

B) Completing missing exchanges of one theme dialogue. (Stimuli not provided) 

4) Set book questions section includes:  

A)Productive questions of general nature 

 B)Literature Time 

Paper two components: 

1) Composition:    ( Two choices to be given , Ss write on one only )    

Report / Account / Letter ( formal –informal) / Completing a story/ e-mail / article   

2) Reading comprehension: Unseen text(table / chart / story /advertisement / 

e-mail ....etc.)provided with types of questions, such as: 

A) Multiple choice ( main idea , title , reference words , word meaning .etc.) 

B) True / false  C) Productive questions  D) Sentence completion 

3) Summary making: Unseen passage   ( Four sentences in answer to a productive           

question ) 

4) Translation:  

A) English – Arabic (Short passage or dialogue) 

 B) Arabic – English(Two sentences related to the course topics) 

(Intermediate Stage: Spelling / Punctuation / Handwriting ) 

 

 

 


